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A paradigm shift for English 
teachers' associations 
Jack Large 

During the last few months the move taward unification of various English teacher 
organizations in Korea has been gaining momentum; a few months ago AETK and 
KATE formed an Umbrella Committee and appointed Jack Large, a memberofboth 
AETK and KA TE, as its Chair. The AETK Newsletter asked Jack to address 
questions which members may have about the proposed organizations. 

PAT HUNT, INDEFATIGABLE PLANNER AND CHAIRPERSON for 
the '92 AETK/KA TE Conference, before embarking on the requisite 

visa-renewal trip, quoted me in a departing broadside and conference 
update, "Boy, it will sure be nice when our members have only one organi
zation to ignore!" 

The careful reader, after correct
ing my grammar, may reasonably 
wonder, "Why would an apathetic 
person belong to more than one or
ganization of the same type, and 
with similar goals, in the first 
place?" Maybe the better question 
is, "What keeps holders of such dual 
membership from streamlining the 
dichotomy if gains in time and effi
ciency would apparently result?" 

It is time for English teachers in 
Korea, of whatever nationality, who 
belong to one (or more) of the pro
fessional associa tions-AETK, 
KA TE, P ALT, PET A, et al.-to con
solidate our associative resources 
and energies under one organiza
tional banner. It has been specific
ally proposed that AETI<and KATE 
become local chapter affiliates of a 
nationwide superstructure under 
the aegis of Teachers of English to 
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Speakers of Other Languages 
(TESOL). The goal is to neutraliz.e or 
abandon redundancy, inefficiency 
and other negatively productive 
features of the present manifold 
state. 

The idea has been called a 
merger by some, but there are a 
couple of reasons the term is inaccu
rate, and some question whether a 
true merger would be acceptable to 
the great majority, due to certain 
insular tendencies among the vari
ous groups. Local groups tend to 
foster circles of mutual support, and 
develop a character of their own as 
a result of their members proximity 
to each other. There seems to be con-
siderable sentiment for preserving a 
"separate equals" relationship 
among these groups. 

Such questions aside, if it is to be 
done, it should be done as quickly 
as can be, and in a way that will 
leave intact, or bolster, the strengths 
and successes of existing groups. It 
should proceed only with a clear 
mandate, and based on a full under
standing and acceptance that bene
fits and advantages are promised as 
the result. 

The recommendation to go for
ward with the change was agreed 
upon unanimously in the commit

(Cun#nued un p4ge 23) 

October 1992 

Should language 
teachers address 
global issues? See 
page 26. 

An occupation in 
TESL: Where's the 
rub? See pages 12, 17 

and 21. 
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The AETK Newsletter is published as 
a service to members of the Associa
tion of English Teachers in Korea and 
may be obtained by joining the Asso
ciation (see membership application 
on page 47). Viewpoints expressed in 
the Newsletter are those of the writers 
and do not necessarily reflect posi
tions or policies of the Association. 

News items, announcements, let
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The Association of English Teachers 
in Korea, an affiliate of TESOL, was 
established on November 6, 1981 in 
order to promote scholarship, dis
seminate information, and facilitate 
cross-cultural understanding among 
those concerned with language 
teaching and learning in Korea. 
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Looking ahead: events for language teachers in Korea 

October 24-25 

November 21 

December 19 

Korea TESOL 1992 AETK/KA TE Fall Conference "In
ternational Communication: Meeting the Challenge" 
at Han Nam University, Taejon. More information on 
pages 10-11. 

AETK Seoul chapter meeting: Cultural Awareness. 
Participants will bring patterns which confuse them 
in the other culture and we will compare them and 
talk them out. Start collecting now. 

AETKSeoul chapter meeting: Class Problems. Teach
ers will present problems in the classroom for group 
discussion and advice from a panel of experts. Here's 
your chance; note down that query now, before you 
forget it. 

AETK monthly meetings in Seoul are held on the third Saturday of the 
month at the Fulbright Center in the Kohap Building. Take the #3 (orange) 
subway line to Anguk (Secret Gardens) station and walk toward Chongno. 
For further information on AETK activities in the Seoul area, call Greg 
Matheson (see" AETK Council and Staff" on page 48) or Christopher South 
at school (970-5285) or at home (971-1575). 

For information about KATE activities, phone Tom Ellis at his home (042-
626-2428). 

For information about PALT activities, contact Mike Duffy at (051) 248-4080 
(H) or (051) 204-0171-5 x3162 (W). 

Please let us know when your organization is planning something, so we 
can help spread the word. Contact John Holstein. 
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In transition 

Virginia Martin has recently re
turned to the U.S. to work as an 
administrator/ teacher at Bowling 
Green University and to be near her 
family. She will be missed. 

Virginia has lived in Korea off 
and on since 1979 and has been very 
active in AETK for many years, be
coming familiar to many through 
her well-received and long-remem
bered presentations. Her ability and 
flair in this area have won her a 
great many admirers. 

Virginia has been an important 
person in AETK, working con
stantly and tirelessly toward the 
continued upgrading of the aca
demic integrity of the organization. 
Her dedication to the profession 
and to the position she held in 
AETK are sincerely appreciated. 

All of us in AETK and the aca
demic community wish her the very 
best as she returns to work in the 
U.S. Her colleagues at Inha Univer
sity would also like to take this 
opportunity to express our appreci
ation to Virginia for the numerous 
contributions she has made over the 
last two years to the English Depart
ment. She has given freely of her 
time, talents and materials, and has 
worked hard to make the depart
ment the high quality place it is 
today. We wish her the very best in 
the next step of her career. 

Good luck Virginia, and thank 
you so much. 

Susan Oak 
Inha University 

Margaret Elliott: 
A Non-Good-bye 
May I quote from Peter S. Adler, 
"The Multicultural Man"? 

"The idea of a multicultural man 
is an attractive and persuasive no
tion. It suggests a human being 
whose identifications and loyalties 
transcend the boundaries of nation
alism and whose commitments are 
pinned to a vision of the world as a 
global community." Okay, we'd all 
like to be that. We all like to think of 
ourselves as such a person. There 
are some people, however, who are 
not content just to discuss it, but 
who just do it. 

In our insular world of ESL 
teaching, we often meet takers, 
those who use our own creativity to 
line their pockets. We seldom meet 
givers, who are willing to help us, to 
share with us, to guide us, to put us 
on our own path of development 
and creativity. And it is rare to find 
a person who is both multicultural 
and giving. Such a person, however, 
is Margaret Elliott. She has been an 
inspiration to those who have 
worked with her, a blessing (al
though she doesn't do that religious 
bit) to her friends. 

She only thinks she is leaving us. 
She'll be back. .. So please join me in 
refusing to say "Good-bye." 

Elaine Hayes 
Sogang English Institute 

In our 
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ZERO DEFECTS 
campaign. 

Win a 

twenty-year 

free subscription 
to the AETK Newsletter 

if you• manage to find an error in 

this issue. 

Contact the editor if you should be so lucky. 

The AETK Newsletter 
and you 
Just before publication of the last 
issue Troy Ottwell took on the job of 
managing editor. More recently 
Christopher South, Elizabeth 
Schuck and Frank Tedesco signed 
on to help write and gather articles. 
Greg Matheson hasn't officially 
signed on, but it's scary to imagine 
what we would do without his con
tributions and other support. 

Can you spare a hand? Our De
cember issue is going to be the cur
rent editor's last, and so we are in 
even greater need of help to keep 
the newsletter running as usual. 
You would not necessarily have to 
write; soliciting and then editing a 
couple of articles would be just as 
helpfuL We also need someone to 
get the articles on disk, to give to 
Dwight in Design and Production. 

If you cannot commit yourself to 
sign up with us, remember that the 
Newsletter is always looking for ar
ticles, book reviews, "teachniques" 
and news from our members. Please 
contact one of us if you have some
thing to contribute. 

John Holstein. (See "AETK 
Council and Staff" on page 48.) 

Christopher South. Seoul 
Woman's University, Nowon-ku 
Kongrung 2-Dong, Seoul 139-744; 
(H) 971-1575 (W) 970-5285 (Wfax) 
978-7931 

Elizabeth Schuck. Department 
of English, Kukmin University, 
Songbuk-ku Chongnung-dong, 
Seoul 136-702; (H) 998-9070 (W) 910-
4354 

Frank Tedesco. Dan-kook Uni
versity; (Hp hone/ fax) 281-9892, (H) 
298-1126 

John Holstein 

.. .It will be proved to the face 
that thou hast men about thee 
that usually talk of a noun and 
a verb, and such abominable 
words as no Christian ear can 
endure to hear. 

William Shakespeare 
(Henry VI, Part II) 
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Letters to the Editor 

Dear Newsletter, 
The article "Peace Education: 

What and Why?" (AETK Newsletter, 
June 1992) raised some questions in 
my mind about peace education in 
the ESL classroom. I have no ques
tion about the importance of peace 
and understanding and such related 
matters as a clean environment. My 
questions are about our relation
ship, as ESL teachers, with these 
matters. They apply not to incorpo
ration in class of an occasional dis
cussion or activity based on global 
issues but to concentrating an entire 
class or program on these issues, as 
implied or directly stated in some 
global education literature. 

1. What is my role as an ESL 
educator? Does it include develop
ing my students morally and politi
cally? I don't have enough time, 
even over a four-year ctirriculum 
with them, to ensure that they are 
able to function satisfactorily in En
glish. Despite global educationists' 
claims to the contrary, doesn't func
tioning in English require knowl
edge and practice in elements that 
would be neglected if classroom 
focus were on global issues? Sub
stantial attention to global issues 
seems suited mainly to communica
tive methodology. Teachers who 
use other methodologies (func
tional, grammar, situational, or a 
combination) would have difficulty 
designing an effective course 
around issues discussion. 

2. What about students who 
would rather not focus on global 
issues in their study of English? Do 
we tell them it's their moral respon
sibility as world citizens? What hap
pens to academic and individual 
freedom if the curriculum is such 
that the student is either required 
(directly or indirectly) to attend or 
could unwittingly attend a class 
with peace education as its focus? 

3. Doesn't this have the poten
tial, in the hands of the less sensitive 
crusaders amongst us, of bringing 
out the intolerance of political cor
rectness? Global educationalists 
speak of helping students "develop 
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skills of analysts and evaluation ... to 
imagine and evaluate preferred al
ternatives .. . " and "the teaching of 
critical thinking ... " However, in 
these crusaders' grimly dedicated 
demeanor, moralistic tone, and 
hackneyed hyperbole (Cates, 
"Teaching for a Better World: 
Global issues in Language Educa
tion," quoting Bob Geldof: "If we 
don't do something, then we're par
ticipants in a vast human crime"), 
they are handing their students 
ready-made opinions with which 
the students may very well fear to 
express disagreement. 

Doris Lessing ("Empty Lan
guage"): "A successor to Commit
ment is Raising Consciousness. This 
is double-edged. The people whose 
consciousness is being raised may 
be given information they most des
perately lack and need, may be 
given moral support they need. But 
the process nearly always means 
that the pupil gets only the propa
ganda the instructor approves of. 
Raising Consciousness, like Com
mitment, like Political Correctness, 
is a continuation of that old bully, 
the Party Line." 

My questions are rhetorical, and 
the reader already knows my an
swers. Just like the peace educator 
asking "Now, what can be done to 
control these corporations?" instead 
of "Should something be done to 
control these corporations?" 

I'm all for peace and its siblings 
of love and understanding and 
clean environment. But this class
room crusade idea somehow gives 
me the willies. 

John Holstein 
Sungkyunkwan University 

Seoul 

Dear Editor, 
The articles "Keeping it in En

glish," "Building expertise ... " and 
"Peace education" were all interest
ing and well written articles, and I 
hope that you keep on running 
articles of that quality. 

However, I was disappointed to 
see more methodology articles from 

people outside of Korea than inside 
Korea. It seems to me that this news
letter for members of the Associa
tion of English Teachers in Korea 
would have the majority of its 
articles from people in Korea. 

Robert Newsome 
Sangha Industrial College 

Seoul 
Thanks for your contribution. -Editor 

Dear Editor, 
Let's all sincerely congratulate 

both Jack Large and Arch Gilchrist 
on their fortunate experience in 
Korea (as expressed in their respec
tive article and letter in your June 
issue). Congratulate them because 
they apparently had the strength of 
character it takes to make an inter
cultural situation work out as well 
as it has for them. 

I'm afraid, however, Arch's 
claim that it "could not be further 
from the truth" that Carol Kim is 
"speaking for the community of 
native-speaking teachers here" is an 
exaggeration. Most of the native 
speakers here, whether because of 
their own shortcomings or not, find 
her description closer, if not identi
cal, to the "truth" than Jack's and 
Arch's experiences. 

I wish thatKATE's plans "to dis
tribute copies of [Professor Kwon' s] 
paper to all newly-arrived teachers 
of English" would be adjusted to 
include the other side of the story. 

To the Newsletter: 

NadraSelmy 
EBM 

Seoul 

I'd like to offer this for consider
ation in scheduling the next annual 
conference. 

TESOL International, AETK and 
KA TE all have their conferences 
during the school term. This, to me, 
seems to hinder achievement of the 
stated objective of conferences, de
velopment of our teaching skills
which in turn is ultimately for the 
benefit of the students of the people 
attending these meetings. How do 
the students benefit from lost class 
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hours (other than by getting a nice 
holiday)? 

How about trying to squeez.e the 
next conference in between final 
exams and the vacation exodus, in 
either June or December? 

Dear Editor, 

Bob Nelson 
Keon-kuk University 

I recently read the April/May 
issue of TESOL Matters (Volume 2, 
number 2) and noticed a number of 
articles about professionalism, in 
particular, president Mary Hines's 
move to introduce certification by 
TESOL for teachers and the results 
of a survey showing TESOL 
members' dissatisfaction with their 
lack of recognition by administra
tors and other professionals, who 
feel that anyone who can speak En
glish can teach English. 

I sketched out a letter to TESOL 
Matters but decided not to send it, 
not wanting to appear like a prophet 
ranting in the wilderness. An airing 
in the AETK Newsletter, however, 
would be different, given over as it 
is to pedagogical discussion of a 
philosophical nature. 

I wanted to ask the TESOL mem
bership why other professionals 
would think being an English 
speaker qualifies one to teach and 
whether they are not mistaken in 
thinking themselves superior to the 
untrained teacher. Why are Korean 
universities so eager to employ na
tive speakers even without TESOL 
M;\s to teach conversation, over Ko
reans who do have them? Why, if as 
ESL teachers we are so often mis
taken about how much talking time 
we monopoliz.e in the classroom, 
might we not be mistaken about our 
teaching competence? 

As far as I know, no studies have 
been done on what uncertified ESL 
teachers do in classrooms and 
whether their students achieve less. 
There have been studies done, 
though, showing ESL teachers don' t 
feel their (accredited) MAs have 
been the right stuff. 

October 1992 

In the absence of objective cri
teria for the evaluation of teachers, 
we have to fall back on the judge
ments of the ESL profession. These 
judgements will be based on experi
ence, but only experience filtered 
through the spectacles represented 
by our theoretical viewpoints. The 
problem is our theoretical view
points are inadequate. The differ
ences in ESL views between people 
with different first languages would 
be unimaginable in, say, physics, 
but it is ironic that the field of study 
specifically concerned with educa
tion to remove language barriers 
should be the one unable to get a 
consensus across such barriers. In
stead we have a situation like the 
stand-off between oriental and 
western medicine. Physician, heal 
thyself. Seriously though, if our the
oretical stand on teaching was ade
quate there would be no differences 
in the way Koreans and Americans 
taught English. 

Another cause for scepticism is 
the paradigm shift (read: swing of 
the pendulum) thattook place about 
15 years ago and that ousted drills 
and introduced communication. If 
we were so wrong then, how can we 
be sure we are so right now? Might 
we not be better off sticking in the 
classroom someone who has no 
ideas about ESL, letting them use 
the skills they have as speakers of 
the language and see how they 
work, and encouraging them to re
flect on their experiences. 

As Donald Freeman says in the 
same issue of TESOL Matters: 
"[Having a recogniz.ed and defined 
knowledge base, a 'critical element' 
for a profession,] is [a] still largely 
uncharted and little understood 
[area in ESL]. Our knowledge base 
must be grounded in what teachers 
around the world know about the 
classroom practice of language 
teaching; it cannot be a theoretical 
undertaking. So to become a profes
sion in the eyes of others, we as prac
titioners need to understand and ar
ticulate what we know and do in 
classrooms. Only then will we be in 

a posttton to make a soltd case for 
ourselves as a profession." 

Greg Matheson 
While browsing recently in the new 
Young Poong bookstore we found two 
books which speak to some of the points 
raised in Mr. Matheson' s letter. The 
first book, Success with Foreign Lan
guages (Prentice Hall, 1989) by Earl 
W. Stevick, contains excerpts from in
terviews with successful language 
learners, interspersed with Stevick's in
sightful commentary. This book re
minds us of how far we are from having 
a "recognized and defined knowledge 
base" for our field, it shows that our 
knowledge base must be grounded in 
much more than just "what teachers 
around the world know about the class
room practice of language teaching," 
and it challenges us to weave strands 
from our present knowledge base to
gether so that we can proceed on a pro
fessional basis without having to wait 
for all the loose ends to be tied. 

The second book we found speaks to 
the need "to understand and articulate 
what we know and do in classrooms." 
Observation in the Language 
Qassroom (Longman, 1988), written 
by Dick Allwright, gives a concise sum
mary-with excerpts from the seminal 
articles-of major developments during 
the past two decades since systematic 
observation of language classes began to 
be recognized as an important concern 
in our field. Readers interested in learn
ing about observation procedures and 
their uses in articulating what we do in 
the classroom would do well to start 
with Allwright, but may also want to 
look back through the journal English 
Language Teaching to an article by 
Michael West ("The Problem of Pupil 
Talking-Time," 1956), which describes 
a procedure later developed by Flanders 
(and discussed in Allwright) and gives 
practical ideas one can use immediately. 

Readers who have not yet discov
ered the Young Poong bookstore can 
find it in the new building on the south
west comer of the intersection above the 
Chonggak Station on Seoul's subway 
line #1 (the red one). There is a direct 
entrance to the store from the subway 
station. - DJS. 
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Association activities 

AETK Council Meeting 
Minutes 
May 23, 1992, Sogang University, 
Seoul. Present: Myra Ingmanson, 
Dina Trapp, Mike Duffy, Ahn Jung 
Hun, Gail Clarke, Park Mae-ran, 
Chuck Mason, Greg Matheson, 
Steve Bagaason, Dusty Dusthimer, 
Margaret Elliott, Virginia Martin, 
Oh Jeong Soon. 

Meeting opened by President 
Ahn, and led by Vice-President 
Bagaason. 

Recording Secretary (Virginia 
Martin): No addition or deletion to 
minutes of March 23 meeting. 
Motion by Dina Trapp to approve; 
seconded by Gail Clarke. Approved 
unanimously. 

Treasurer (Chuck Mason): Bal
ance shows Wl,380,000. After gen
eral discussion of current balance, 
reaffirmed that treasurer will pro
vide President with monthly report. 
Further agreed that fund will be 
available at meetings for immediate 
reimbursement upon presentation 
of receipt. No motions. 

1992 Conference (Dusty Dust
hirner, KATE): Two invited speak
ers, Piper McNulty and Kip Cates, 
have confirmed. McNulty' s travel to 
be paid by Oxford University Press, 
Cates' by TESOL grant. Per diem for 
both still being arranged. The two 
will be asked to lead a panel dis
cussion on cross-cultural communi
cation. Discussion of possible invi
tees to join on panel: Oh Sung-Shik, 
Kwon Oryang, Min Byeong-chul, 
Kim Bok-hee, Kim Nam-soon, Ahn 
Jung-hun, Bill Burns, and Dwight 
Strawn. Address labels and hand
outs for conference announcement 
to be made by Chuck and Dusty. 
Motion by Dusty Dusthimer that a 
mailing of a call for papers be paid 
for by joint conference funds. Sec
onded by Chuck Mason. Approved 
unanimously. 

New business: Change name of 
organization from AETK to 
KOTESOL? General discussion of 
aspects involved, including regis
tration with TESOL and change of 
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newsletter name. Motion by Vir
ginia Martin that President take 
charge of name change and investi
gate issue. Issue to be voted on at 
Fall conference. Seconded by Dina 
Trapp. General discussion resulted 
in amendment of motion by Dusty 
Dusthimer that voting be done at 
joint September meeting. Seconded 
by Gail Oarke. Approved unani
mously. Flyer regarding name 
change and ballot will be sent to all 
members with call for papers by 
Chuck Mason. Current mailing list: 
AETK 180; KA TE 105. 

Job descriptions: Motion by 
Steve Bagaason to make discussion 
old business at September meeting. 
Seconded by Chuck Mason. Ap
proved unanimously. 

Newsletter (John Holstein, ab
sent): Written report read in absen
tia by Dina Trapp. Formal thanks to 

Robert Faldetta for his many contri
butions to newsletter as managing 
editor. Suggestion that newsletter 
editor responsibility be divided 
among an editorial committee; issue 
to be taken up at September meet
ing. 

Recognition: Flowers to be pro
vided by AETK to Margaret Elliott 
in recognition of her many contribu
tions. 

Seoul Chapter 
Election 
The Seoul Chapter, comprising the 
45 AETK members in Seoul, Inchon 
andK yunggi-do, conducted an elec
tion of officers by mail in May, 
ahead of organizational changes ex
pected at the annual conference. 
Elected were a president, Greg 

Matheson (Korea Times), a vice-pres
ident, Cha Kyung-Whan (Chung 
Ang University) and a secretary
treasurer, Christopher South (Seoul 
Woman's University). Dr. Cha, 
however, put himself in hospital 
through overwork and has re
signed, so the others appointed 
Elizabeth Schuck (Kookmin Univer
sity) in his place. Take good care of 
yourself, Dr. Cha! 

AETK SEOUL MAY MEETING 

Business English
English Business 
One of Robert Faldetta's last ex
ploits was May 23-24' s "Business 
English-English Business," an ap
propriate theme marking his mov
ing up [Says who? -ed] and out into 
a business career. The meeting was 
held at Sogang University English 
Language Institute, also appropri
ately enough, in view of the histori
cal role Sogang appears to have 
played with the methodology it in
troduced into the training institutes 
run by the chaebol. 

John Harvey's presentation de
scribed this Sogang approach to lan
guage teaching as one which aims at 
enabling acquisition by providing a 
pragmatic context for language use. 
A communication activity should 
be based on some real or realistic 
situation, with different partici
pants initially having different in
formation about the situation and 
all having compelling reasons to ex
change the information. John's pre
sentation was followed by dis
cussion including John Spain, John 
Surtees, Joe Dewberry, Elaine 
Hayes and David Overmeyer 
(Sogang English Institute) on how 
this theory is implemented in the 
classroom. 

E.J. Kwon (Oxford) introduced 
some of her company's texts for 
teaching business students, who she 
said are hard-working, critical of 
their own performance, critical of 
the learning/ teaching process, de
sirous of lots of speaking practice 
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and short of time. She said Business 
Objectives was such a good book that 
if she had had access to it earlier her 
career would have taken a different 
course. 

Michael Rost (Temple Univer
sity) took a second look at his Listen
ing in Language Learning (Longman) 
and discussed three approaches to 
listening: components of the listen
ing processes, characteristics of suc
cessful listeners, and characteristics 
of successful classrooms. It was his 
students' opinion that good classes 
include a lot of student talking, 
drillwork, pairwork, little student
teacher interaction and, believe it or 
not, a limited amount of group 
work. 

Mira Choi (Hilton Hotel) intr~ 
duced us to English in the hotel in
dustry and indicated register and 
politeness levels were the most dif
ficult problem for staff. An example: 
"What is your name?" as opposed to 
"May I have your name?" New re
cruits start off memorizing sen
tences; the good ones go to the front 
desk, the average ones to the bell 
desk, health club, and other such 
positions, and the rest to restaurants 
or housekeeping. Forty percent of 
recruits drop out of the industry. 

Dugie Cameron (Longman) 
showed a business video technique 
for teachers who know nothing 
about business. Half the class just 
listens, facing away from the video, 
and tries to work out relationships, 
atmosphere, and actions, and makes 
predictions about what will happen 
next. This is all written up on the 
board and the video is replayed to 
see what actually happened. 

Virginia Martin (Inha U niver
sity) showed how recordings of 
songs could be used with all levels 
and, besides being the source of 
texts for doze dictations and similar 
exercises, were ideal for the intr~ 
duction of discussion topics like 
race relations, parent-child conflict, 
aging, divorce, unions, women's 
rights, and so on. Song selection cri
teria included language complexity, 
story, clarity of words, type of 
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music, repetition, intonation pat
terns-and the teacher's interest. 

Steve Edwards (Kia Motors) 
looked at corporate education in 
Korea from the top, with special 
reference to his company's ESL im
mersion program. Outlining the dif
ferences in educational philosophy 
and commitment among the vari
ous chaebol (Samsung spent 15 mil
lion dollars setting up), he set out 
the aims of the language programs 
and their benefits for the company 
from the point of view of teachers, 
for whom he said 4 million won a 
month was an appropriate salary 
(but this included regularly drink
ing until midnight with manage
ment). 

Joe Dewberry (Hyundai) took a 
more dialectical line, pointing out 
how company culture, not just cul
tural differences, could undermine 
a "good" program. Emphasizing 
the importance of management 
identifying with the program as 
their program and not just the 
teachers', he cautioned that things 
"good" teachers take for granted, 
like doing without textbooks, low
ered face validity. The keys to main
taining a successful program were 
insight into others' points of view 
and the ability to get along with 
them. On Sunday, Robert Faldetta 
provided the case study to set beside 
Edwards and Dewberry's more the
oretical presentations, recounting 
the good times and bad times at 
Lucky-Goldstar. Power struggles 
between colleagues, living in 
Chonho-dong, unannounced test
ing of trainees, negotiating contracts 
with staff separately and an inabil
ity to communicate interculturally 
on both sides all took their toll. 

Lee Jung-ja (Longman) polished 
our video techniques and intro
duced business books for people 
going abroad, people receiving 
others from abroad and people 
managing guest workers, the latter 
a book some of us should perhaps 
get our employers. 

Christopher South (Seoul 
Woman's University) described the 

setting up of a language institute at 
his college in which he was in
volved. Every difficulty could be 
summed up by the P Theory: Prior 
Planning Prevents Poor Perfor
mance. Close encounters with Im
migration of the third kind, prob
lems of location, enrolment quantity 
and quality, conflicts in scheduling 
and difficulty in getting good teach
ers were the result of failure to apply 
the P theory. His rating scale for 
teachers was 

Best: dynamic personality, trained 
and experienced 
Second Best: one or two of the above 
Worst: untrained, uninteresting, al
though experienced 
Even More Worst (worstest): unmo
tivated. 

Anna Klimes and Eun Ju Chung 
(Sarn-yook University) introduced 
their total immersion campus pro
gram, which caters for highly moti
vated learners intermediate level 
and above. For three weeks the stu
dents don't go home and don't 
speak Korean at all. The aim is to get 
them thinking in English, essential 
in helping them speak fluently. Dia
logs, SRA reading kit work, jigsaw 
listening, oral presentations, lab 
practice, story reproduction, lec
tures from native speakers, and 
other involving activities make up 
the in-class sessions. Out-of-class 
sessions, organized in part by the 
students, include worship, meal
time and recreation. After imple
mentation of the total immersion 
program major improvements in 
speaking and listening were seen in 
pre- and post-test applications of 
the Picture Test and the Michigan 
Placement Test. 

Steve Stupak (Korea Inter
national) talked about the inherent 
principles and latest developments 
in TOEIC. In recognition of the fact 
that it's a test of international com
munication, ETS has moved to erad
icate cultural bias, even words with 
distinctively American spellings, 
and is using speakers with rnid
Atlantic accents. Showing how con-
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cepts of probability are important in 
testing when a big company is 
flooded by thousands of applicants 
and coping with the flood means 
letting some of the tasty fish slip 
through the net, he indicated rela
tionships exist between TOEIC 
scores and FSI-type interview re
sults that are stable over inter
national groups and occupations, 
and these allow employers to 
choose within certain levels of con
fidence. The error factor in evalua
tion, while low for ranking speaking 
skills at various proficiency levels, 
was seen to be comparatively high 
in evaluation of writing skills. 

Kim Jae Yoon described the op
eration of the hagwon he works at. 
The small number of students in 
each class pay almost double for in
dividual attention and teachers get 
paid more too. The institute tries to 
cultivate good relations between 
mothers and teachers, but mothers 
are impatient when grades don't im
prove quickly. The problem is some 
students are not interested in study
ing, even in small classes. He hugs 
students who cause trouble in class, 
on occasion affectionately applying 
his bristly Arafat beard to the cheek 
if hugging doesn't work, and finds 
students like him because he can 
relate to them as individuals. After 
that, he can push them to get better 
results. 

Finally, we bade Margaret El
liott (Hannam University) farewell 
with a workshop she organized on 
establishing an English language 
summer vacation program, some
thing she intends to do on her return 
to Canada. Her questions to the au
dience about her plans elicited 
plenty of ideas about the problems 
of advertising, agents, good location 
and finance, but we were uncertain 
about what kind of accreditation 
was necessary for students to get 
study visas. Margaret said we in 
Korea are ideally located to get in
volved in recruiting for programs of 
the type she is planning. 

Greg Matheson 
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AETK SEOUL JUNE MEETING 

"No, not ahk-cent. It's 
ack-cent": Dialects of 
English 
Regional accents in English and 
their treatment in the classroom was 
the general theme of the June AETK 
meeting. 

The first of three speakers was 
David Hirst, an instructor at the 
British Council from Brighton, En
gland. 

Mr. Hirst started off with a gen
eral introduction of different as
pects of accent, and went on to cover 
differences in vocabulary and gram
mar. 

Contrary to popular belief, he 
said, Received Pronunciation (RP), 
considered standard British English 
pronunciation, is actively taught in 
the education system and not sim
ply acquired. Why? It is attempted 
because the individual learner 
wants the status associated with it. 
It is also the most widely under
stood. Although there are several 
accents in England, RP is under
stood by most people even if they 
don't use it themselves. Finally, it is 
also the most thoroughly researched 
and described accent, which facili
tates its teaching. 

Mr. Hirst stated that he does not 
attempt to teach any particular ac
cent because he wants his students 
to be flexible enough to understand 
any of the many accents in inter
national English. He cited Prof. 
Trudgill' s writings as a good source 
in this area of pronunciation and 
accent in the ESL classroom. 

Speaking on American accents 
was Mr. Gary Rector, who did stints 
of teaching, materials development 
and academic director for several 
years at L TRC and now works at the 
publisher Ahn Graphics. He 
pointed out that, unfortunately, 
most people tend to think either that 
there is a general or "blanket" 
American accent or that there is" the 
South" versus "the rest" of North 
America. On the contrary, he said, 
there are many accents, whose geo-

graphical distribution can be 
roughly defined but do overlap. 

In partial explanation of this dis
tribution a bit of a history lesson 
seemed in order, and Mr. Rector ex
plained the origins of several kinds 
of accents found in the US and Can
ada. From the Jamestown settlers, 
with their Tidewater dialect, to the 
black slaves with their Gullah dia
lect, came various influences that 
shaped the English pronunciation 
we hear in North America today. 
Dropped or intrusive rs was one of 
the outstanding features he pointed 
out as helping to identify the dif
ferent accents in North America. 

Representing Australia was the 
. final presenter, Greg Matheson. He 

started out by mentioning that all 
the vowels of Australian English are 
different from those of RP. He then 
identified three types of Australian 
accent. The "broad" accent, that 
most commonly associated with 
Australia, is characterized by nasal
ity. The "general" accent is used by 
most speakers, and the other is the 
"cultivated." Gender, family, school 
type (public or private) and resi
dence (town or country) affect the 
accent used. For example, women 
tend to use the more cultivated 
style. But it is possible to mix these 
styles in everyday use. 

An interesting matter of dispute 
was whether there are or are not 
definite regional variations within 
Australia. Until the 1950s there was 
an unfortunate" cultural cringe" at
titude concerning the Australian ac
cent. Such an inferiority complex is 
disappearing as tolerance increases 
and recent immigrant groups come 
in, making the issue more or less 
obsolete. 

Elizabeth Schuck 

AETK SEOUL JULY MEETING 

Games and potluck 
The July meeting of AETK, billed as 
a games workshop with potluck 
eats, was held at Seoul Woman' s 
University, home to meeting host 
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Chris South. First-time visitors to 
the attractive campus were guided 
from the gate to the meeting site by 
a series of vivid signs, arrows, and 
hands with pointing fingers, 
thoughtfully provided by Chris 
himself. 

Scheduled to begin at 2 P.M., the 
meeting actually got started at about 
2:45. Chris brought along three of 
his favorite published collections of 
EFL games, including 101 Word 
Games for Students of English as a Sec
and or Foreign Language, by George 
McCallurn. Participants were given 
a copy of McCall um' s rationale for 
using games in the :ESL/EFL class
room. A discussion followed about 
the value of classroom games, the 
difference between a game and an 
activity, and the pros and cons of the 
pressure that games may cause 
some students to feel. At this point 
the meeting couldn't seem to make 
up its mind whether to be about 
theory or practice, and Greg 
Matheson' s suggestion that we try 
out a game was well received. At the 
conclusion of the game, we broke to 
look over the books brought by rep
resentatives of Oxford Press and 
Foreign Language Limited for ex
amination and purchase (at dis
counts around 20 percent). 

After giving an update on job 
openings around the peninsula and 
develprnents in the upcoming re
organization of some professional 
English language teaching organi
zations in Korea, Elizabeth Schuck 
introduced another game she had 
brought for us to try. By the end of 
the game, 5:00 had come and gone, 
so the meeting adjourned to an in
viting variety of potluck food and 
drink and another hour or so of so
cializing and sharing ideas. Thanks 
to Chris and Elizabeth, everyone 
went home armed with instructions 
for the games we had played and 
several more as well. 

Suggestion: another workshop 
in the future for teachers who are 
already convinced of the value of 
games and playful activities in the 
classroom, so that theory can be put 
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aside and all of the time used to try 
out the favorites of those attending. 

Barbara Fairlight 

AETK SEOUL AUGUST MEETING 

Know thyself: 
a self-diagnosis at the 
August meeting 
On Saturday, August 22 the Seoul 
Chapter of AETK held its regular 
monthly meeting, discussing the or
ganizational merits and weaknesses 
of the monthly meetings. Those in 
attendance responded to the survey 
form that was mailed to AETK 
members along with the announce
ment of the meeting. 

The first part of the meeting was 
spend discussing feelings about the 
organization, and soliciting ideas 
about what could be changed for the 
better. Next, the members discussed 
previous meetings or presentations, 
and described why they did or did 
not find the meeting interesting or 
beneficial. Additionally, there was 
some discussion of what needs 
teachers have, and how these prob
lems may be addressed. 

For the most part there was a 
positive degree of satisfaction with 
AETK, yet all members concurred 
that constructive chilllges can also 
be made. For example, several 
members expressed the desire for 
more practical, hands-on presenta
tions and training. It was generally 
felt that members want more sub
stance and less theory-something 
they can take from the meeting and 
try out in the classroom. 

In that regard, participants' sug
gestions for future meetings leaned 
toward the practical, such as tap
ping into what people are teaching 
throughout the year, dealing with 
Korean-specific problems in En
glish, and the use of video materials 
in the classroom. 

Additionally, it was the general 
attitude that meetings should not 
maintain only one standard format 
but should be varied to include 
single-speaker presentations, panel 
discussions, workshops, and so on 

Again, the general mood was that 
the value of practical workshops has 
been too often overlooked. 

As informal as most of our meet
ings are, we ran out of time to dis
cuss other organizational elements 
of the meetings. These questions, 
dealing with the length, format, 
timing and outcomes of meetings, 
can and probably will be discussed 
at future meetings. 

AETK continues to solicit ideas 
for future meetings, as well as vol
unteers to lead or facilitate work
shops or give presentations. Any
one who would like to see an aspect 
of language teaching addressed at 
one of our monthly meetings, is 
asked to mention it to one of the 
chapter officers. Additionally, if you 
have a particularly good lesson that 
you would like to share with other 
AETK members, we will be happy 
to schedule time for you to present 
it. Or if you would like to find out 
more about how other people teach 
a certain aspect of English language, 
don't hesitate to bring it up in future 
meetings. 

Chris South 

AETKSeoul 
Chapter Officers 

Greg Matheson (President): 
111-412 Jukong Apt., Charn
shil, Songpa-ku, Seoul 138-
221; Tel: (W) 724-2342, (H) 
413-2692;Fax:732-4125 

Elizabeth Schuck (Vice Presi
dent): Kukmin University, 
Dept. ofEnglish, Chongnung
dong, Songbuk-ku, Seoul, 
136-702; (W) 910-4354 (H) 998-
9070 

Christopher South (Secre
tary-Treasurer): Seoul Wo
man's University, Kongrung 
2-Dong126,Nowon-ku,Seoul 
139-7 44; (W) 970-5285 (H) 971-
1575 
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1992 Annual Conference 
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KoreallSOL 1992 
AETK/KATE 

Fall. Conference . . . 

··· IntemationafCommunic.ation: 
Meeting tlie Chaffenge 

October 24 and 25 
:::::: :::·: :· 

Han Nam .University, Taejon 

~ Methods and techniques for preparing Korean students to 
communicate inanintemational setting. 

w Cros~tural issues impacting English education in Korea; 
fadors for.teachersand administrators of different cultures to 
consider when working with each o~r and with students. 

·~ Incorporation of global issues (such ·as peace studies) in the 
··EFL curriculum. 

speakers from Korea, Japan, Thailand and the United StaU!$ will present at the 
conference. Here are just a few: 

Piper McNulty, author of Culture Puzzle and crosS<Ultural 
communications specialist with Clark Consulting group in 
California: "Examining intentions and perceptions: keys to 
effective intercultural communication" and a workshop, 
"Intercultural miscorrtmurucatiort: skillo,building activities." 

Kip Cates, editor of Global Issues in Language Education 
Network Newsletter. "Teaching for a Better Wbrld: Global 
education and peace studies," and a workshop, "Global 
~sues ilJ the language classroom: Teaching activities for 
international understanding." (See his article in this issue 
of ourNewslettet;) 

Mare Helgesen, authOr of New English Firsthand: "English in 
3-D: a fresh look at traditional techniques." 

For further in.formation, contact: 

AETK 1992 Conference Chair 
Patricia Hunt•· 
Yeungnam University 
College 0£ Education 
214-1 Dae-dong, Gyoungsan 
Gyoungbuk 713-749 
Tel·(W) 053-810-3157 
Fax 053-813-0188 

KATE 1992 President 
Carl Dusthimer 
Dept. of Tourism Interpretation 
KiJeon Women's Junior College 
Junghwasan-dong 1-ga 177-1 
Chonju City ;Chonbuk 560-701 
Tel (W)-0652-80-5223 
Tel (H) 0652-84-3342 
Fax 0652-86-9995 

Association of English Teachers in Korea (AETK) i 
Korean Association of Teachers of English (KA TE) 

AETIV'KATE 1992 
Conference Committee 
Chairs 
Public Relations/Publicity 
Committee 
KwonOryang 

Department of English Education 
Seoul National University 
Shinrim-dong, Kwanak-ku 
Seoul 151-742 
Tel(V\1)02-880-7674,7670 
Tel (H) 02-888-5215 
Fax 02-889-8791. 

Finance Committee 
Omck Mason 

Yeungnam University, English 
Education Department 
214-1 Dae-dong, Gyungsan 
Gyungbuk 713-749 
Tel(V\1)053-810-3158 
Tel (H) 053-741-1227 
Fax 053-813-0188. 

Tom Ellis 
6-504 Hyundai Apt. 
Bee-Rae Dong Daetok-Gu 
Taejon 306-030 
Tel (VV) 042-280-2228 
Tel (H) 042-626-2428. 

Umbrella Committee 
Jack Large 

Yong Dung Dong, Dong Shin Apt. 
106 Dong, 901 Ho 
Iri, Omnbuk570-160 
Tel (VV) 0653-50-6519 
Tel (H) 0653-54-8529 
Fax 0653-54-8529. 

Logistics Committee 
Carl Dusthimer 

Department of Tourism 
Interpretation 
Kijeon Women's Junior College 
Junghwasan-dongl-ga 177-1 
Oi.onju City, Oi.ongbuk 560-701 
Tel (VV) 0652-80-5223 
Tel (H) 0652-84-3342 
Fax 0652-86-9995. 

SociaJ/Hospitality Committee 
Joo Hyunchul 

31-23 Sambu Apt. 
403-1 Taepyung-Dong 
Taejon 301-150 
Tel (VV) 042-257-6677 
Tel (H) 042-522-9769. 

Program Committee 
Patricia Hunt 

Yeungnam University, College of 
Education 
214-1 Dae-dong, Gyungsan 
Gyungbuk 713-749 
Tel (VV) 053-810-3157 
Fax 053-813-0188. 
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Our annual conference 
needs our help 
Would you mind spending a couple of hours 
during the day of the conference working at 
the registration table? Could you be in charge 
of a Message Board? How about working with 
some people to plan the "Final Bash" or orga
nize hotel/homestay arrangements? Could 
you meet a speaker at the airport? 

Do you know of a company or individual 
who might want to advertise in the conference 
program? Would you like to organize an Em
ployment Oearinghouse or Swap Shop? Do 
you have ideas for special gifts for our inter
national speaken? Can you help type the pro
gram, :prepare name tags, or signs? 

Ifyaucanhelpwith theconference, please 
mntact ane of the cummittee chairs listed on 
f age 1CJ' and volunteer your time. Your help is 
m.eeded in.order to make the conference a suc
<mJIS! 

PUblic Relations/Publicity Committee. T a s k s : 
advertisements, thank-you notes, gifts. 2 or 3 
people needed. 
Finance Committee. Tasks: fund raising, find 
advertisers. 
Logistics Committee. Tasks: name tags, regis
tration, receipts, book lottery, swap shop, cop
ies, work with publishers, maps, signs, room 
arrangements, AV equipment, employment 
clearinghouse, etc. 20 members needed, and 
student help during the conference. 
Social/hospitality Committee. Tasks: Saturday 
night activity, Sunday Final Bash, Saturday 
and Sunday lunch, refreshment table, hospi
tality rooms, hotels and homestays, general 
hospitality for speakers. 15 to 20 members 
needed, and student help during the confer
ence. 
Program Committee. Tasks: typing, corre
spondence with speakers, introducing and 
keeping time for each speaker, preparing eval
uation, organizing the opening. 12 members 
needed, with student help during the confer
ence. 

Whether you have one hour or several hours, 
time ahead of the conference or time during 
the conference, please pick up the phone or 
drop us a note and volunteer your time. Also, 
we need student helpers; the students who 
worked last year enjoyed meeting so many 
native speakers. So start thinking now which 
of your students might be interested. 

October 1992 

Fall Conference Swap Shop 
A swap shop will be run at the October AETK/KATE Confer
ence. This is your chance to introduce your favorite activity and 
in return get the cream of ESL ideas being tried out all over Korea. 
Just fill in the form provided below, bring along 20 or so copies 
to the conference, and if everyone does their stuff you will come 
away with 20 great activities for use in your classroom after the 
conference is over. 

Studies report that people breaking the chain are likely not to 
be around for the next conference. 

Greg Matheson 
~-----------------------------------------------

1992 AETK/KATE Fall Conference 
Swap Shop Form 

Activity title: ________________ _ 

Source: __________________ _ 

Time: __________________ _ 

Level: __________________ _ 

Number of students:--------------

Materials/preparationrequired: ----------

Skills/language focus: _____________ _ 

Procedure: 
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A question of expectations 
Virginia Martin 

A T THE 1991 KATE Fall Confer
ence Prof. Oryang Kwon gave 

a speech which was later published 
in the December issue of AETK' s 
newsletter. The March issue pub
lished a letter by Carol Kim in re
sponse to Prof. Kwon' s newsletter 
article. Criticisms of Prof. Kim's let
ter were then published in the June 
issue. I would like to respond to the 
first article and ensuing responses, 
and in the course of my response 
raise several issues that I see implied 
both in Prof. Kwon' s article and in 
the aftermath of its publication. 

First, I want to address the tone 
of Prof. Kim's letter, which several 
people seem to have taken issue 
with. Prof. Kwon' s article was the 
text of a speech given at a confer
ence, and Kim, I assume, was re
sponding to the text, not to a speech. 
Kim's letter was not a critique, as 
Jack Large described it in his re
sponse to her letter, but the expres
sion of an honest gut reaction to sev
eral issues implicated in the speech. 
Kwon called for a mutual exchange 
of views and he got it. As anyone 
can attest who has read the letters to 
the editor, responses to book re
views, and other similar articles in 
such professional publications as 
the TESOL Journal, sometimes the 
mutual exchange can be quite to the 
point, if not downright rude or ag
gressive. Kim's letter was quite to 
the point, and I believe the editors of 
our newsletter chose to publish it 
intact for that very reason. In an 
open forum, every mode of expres
sion-short of libel, personal at
tacks, or pornography-contribute 
to an open exchange of opinion. 

Kim's letter was not a personal 
attack, but rather the letter of an 
overworked teacher who seems to 
have felt under-appreciated or over
whelmed by the implications of 
Kwon's article. I, frankly, was im
pressed by her honesty. 

I am surprised that Kwon has 
not written a response to Kim's let
ter, perhaps clarifying some of his 
points that she may have miscon-
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strued. It seems that two of his col
leagues have chosen to interpret his 
article for him, and apparently to 
defend him rather than to discuss 
the issues that were raised. We 
rightly are all concerned with not 
offending our Korean colleagues, 
but if it interferes with an open dis
cussion of issues or the avoidance of 
an honest response, then I believe 
we need to step back and objectively 
consider our role here in Korea and 
the nature of our intercultural com
munication. This is especially neces
sary because it may affect the nature 
of our teaching as well. 

That said, I would like to discuss 
some of the assumptions and impli
cations I thought evident in Kwon' s 
article. It is not my purpose to criti
cize him, Kim, Large, or Mr. Gil
christ, but to help this mutual ex
change of expectations and views by 
extrapolating on some issues. (I was 
not at the conference and thus can
not respond in the light of actual 
speech presentation and the panel 
discussion which followed.) 

Let me begin by saying that in 
his article, Kwon showed good in
tentions and a strong concern for 
ways to make the teaching experi
ence of expatriate teachers more ef
fective and productive from a 
Korean point of view. The tone of 
his text is indeed quite reasonable. 
Nevertheless, I did detect a subtle 
note of criticism in his text, espe
cially in its implications, which are 
evident in the type of information 
that he provided, the examples he 
gave, and the suggestions he 
made-however gently he ex
pressed it or good his intentions. On 
a deeper level, he implicitly ex
presses some attitudes toward for
eign English teachers in Korea that I 
believe can and do cause a great deal 
of conflict between the non-Korean 
teacher and the Korean teacher re
gardless of whether it's ever openly 
discussed. 

One source of conflict is found in 
our language styles themselves. 
Kwon states that in light of the in-

creased demand for English profi
ciency by Koreans, now "is a good 
time for an exchange of views and 
mutual expectations between Ko
reans and international teachers of 
English." This is his call for mutual 
exchange, and we should meet it if 
we hope to forge a long-lasting and 
effective professional relationship. 
He goes on to provide suggestions 
for these international English 
teachers to meet expectations. This 
strongly implies that the expecta
tions should be met, particularly 
since the remainder of the article 
gives specific suggestions without 
discussing the possible merits or 
drawbacks of the suggestions or at
titudes themselves. He validates the 
expectations by offering sugges
tions on ways to meet them. This is 
not to say that some of the expecta
tions are not valid, rather that the 
expectations themselves need to be 
discussed as well as presented. By 
presenting an opening for discus
sion, Kwon might better have facil
itated and invited opposite views. 
While I cannot speak for Kim, I be
lieve she was responding to this ab
sence of invitation inK won' s article, 
which made it seem that he was 
instructing. 

A second source of conflict is 
differing attitudes and expectations 
regarding the role of the expatriate 
English teacher. Kwon's article im
plies that these English teachers 
should accomrnodate the expecta
tions of their students, and only 
through this accommodation can 
we "make the most of the cross
cultural interactions." To the best of 
my knowledge, it is important in 
Korean culture to make others feel 
comfortable. This often means ac
comrnodating their expectations at 
the expense of discussion or negoti
ation which might achieve a resolu
tion of the conflict satisfactory to 
both parties. (This is my own inter
pretation, and I acknowledge that it 
reflects my own American point of 
view.) This cultural expectation and 
Kwon's implication raises a very 
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important question: Are we as expa
triate English teachers here to teach 
language and culture to our stu
dents, or to accommodate their ex
pectations? It is quite evident that 
Krashen's theory of the affective fil
ter (that the feelings and attitudes of 
our students strongly affect their 
learning and their willingness to 
work with the teacher) predomi
nates in language learning among 
Koreans, which needs to be taken 
into consideration by all expatriate 
English teachers here. Yet, if we ac
commodate only in order to avoid 
conflict, or to "win them over," are 
we fulfilling our purpose as teach
ers? If we don't insist on teaching 
language functions and interac
tion-which may conflict with the 
expectations of our students in re
gard to our behavior and their inter
action with us-are we doing our 
students a justice? If we do not act 
fully in accordance with the behav
ior patterns of our culture, are we 
giving our students a true impres
sion of social interaction in our own 
culture which may prepare them for 
effective communication with En
glish speakers with no foreign lan
guage or foreign travel experience? 

This question is especially im
portant as most of us are the only 
cultural representatives our stu
dents will ever meet, as Prof. Kwon 
rightly points out. As with any dip
lomat or ambassador, it is our task 
to present our culture to the host 
country as well as to provide a 
bridge or avenue for communica
tion between our two countries or 
cultures. We do indeed need to 
gather information about our host 
country in order to facilitate dia
logue, but the dialogue must be mu
tuai. 

I think of myself as fairly repre
sentative of the average expatriate 
English teacher in Korea, and so I 
am going to use myself as an 
example. As a language teacher, I 
have to make decisions daily re
garding the degree to which I am 
willing to accommodate Korean ex
pectations of me: the way I conduct 
my classes, and my way of interact
ing as a teacher. My actions every 
day reflect conscious decisions I 
have made as a cultural representa-
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tive. When I accommodate-Le., 
when I do things to make the stu
dents happy and not necessarily 
what I think best for them-I feel 
that I am not appropriately prepar
ing my students for interaction with 
English speakers who have had no 
contact with non-native speakers. 
When I don't accommodate, the 
burden on me to explain myself and 
my culture and to persuade the stu
dents to open their minds-the cul
tural conflict-can be overwhelm
ing. I am always concerned about 
the impression I may be creating 
and the possible damage I may be 
doing. I recognize that my role goes 
far beyond serving as merely a con
versation practice partner or a 
model of "authentic" pronuncia
tion. 

Are we ... here to teach 
language and culture to 
our students, or to 
accommodate their 
expectations? 

This is no small problem, and 
cannot be assuaged with a glib 
"When in Rome ... " That adage ap
plies to business people or tourists, 
perhaps, but not to language teach
ers on the job, because their job is to 
prepare students for effective inter
cultural communication. Effective 
preparation, to me, includes putting 
students in situations in which they 
may feel uncomfortable, strange, or 
even resentful, which can cause 
great conflict with Korean cultural 
expectations and may even alienate 
our students. Effective preparation 
also includes possibly not accepting 
certain interactions or analyzing 
why certain phrases or expressions 
cannot be used. 

I also work very hard to instill 
confidence in my students and to 
help them develop effective com
munication skills, and often I do this 
in ways about which they complain 
bitterly at the time but for which 
many eventually thank me later. I 
sincerely praise my students and 

address their own insecurity re
garding their language ability. I am 
not atypical. The majority of expa
triate English teachers in Korea 
have the same high regard for their 
students that the political science 
professor at Chungnam in Kwon's 
example had. By using that illustra
tion, however, Kwon implied that 
many teachers do not. I take offense 
at that, and I think many more 
people besides Kim do, too. 
Furthermore, regarding correction, 
Korean students often see the lack of 
correction as a failure on the part of 
the expatriate teacher. I believe 
every teacher confronts disappoint
ment and a certain amount of re
sentment by not correcting their 
students' errors more often. 

The conflict caused by differing 
expectations of the role of the for
eign English teacher is further com
plicated by the changing face of the 
English field in Korea over the past 
ten years or so. Korea has often ac
cepted individuals from a wide va
riety of backgrounds as English 
teachers, with the only criterion 
being that they were native speak
ers. This was not only because of the 
lack of available teachers, but also 
because of the expectation of the 
teacher's role to be one of practice 
partner and model. In an attempt to 
improve the quality of education
at least superficially-Korean uni
versities and other programs have 
begun to require expatriate English 
teachers to have advanced degrees. 
As a result, there is now an abun
dance of highly educated, trained, 
and experienced expatriate English 
teachers in Korea today, yet their 
expertise is seldom rewarded by 
greater responsibility, or changed 
expectations of what they may con
tribute. (For example, a university 
may require a Ph.D., but may never 
consult the teacher in matters of cur
riculum development or go beyond 
assigning basic courses such as lan
guage lab.) 

The field of English teaching is 
in a state of flux in Korea today, and 
I hope those in education take the 
opportunity to change their atti
tudes toward the real and lasting 
contributions the expatriate teacher 
can make, contributions more valu-
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able than momentary satisfaction of 
a need to practice. Those in educa
tion also need to continue to recog
nize the value of foreign-trained 
Korean English teachers, who can 
often take on the same courses as 
expatriates. There are many English 
teachers here who are true profes
sionals, with advanced degree or 
years of experience. (Lack of an ad
vanced degree does not preclude 
able and dedicated teaching.) These 
professionals expect to be treated 
with respect and as authorities in 
their field. Yet they are considered 
no different from the political 
science professor who was called 
upon to teach conversation: we are 
all seen as people to practice with 
and not necessarily experts who 
guide and teach. Korea needs to 
begin to re-evaluate its view of the 
use of native speaker teachers, and 
reconsider the role that non-Korean 
English professionals can play at 
different levels of education. Other
wise, a chasm may develop between 
expatriate teachers and their Korean 
counterparts, which may result in 
future difficulty in recruiting 
trained teachers from abroad. I 
would hate to see this happen. 

The attitude toward the native 
speaker as merely a person to prac
tice with is implicit in Kwon's com
ments on teacher availability. I un
derstood him to criticize the use of 
office hours and restricted contact. 
In his first sentence, he states that 
the foreign teacher is a reference on 
the use of the language. This implies 
that we are authorities on language 
function, but what use is that func
tion if our activity or social interac
tion does not reflect that language 
use? More than references for lan
guage use, we teachers are there for 
language interaction, there to teach, 
not merely to practice with. Our cul
ture is part of our language teach
ing, and one aspect of that culture is 
our concept of teacher-student 
relationships, and that includes re
spect for office hours. It is up to us 
to teach our students that we are 
available during office hours, and 
what office hours are. 

Teaching our students respect 
for office hours is part of preparing 
them for foreign study or even for 
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interacting with Western business 
people. As a former foreign student 
advisor at a major university in the 
United States, I know firsthand the 
damage that can be done when Ko
rean students (or students of any 
nationality) operate on the basis of 
their own cultural concepts and ex
pect these concepts to override 
those of the host culture. Irreparable 
damage can be caused by the stu
dent who makes assumptions about 
teacher availability or ethno
centrically interprets teacher re
sponses. It is our job as language 
teachers to teach our students to 
step outside of their cultural bound
aries and question their cultural as
sumptions when interacting with 
foreign faculty. That is indeed part 
of our diplomatic duty, as well. 
Only if we do that can we effectively 
introduce them to patterns of ques
tioning and behavior that will help 
them when they get jobs in 
import/ export, as teachers, when 
they travel abroad, or even when 
they make friendships. Even future 
diplomatic relations may be af
fected by the degree to which we as 
language teachers can open the 
minds of our students to the cultural 
patterns and concepts that are ex
pressed through language. 

Extracting oneself from one's 
own cultural boundaries is a very 
difficult task for both teacher and 
student. The first step can some
times be as simple as introducing 
our students to office hours as a 
Western concept of time manage
ment, teacher-student interaction, 
and organization. In defense of this 
approach, I can say that I am a fairly 
popular teacher, and that some of 
my students are going to cry when I 
leave (as the students of the "no of
fice hours" teacher in Kwon' s 
example did). This is not because I 
make myself available as a conver
sation partner every day, but be
cause I show them enough respect 
to give them an honest presentation 
of myself and my customs, which 
includes having office hours. 

Before I begin to sound too altru
istic, I want to add that having office 
hours is often simply a managerial 
necessity for many teachers. Im
plicit in Prof. Kwon' s article is a lack 

of recognition of just how hard ex
patriate English teachers work in 
Korea and in what great demand 
they are. Some teachers can have 20 
hours or more of classes per week 
(which they often agree to because 
they are aware of the need for native 
speakers and want to accommodate 
as many students as humanly pos
sible). With a teacher-student ratio 
that can be as much as 400 to 1, the 
teacher simply runs the risk of being 
overwhelmed. In addition, univer
sity teachers are asked to direct 
plays, edit newspapers, judge writ
ing and speech contests (which re
quire weeks or months of editing 
essays), edit manuscripts of their 
Korean colleagues, and publish 
original research. 

I believe that a good many En
glish teachers are brought into the 
field by their interest in other cul
tures and their desire to help others. 
I believe that these teachers in Korea 
try beyond the limits of endurance 
to accommodate all the needs of 
their students and colleagues. 
Every teacher I know does indeed 
"spare as much time as possible," as 
Kwon suggested. They spare time 
gladly and willingly, but they must 
also spare time for themselves. This 
is not just a conflict of two differing 
work ethics, but a simple practical 
concern. Dedicated teachers every
where run the risk of exhaustion
of "burning out" -and this is espe
ciall y true in Korea, where the 
services of native-speaker English 
teachers are in such high demand. If 
many teachers return home after 
only a few years (or even after many 
years), one cause may be the mental 
and physical exhaustion that results 
from the great effort of balancing 
long hours, of challenging living 
conditions, of communicating in a 
foreign language, of conflicting ex
pectations of one's role, and of mak
ing themselves available as much as 
possible. I believe Kwon appreci
ates both the exhilaration and exas
per ation of living and working 
abroad on both sides of the ocean. 
His text, however, does not fully 
reflect this understanding. Instead, 
it implies that perhaps international 
English teachers in Korea do not try 
hard enough, which, I think, would 
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make any hard-working teacher feel 
unappreciated. In Kim's letter, I de
tected a note of frustration brought 
about by this feeling of being un
appreciated. 

The degree to which foreign En
glish teachers learn Korean lan
guage also seems to be a developing 
source of conflict. By suggesting 
that these teachers put out more ef
fort to learn Korean Prof. Kwon is 
implying that they either do not de
sire to do so or do not put a reason
able amount of time into this ac
tivity. This is an injustice to those 
who desperately would like to learn 
the language, but who are pre
vented from doing so by mental and 
physical exhaustion that comes 
from all the intellectual, physical 
and emotional demands placed on 
them as foreigners. Those who have 
been able to attain a high-or even 
a rudimentary-level of proficiency 
have usually done so by studying 
full-time when they were not teach
ing, and few teachers have that 
luxury. Yes, it may encourage the 
students to see the efforts of their 
teachers to learn the language, but 
should they feel disappointed in the 
teacher or show any less respect if 
the teacher has not managed to 
learn the language? I question the 
validity of the assumption that 
teachers who know the language 
may be more effective or more re
spected by their students. I do not 
think my own proficiency in Korean 
makes me a better teacher. Al
though my occasional contrastive 
use of Korean in the classroom may 
please my students, it may not be 
wise pedagogically. Yet, because of 
the long-established tendency in 
Korea for students to translate or 
otherwise rely on their native lan
guage, there is an unfair assump
tion (and an implication in Kwon's 
article) that I am the better teacher. 
(Actually, I try to hide my knowl
edge of Korean from my students 
because once they find it out, they 
often rely on it rather than English 
in communicating with me.) Learn
ing Korean definitely makes living 
in Korea easier, and it is good public 
relations, but I question whether it 
is necessary for the teacher. 

As I mentioned previously, 
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many teachers here want desper
ately to learn the language, but are 
prohibited from doing so by finan
cial, family, or work demands. 
Availability of language classes is 
also a factor. I suggest that Korean 
employers recognize this need on 
the part of their teachers and ar
range classes in survival Korean for 
their foreign faculty. Not only 
would it do much to promote good 
relations between the new faculty 
and the administration, but it would 
also put Korean faculty in a position 
to comment on whether their teach
ers have learned the language. Until 
Korean faculty begin to assist in fa
cilitating Korean study opporttmi
ties, they will only seem inapprecia
tive of the practical difficulties in 
learning the language, and there
fore inappreciative and overly criti
cal of their foreign teachers. I believe 
Prof. Kim's tone inher letter simply 
reflected her frustration at not hav
ing time to learn despite her desire 
to do so. 

Finally, not learning the lan
guage does not mean that an expa
triate teacher cannot appreciate the 
country, the culture, or its people. If 
it did, there would be a lot fewer 
longtime foreign residents of Korea 
than there are. 

Yet another point I want to ad
dress regards leaving records. Mr. 
Large asks rhetorically how much 
time can leaving records and in
structions for another instructor 
take, thereby implying that he has 
never done so. It takes a lot of time 
to be done properly. I agree that 
such records could be helpful in de
scribing the teaching program and 
in providing materials for the suc
cessor. However, it is not only ex
tremely time-consuming, but there 
is also no assurance that what is 
written will either be passed on to 
the new teacher or that it will be 
applicable to the new teacher's 
courses. While a resource file is 
helpful, commendable, and recom
mended, it is the department's re
sponsibility to initiate this, not the 
expatriate teacher's. Prof. Kwon's 
suggestion is good and apt in its 
appreciation of the foreign teacher's 
expertise and in its desire for con
tinuity, but it does not reflect knowl-

edge of the source of much frustra
tion on the part of these teachers. 

The concept of professionalism 
is an ethnocentric one, given to var
ied interpretations. It's a concept 
that can be a major source of con
flict. I cannot speak for non-Ameri
can English teachers, but Americans 
regard the myriad administrative 
details of employment-and how 
they are handled-part of profes
sional behavior. This includes pro
viding accurate and detailed infor
mation about salaries, contract 
renewals, and benefits. It also in
cludes the dissemination of perti
nent information, such as providing 
an academic calendar, class sched
ules, grading guidelines, pay sched
ules, and immigration information. 
I suggest every department or lan
guage program prepare a pamphlet 
providing such information or an 
orientation program for new expa
triate teachers. Furthermore, many 
teachers need to be instructed on 
procedures such as copying materi
als, making phone calls, and getting 
office supplies, finding bathrooms, 
or locating the cafeteria. Americans, 
at least, consider this part of profes
sional courtesy for newcomers. All 
expatriate teachers I know would 
gladly assist in this kind of effort, 
but are likely unwilling to initiate it. 

I would like to reiterate that I 
believe that Prof. Kwon was un
aware of the implications his article 
may have conveyed, and that both 
this lack of awareness and the impli
cations are products of a difference 
in cultural perspective. Also, I do 
not presume to represent the opin
ions of all expatriate English teach
ers in Korea, and so encourage a 
further exchange of ideas. I hope as 
well that such an exchange may be
come a regular feature in ~ture 
AETK newsletters. 

Virginia Martin formerly taught at 
Inha University in Inchon and is now 
at Bawling Green University in Ohio 
(USA). For more on the issue discussed 
in this article see the article on page 17. 
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The bigge~t p_roblems TESOL members see 
facing ESL/EFL teachers today 
James D. Brown 

From TESOL Matters, April/May 1992. Through the last 
three issues of the Newsletter we have had a running discus
sion on the status of the native-speaker TESL.er in Korea. This 
article should prcnride a broader perspective on the issue. For 
more on this issue see the article on page 12. 

A LTHOUGH COMPLAINING about problems in 
the ESL /EFL field is a common activity, such com

plaints are seldom investigated formally. The purpose 
of this article is to provide a formal exploration of the 
biggest problems faced by ESL/EFL teachers. The opin
ions given here were taken from the results of a larger 
research project conducted by the TESOL Research Task 
Force. Last Spring, the Task Force mailed 1,000question
naires to a sample of TESOL members randomly se
lected from the general membership. A total of 334 
questionnaires were returned for a 33.4 % return rate (for 
more details on the response rate, see Brown, Knowles, 
Murray, Neu, & Violand-Hainer, 1992a). This article 
addresses: What do you consider to be the single biggest 
problem facing ESL/EFL teachers today? It was an 
open-ended question that respondents were to answer 
in their own words. 

The individual answers to this question ranged 
widely from "burn-out" to "poorly designed curricula" 
to the "budget crisis." However, certain problems came 
up more consistently than others. Three sets of issues 
seem to have emerged as the most important to the ESL 
professionals who returned this questionnaire: issues of 
respect, employment, and funding. 

Issues of respect 
Many ESL professionals appeared to be unhappy about 
the way they are treated. For instance, one respondent 
felt that the key problems in ESL/EFL are" certification, 
professionalization, and recognition," whereas another 
cited "others' perception of ESL professionals" and 
"lack of respect" as problems. Still another person com
plained about lack of "legitimacy within the university 
structure for ESL/EFL teachers." This problem was 
forcefully described by one person as "R-E-S-P-E-C-T." 

Out of the 334 people whose responses were ana
lyzed here, 44 said lack of "recognition," 15 mentioned 
"respect," 10 listed "acceptance," and another 10 cited 
"credibility"; 9 complained about marginalization or 
lack of legitimacy. 

For many teachers, the issue of respect appears to be 
linked to the erroneous notion that anybody who hap
pens to be an English native speaker can teach ESL. One 
respondent put it this way: "Just because you speak 
English, doesn't mean you can teach ESL." Another 
commented that the biggest problem is a "lack of pro
fessional respect within institutions-' anyone who 
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speaks English can teach English.'" One other person 
suggested that the single biggest problem was" credibil
ity-i.e., other professionals realizing that speaking En
glish does not equal teaching English." 

The respect issue also seems to be linked to larger 
political concerns, as well. As one ESL professional put 
it, the biggest problem is: 

is: 

Lack of prestige withlrt orte' s institution-positions are 
non-tenured at the college level-teachers are not certified 
and sometimes W1tralned, especially in the adult ed ESL 
field; public school ESL teachers often have no training or 
experience and have been riffed or grandfathered into ESL 
positions. 

Or, as stated by another person, the biggest problem 

The nation's current low regard (one reflection: low pay) 
for education [and] educators compounded by the fact 
that few (even in education) know what we do. We're not 
remedial English teachers or tutors. We're foreign language 
teachers (the language foreign to our students being En
glish). 

Employment issues 
Employment issues were also mentioned by a number 
of respondents (for more on the employment issue, see 
Pennington, 1991). Some were worried about "employ
ment conditions and job security," whereas others were 
concerned about "very poor working conditions .. .low 
pay, few if any benefits," or "the ration of workload to 
benefits/salary." Of the 334 people who responded to 
this questionnaire, 14 cited lack of benefits as a problem, 
12 said working conditions were an issue, 14 cited job 
security as a problem, and 45 mentioned pay or salary 
as an issue. One respondent summarized the employ
ment issues this way: "[Crummy) pay/fringe benefits. 
Who's to blame? We are! We don't stick together and 
fight for each other in our schools." 

One particularly important employment issue to 
many people was the part-time status of ESL/EFL 
teachers, what one respondent called "excessive reli
ance on part-time ESL teachers." Another respondent 
labeled this issue "the exploitation of part-time teach
ers." Indeed, more than 12 percent of this sample felt 
that part-time employment, or its flip side, the lack of 
full-time employment, was a major problem. 

Funding Issues 
The issue of funding was on the minds of a number of 
respondents, coming up in 24 of the 334 responses. An 
additional 13 people said that lack of "resources" or 
"support" was a problem. More specifically, one person 
mentioned that there is "a growing student population 
and shrinking funds," while another reported "funding 
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shortages for programs." Other respondents said that 
the main problems facing ESL/EFL teachers were 
"funding for teaching positions," "funding (soft money 
programs)," and overall "cutbacks in funding and lack 
of initiative on the part of administrators and govern
ment." 

Conclusion 
In summary, it seems that a number ofESL/EFL profes
sionals do not feel that they are garnering respect and 
recognition commensurate with their abilities, training, 
and effort. It also appears that many ESL/EFL people 
are very unhappy about their present employment con
ditions and salaries as well as about the levels of funding 
and support that they are receiving. 

A variety of other issues were mentioned by individ
ual respondents. One respondent complained about the 
"lack of time to follow new ideas." Another cited the 
problem of "keeping abreast of developments. Even 
with all of the available publications and convention 
presentations, choices have to be made about what to 
read and attend." One other respondent mentioned the 
problem of "communication between 'front line' teach
ers." Still another person pointed out that even if one 
could keep up with all of the developments, there is "a 
plethora of techniques with little research base to sup
port them." 

In addition, some of the respondents were writing 
from EFL settings where the problems may be quite 
different from those encountered in ESL situations. For 
instance, one EFL teacher described her biggest problem 

as follows: "In Brazil, it is adequate material that teach
ers/ students can afford." 

Many, many other individual ideas were raised as 
problems and issues by those surveyed here. Unfortu
nately, space requirements ruled out listing all 334 indi
vidual responses. However, more comprehensive sum
maries (e.g., Brown, Knowles, Murray, Neu, & 
Violand-Hainer, 1992b ), as well as all of the raw data for 
the open-ended questions of the TESOL Research Task 
Force Questionnaire have been sent to the Executive 
Director and to the members of the Executive Board of 
TESOL. We hope that this information will help the 
TESOL leadership better understand the problems and 
concerns that TESOL members perceive in their profes
sional lives. 
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When there aren't enough copies to go around 
Kathleen S. Foley 

Even those of us who do not face this problem will .find some 
interesting basic ideas in this article. (Ed.) 

MOST OF US are far removed from the days of the 
"little red schoolhouse" in which a classroom 

came equipped with a blackboard, and each student 
brought their own slate to school. Access to duplicating 
equipment is relatively unrestricted for classroom use in 
many of today's ESL/EFL programs, and, in any case, 
students often bear the responsibility of purchasing 
their own texts and other materials needed for their 
courses. 

Having taught under conditions such as these, many 
TESOL professionals find themselves rather at a loss 
when they take on a position elsewhere, particularly in 
the Third World. We are made aware of how truly 

18 

dependent our teaching has become on both our ability 
to duplicate and on the availability of published texts. 

Consider the following situations. Finding yourself 
in one, how would you be challenged to alter your 
teaching? 

A limited number of copies (far below the class size) 
of the text you would like to use is available. But the 
books cannot be written in by the students. 
Your favorite text is not available. 
None of the texts you are familiar with is available. 
Duplicating facilities exist, but either you or your 
students must cover the cost of using them. 
Duplicating facilities exist, but regardless of who 
pays, you must wait two weeks or more to receive 
what you want. 
No duplicating facilities exist. 
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These may seem to be degrees of a problem. How
ever, with a little creativity and optimism, they can also 
be the impetus for changing what we have become used 
to doing in class. To facilitate that change, I would like 
to offer some suggestions for how to manage when you 
are short on materials. These are not new ideas, but I 
have attempted to bring them together for the purposes 
of this paper because they seem especially appropriate 
for the circumstances I have outlined. 

The partner approach 
Most teachers incorporate into their lessons a variety of 
pairwork and group activities. These activities don't 
always require that each student possess a copy of a text 
or handout. In many cases one copy can be shared by as 
many as four or five students. 

Limited materials offer an ideal opportunity to in
troduce the class to the "study buddy" system. Two 
students share one text or handout in and/ or out of 
class. Adopting the buddy system because of a lack of 
mater ials encourages more interaction between stu
dents about English and increases their opportunities to 
use English. 

Recycling materials 
Too often we overlook the possibilities of completely 
exploiting the material we present. A reading passage 
can easily become the basis for writing, listening, speak
ing or grammar lessons. When these skill areas are 
divided among the teaching staff, it often becomes cost 
effective for teachers to share material and coordinate 
lesson planning. In this way, one copy can be recycled 
for more than one class or lesson. 

When copies are truly hard to come by, an obvious 
solution is to distribute them for class and collect them 
afterward. They can then be filed for another class or a 
future course. This is particularly practical for handouts 
of pictures or other visuals, which students don't neces
sarily need for study purposes later. 

Alternative materials 
Texts published locally can serve as alternative choices 
for a course. I came across some inexpensive and very 
usable English books on science and technology that 
were published and sold in China. Although designed 
to develop reading skills, they could also serve as writ
ing samples. Diagrams and charts are often included 
and can be the basis for lessons as well. 

An English-language newspaper is published in 
many non-English-speaking countries and sold at a 
price affordable for students. Purchasing a set of an 
issue, or requesting students to purchase their own 
copies, can often be less hassle and cheaper than dupli
cating. The study buddy system could still be applied, 
if necessary, and recycling not one article but an entire 
issue becomes possible. 

Using a local English newspaper can be taken one 
step further. A course could evolve into a term project 
for which students are asked to compile their own text 
from articles selected by the teacher. These can be glued 
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onto pages and inserted into a notebook. Additional 
handouts, article-related student work, and hand
written notes taken from the blackboard can be added 
to produce "units." This type of project will satisfy the 
desire many students have to take something concrete 
away with them when they complete a course. 

A return to traditions 
While many may see this as regressive, some traditional 
techniques can fill a gap when materials are scarce. The 
most obvious is making greater use of the blackboard. 
Putting material on the board before class when possible 
will reduce the time students spend watching you write. 
Or put material on large sheets of paper and post them 
in the classroom. This technique leaves more space on 
the board to record other points as they arise in the 
course of the lesson. 

Surprisingly, even though it may be difficult to gain 
access to duplicating facilities, many departments or 
programs do have an overhead projector available. Pre
senting material on transparencies is yet another option. 
It also helps divert students' attention from their own 
handouts and can be used to encourage more student
student interaction. 

When the material you want to d istribute is short, 
such as a paragraph or a list of questions, begin w ith a 
d ictation as a means of ensuring that each student has a 
copy. It is best to treat this as an actual listening exercise 
with appropriate follow-up so that student time and 
effort is not misused. 

A final word 
It is very easy to assume that what we don't see is not 
there. There may be a photocopier tucked away in the 
library or kept hidden behind a locked door. If you 
never ask about one, you may never know it exists. 
There are also other ways of duplicating besides using 
a photocopier. Mimeographing and dittoing give you 
additional options. I often resorted to the tried and true 
method of using carbon paper, especially when the 
same material could be typed several times on one page 
and cut into individual copies. 

Success with any of the suggestions I have put forth 
will ultimately depend on a teacher's willingness to 
adapt to something a little bit different and to their 
commitment to the task they have in mind. By investi
gating what is available, planning in advance, and try
ing various approaches to circumvent what was initially 
perceived as an insurmountable problem, all need not 
be lost when there aren't enough copies to go around. 

Kathleen Foley is a lecturer at Tokyo Woman's Christian 
University, Department of Culture and Communication. She 
has spent ten of the past eleven years teaching in China and 
/apan. 
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Working in Taiwan 
Christopher M. South 

A RE IMMIGRATION OFFIOALS here easy to deal 
with? Is the bureaucracy system here easily com

prehensible to Westerners? Are you able to take care of 
all your visa-related paperwork at one, easy-to-find 
location? Would you be surprised if I were to suggest 
that the answer to all of the above questions is "yes"? 

All things considered, we seem to have it much 
better off than our colleague English teachers in Taiwan. 
Certainly, we have all, at some time, developed a pain 
in some particular part of our anatomy that stemmed 
from dealing with our employer or immigration. How
ever, we are all able to successfully work with the system 
and acquire legal residency for employment. And the 
Ministry here may just be a more efficient and better 
organized agency than we give it credit for. 

I recently received a letter from a friend who is 
teaching in Taiwan, and the conditions he describes, if 
true, suggest that the Republic of Korea is a much better 
place to work, and the government officials much easier 
to work with. Before attempting to describe the condi
tions of finding employment in Taiwan, a country which 
I have never visited, I should make it clear that every
thing I have to report is hearsay, and should be evalu
ated in that light. 

What does the ROC government require of foreign 
teachers? My friend wrote, "Either I need a substantial 
sponsor or I need a private school to sponsor me and I 
need to attend a school to study Chinese. The lessons are 
not cheap; I must take ten lessons a week and divide 
expenses or pay up to $10 per hour. The Chinese lan
guage classes are not only an additional expense, but 
they take away valuable time that could be spent earn
ing money." But, as my friend reported, there are ways 
to appear to comply with the authorities without actu
ally going through the classes: "I am here illegally as I 
bought my address and Chinese class attendance state
ment. Thus, I 'legally' live in Taipei and 'legally' am 
enrolled in a school to learn Chinese. Actually, laws are 
bent so readily because fines and punishments are so 
light. Huge percentages of taxes also do not get collected 
as a result. I play the game but I could get kicked out of 
the country (not so likely, but I do keep attuned to news 
of school raids!)." I believe it is important to note that 
the word 'but' is used twice in his final statement. 

Those who enjoy gambling may find such an ar
rangement to be rather exciting. However, others who 
have tried to operate within or around the system have 
met with a lot of frustrations. As one writer puts it, 
" ... there are no reasonable provisions for legal employ
ment of foreigners in Taiwan. Furthermore, there are no 
'conditions of entry' stamped in the passports of most 
foreign nationals; only a rather unclear warning on the 
visa paper itself that the 'holder is not permitted to 
assume unapproved employment.'" 

I'm not sure of what the writer needs clarification. It 
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seems to be a rather straightforward message telling the 
tourist not to take work while in Taiwan. However, his 
frustration sterns from difficulties faced in attempting 
to acquire a job legally: "What constitutes 'approved 
employment,' then? Just about nothing does, as those 
seeking to support their studies in Taiwan realize after 
repeated failures at securing legitimate employment 
that provides working papers." In truth, international 
students in the United States face the same restrictions, 
and it would appear that the person's main problem is 
that he cannot afford to study in Taiwan. In the US, 
many American students do work to support their 
studies, but that precedent is of little use outside the 
United States. However, as the writer continues:" And 
even those lucky few-employed by a large enough 
foreign enterprise-who manage to obtain working 
papers are paid salaries subject to review and adjust
ment by government agencies as they see fit." 

Related to salaries, another friend of mine was look
ing for a different teaching position in Seoul in January 
of this year. According to his experience, starting sala
ries ranged from W9,000 to Wll,000 per hour. This is 
precisely the range that was being offered three years 
ago when I first arrived in Seoul. If someone, albeit the 
language institute owners' association, is not control
ling and reviewing wages, then I would be surprised. 

Finally, another writer complains that "English 
teachers and trading/ computer company employees 
have long been required to leave Formosa every 180 
days to have their tourist visas renewed. A pain, but 
since their employment is against the law ... who dares 
complain? Frequently the ROC declines to allow such 
persons reentry, and many foreign nationals have thus 
found themselves arbitrarily deprived of job, home, 
possessions, savings, relationships, etc. No reason is 
given other than the official line: 'Every case different.' 
Employers are seldom helpful in these situations; why 
should they admit to police that they've had a lao wai 
working for them illegally? Tae mafan! There's plenty 
more where he came from." 

The fault the writer makes in issuing this complaint 
is in his admission that these "English teachers" are 
working illegally. I begin to wonder when people com
plain that the government is preventing them from 
doing something illegal. But many argue that that is 
about the only available option after you enter Taiwan 
under a tourist visa. My overall feeling is that, if you are 
considering a move to Taiwan, you should investigate 
the employment situation thoroughly, and not attempt 
to pick up work after arriving in the country. Or you 
may take a closer look at your working situation here in 
the Republic of Korea and decide that things are not 
really that bad after all. 

Christopher South teaches at Seoul Woman's University. 
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A paradi~m shiftjor 
English feachers 
associations 

(Continued from page 1) 

tee formed by the AETK/KATE 
joint executive to study the question 
(seeAETKNewsletter, Vol. 11, No. 2, 
June 1992, p. 9). Two other impor
tant recommendations which have 
already been put into effect are the 
combination of the mailing lists, and 
the partial transfer of funds to a joint 
account for conference expendi
tures. 

Why TESOL? 
There are, in fact, two existing inter
national professional organizations 
for English teachers. One of these is 
Teachers of English to Speakers of 
Other Languages, Inc. (TESOL). The 
other is the International Associa
tion of Teachers of English as a For
eign Language (IATEFL). Some 
might argue that IATEFL more ac
curately reflects the interests and the 
nature of the situation in Korea. 

TESOL member teachers can be 
found in the whole spectrum of 
teaching sites and specialties. There 
is virtually universal recognition of 
TESOL as representative of the in
terests of all teachers of English to 
non-native speakers at every profes
sional level. The annual TESOL 
Convention, for instance, is the 
largest held for our profession. The 
simple answer to the question, 
"Why was TESOL chosen for this?" 
is that it is most familiar to the ma
jority of those in Korea who have 
been seeking reorganization. An
other reason for choosing TESOL is 
its greater variety and accessibility 
of services and other benefits of 
membership. AETK is already the 
officially recognized Korean link to 
TESOL. Some KATE teachers have 
maintained dual membership for 
this reason alone. 

Anyway, TESOL affiliation does 
not preclude the maintenance of 
official linkage with IATEFL. The 
Japan Association of Language 
Teachers (JALT), with which Korea 
has a growing number of contacts 
and exchanges, has official linkage 
with both TESOL and IATEFL. 
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What's in a name? 
Naming the new Korean organiza
tion has, surprisingly, generated the 
greatest amount of controversy. 
However tempting it may be to 
some to dismiss objections on this 
basis as being trivial or jejune, the 
problem of choosing a name is not 
as simple as one might expect. 

The initial recommendation of 
the committee was that a form sim
ilar to that adopted in like circum
stances elsewhere would be appro
priate in Korea. For example, the 
acronym for California TESOL be
comes CATESOL; that of Mexico 
TESOL is MEXTESOL, for Brazil, 
BRAZTESOL and so on. Note that 
equivalency is accorded between 
the states and provinces of the USA 
and Canada, and client countries. 

So, the possibilities left include 
KOTESOL or KORTESOL, or per
haps HANTESOL, to satisfy one 
wag's tongue-in-cheek objection 
that the two former options remind 
her of product names for sanitary 
napkins and banned steroid drugs. 
The best option is probably "Korea 
TESOL." 

Periodically speaking 
A subsidiary question, that of a 
name for the organization's news
paper, seems best left until later to 
settle, in hindsight. Given the 
publication's extraordinary im
provement in recent times, the 
AETK executive board should seek 
the insights and recommendations 
of the editors and staff on the matter, 
in recognition of their fine contribu
tion to our organizational credi
bility. Ensuing discussion would be 
further illuminated by an exchange 
of memoranda between TESOL and 
Korea, if consistency is not always 
the "hobgoblin of small minds." 

The publications of TESOL are 
by themselves sufficient to justify 
individuals' membership in it; 
many AETK and KA TE teachers are 
members and have been for years. 
While few of us may read the pon
derous whole of the TESOL Quar
terly, still we recognize in it the de
finiti ve source for the latest in 
theory and methodology for our 
profession. It is a rare issue of TQ 
that does not contain something of 

central relevance to the goals we set 
and the kinds of challenges faced 
daily in Korean classrooms. Vastly 
more useful in this respect, how
ever, are the tabloid format bi
monthly newspaper, TESOL Mat
ters, and the slick quarterly, TESOL 
Journal. 

One important adjunct of 
TESOL is that of the special interest 
sections, each of which produces a 
regular newsletter relevant to those 
who specify an interest when they 
enroll as members. TESOL Matters 
also reports interest section news as 
a regular section of each bi-monthly 
issue. 

Each of these periodicals is 
chock-a-block with interesting and 
useful material. Each one is a 
keeper. The individual teacher who 
is published in the pages of TQ, TM 
or TJ gains instant professional 
prestige thereby. 

However, that is not the reason 
one should seek to publish. Nor, 
furthermore, would it be the right 
reason for Korean teachers of En
glish to opt for collective inclusion 
in the TESOL superstructure. 

Access to tools and services 
I believe that fewer teachers are mo
tivated by an urge for prestige and 
recognition than by a desire to 
achieve recognizable improvement 
in students' English competence. 
This belief is reinforced every time I 
attend a meeting of KA TE or AETK. 
It is out of respect for this quality of 
spirit that makes it seem sensible to 
me that we should seek the profes
sional recognition that inheres in af
filiation with TESOL. It is the most 
reputable, active and supportive or
ganization extant. 

As a national affiliate of TESOL, 
AETK now enjoys the benefits, and 
the expanded membership of the 
new organization would also, im
mediately. These benefits would be 
in the person of authoritative 
circuit-quality speakers, top-level 
teachers and authors of popular 
books, materials and methods. 
These would be, in some cases, indi
viduals which any one of our sepa
rate organizations would otherwise 
have been unable to book, lacking 
the funds to do it on our own ticket. 
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International TESOL routinely pro
vides partial or full cost support for 
such offerings. 

Our access to the wider world of 
materials development, data bases, 
publishers, employment opportuni
ties, academic exchanges and pro
fessional meetings would be en
hanced. A professional staff is on 
call in the Alexandria, VA head
quarters, to answer inquiries, solve 
problems, describe available re
sources or make connections be
tween groups and their members. 
The field services representative has 
already been a big help, providing 
documents for use by the study 
committee. 

The unheeded call for input 
A series of appeals for comment, 
discussion and criticism of such a 
move has been made in these pages, 
in monthly meetings, and in peri
odic group announcement mail
ings. The overall response to these 
appeals has been limited, high
lighting a lamentable degree of apa
thy (or merely disinterest) among 
those intended to benefit. In the plus 
column, the idea has until now 
failed to produce viscerally negative 
reaction, or an opposition which 
might condemn the effort to fail. 
There seems, in short, no significant 
objection to going ahead with it. 

This lament on the apparent lack 
of response is not intended to dis
parage or defame any individual 
who is content to pay dues and at
tend meetings. I predict that contin
uing improvement in the quality 
and interest of this publication will 
increase the number of teachers 
who enroll solely to receive it. 

And why not, after all? In point 
of fact, it is precisely this level of 
participation where most of us, who 
are members of international 
TESOL, operate at. Most teachers 
want to stay abreast of what is going 
on in the larger community of indi
viduals who do what they do. 

Doing it 
Some of the questions that have 
been asked about the change have 
been about the ways and means of 
doing so, about the potential effect 
on present activities and functions 
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of local chapters, about the method 
of new chapter formation, about the 
form of representation of locals on 
the national executive board, about 
dues and budget considerations, 
and others. 

Those who are rightly con
cerned that adherence to relevant 
constitutionally-mandated proce
dures be maintained need not be 
alarmed by the proposal as set forth. 
It is not necessary to go through any 
process of constitutional revision 
prior to bringing into existence the 
proposed new structure if some
thing like the following series of 
steps be taken. 

An executive committee can be 
formed; "letters of intent" can be 
circulated and signed; consultations 
with TESOL headquarters can be ac
tivated; new articles of constitution 
can be written. It was initially 
thought that all these things could 
(should, really) be completed in 
time for the annual AETK/KATE 
joint conference. The conference it
self would be the place where the 
final steps would best be taken, 
those that would entail the official 
"end" of existing groups and accep
tance of the new paradigm as a fait 
accomplL 

However, the recommendation 
by the umbrella committee that all 
the steps necessary to bring this new 
paradigm into being be completed 
by the time of the conference was 
probably stillborn. It was wishful 
thinking to imagine that the process 
would go forward during the sum
mer hiatus, when many of the heavy 
hitters for KATE and AETK are out 
of the country or otherwise occu
pied. 

All of the recommendations re
ported out of the committee should 
be regarded as no more than a 
menu. The fact that unanimity of 
expression was achieved should be 
seen as a green light to the executive 
committees to press forward a con
solidating agenda. Whether the 
framework be one of merger, or of 
consolidation, the sentiment and 
support for coalescence is clear. 

Doing so would require a simple 
majority vote to suspend existing 
constitutional provisions and con
duct future business under articles 

combining TESOL and Korean En
glish teacher prerogatives. 

How much change? 
In actuality, the present two large 
associations, and even the other 
groups of more localized makeup, 
would likely undergo some division 
and replication under the proposed 
change that would better reflect de
mographic realities. 

For example, KATE members 
who live and work in Taejon, by 
signing a "letter of intent" and filing 
it with the national office, would 
thereby establish a local affiliate. 

The minimum number of signa
tories required to found a local 
chapter affiliate should probably be 
15 or 20. Setting a minimum isn't 
important of itself, except to create a 
pool of members large enough to 
hold the local chapter together in the 
event of attrition. 

All members would belong to 
the national association, and to only 
one local chapter affiliate. It has 
been pointed out that all discussion 
of TESOL membership is moot, in 
the absence of permission from the 
TESOL organization. Permission 
would be contingent upon the ap
plicant group in Korea having 
agreed to accept the terms and con
ditions for affiliation at the level rec
ommended. 

The advantages of such a sys
tem, in terms of convenience and 
logistics, for member teachers in the 
Taegu-Kyoungnam, Chonju-Iri
Kunsan, Kwangju-South Challa, 
and Cheju-do localities, seem con
siderable. The change would best 
serve the interests of those for 
whom it is a hardship to travel con
siderable distances to attend meet
ings; it should also suit those who 
envision more frequent activities 
made possible in a more centralized 
constituency, as in Seoul and other 
metro areas. 

But the primary (i. e., most 
vocal) support for the change comes 
from those who do, and have done, 
most of the work that keeps it all 
together for the rest of us: planning 
meetings, keeping records, main
taining communication and corre
spondence, producing newsletters 
and reports, organizing annual 
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meetings, staffing committees, su
pervising volunteers, and generally 
tending to the countless details and 
tasks inherent in each of these com
plex functions. The list of these 
functions is so long, in fact, as to 
suggest that the apathy alluded to 
above is more apparent than real, 
else these things would not have 
been done as well and thoroughly, 
heretofore, as they have been. Still, 
few things are so good they can't be 
improved. 

Some effects of attrition 
The combined enrollment of KA TE 
and AETK is under 300 members, 
and while there are no concrete fig
ures on attrition, a combination of 
factors results in significant flux in 
the pool of personnel who are 
ready, willing and able to serve as 
leaders and to contribute the time 
and energy required to complete as
sociation business smoothly, and on 
time. 

In any given year, we say fare
well to a significant number of our 
best, brightest and most tireless 
workers, as they go home to New 
Zealand, Australia, Great Britain, 
North America or wherever for re
tirement, career moves, educational 
goals, health problems or contrac
tual responsibilities that beckon 
them. In the past year alone, we 
have seen the departure of such stal
warts as Margaret Elliott, Bill 
Officer and Susan Rahm from 
KATE, while Marie Fellbaum, Jake 
Aller, Virginia Martin and Bob 
Faldetta are no longer with AETK. 

More will surely come and go, 
and while the positions of service 
they vacate are ultimately filled, 
these departures perennially chal
lenge the continuity of association 
business and other activities. 

The bright side of the coin is the 
active participation of Korean mem
ber/ teachers in association affairs. 
Their contribution to the success of 
our professional mission, and to the 
viability of KA TE and AETK, is 
great indeed. As a sub-group within 
the association, they are certainly 
the most numerous of the national
ities represented. The statistical 
mean length of term as active mem
bers is almost certainly longer for 
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Korean educators than for non
Koreans. 

While many, perhaps most, 
Korean member teachers start out 
motivated by the opportunity to 
sharpen their tools by mingling 
with native speakers in the smor
gasbord of dialectal variation, it is 
not their sole motivation. With in
creased communicative compe
tence and self-confidence comes a 
willingness and determination to 
work and contribute in ways that 
foreign guest teachers are culturally 
and linguistically incapable of. 

The side-by-side involvement of 
Koreans and non-Koreans in deci
sion making and leadership roles 
tangibly furthers cross-cultural 
problem-solving in such matters as 
working conditions, pay equity, 
program and department support 
for teachers, living standard main
tenance and community interac
tion, among others. How much 
more could be accomplished in 
these areas if goals were specified 
and officially tasked by a nation
wide member consensus! 

By their presence, Korean mem
bers preclude the evolution of the 
association into an in-crowd, a cul
tural refuge for expatriate native 
speakers. An organization of such a 
nature couldn't claim professional 
and academic credibility. The great
est number of professional English 
teachers in Korea, and the largest 
associations of them, are Korean. 
The recommended consolidation 
should ensure continued diversity, 
with members coming from many 
nations, and every level of culture, 
education, experience and place of 
employment. 

There are many Koreans teach
ing English in tommunities where 
few, if any native speakers are to be 
found. The proposed new structure 
would establish a framework of 
support for their efforts to form 
local chapter affiliates. Indeed, this 
could become one of the more 
beneficial effects, given the politi
cally charged aura adhering to the 
Korean teacher's union. The orien
tation of local chapter affiliates of 
TESOL would be purely profes
sional and pedagogical, not politi
cal. 

Some final thoughts 
There is strong member support for 
a fundamental change in the pres
ent manifold state of English 
teacher associations in this country. 
Alternative approaches to finally 
accomplishing a change to a more 
efficient, serviceable paradigm are 
available and each is informed by 
significant components of wisdom, 
knowledge and experience. 

In a way, the burden of action 
rests upon those who are already 
overburdened with the combined 
responsibilities of leadership and of 
planning for the '92 Conference. It 
was not suggested at the time of its 
establishment that the "umbrella" 
committee do more than study the 
question of consolidation and make 
recommendations. 

It appears that a new committee, 
mandated by member consensus 
and executive order, and with pow
ers broad enough to act on the nec
essary tasks of consolidation, 
should be established. From a con
stitutional perspective, it may be 
best to first merge the interested 
groups. Conversely, members of 
groups that are now viable may be 
reluctant to let go of present frame
works which have satisfied the ini
tial yearnings of association. 

Clearly, the best venue and op
portunity for a thorough airing of 
this subject will be the Taejon Con
ference in October. Energies favor
ing the sort of change which is the 
subject of this discussion would best 
be brought into focus there and 
then. 

The benefits to be gained by an 
aggregate of groups in a discrete 
geopolitical sphere of influence 
such as Korea are numerous, and 
include providing services and pub
lications and a framework of perfor
mance standards that serve to in
crease the credibility of all teachers 
whose employers and evaluators 
wisely credit such affiliation. 

Jack Large (MA Anthropology) teaches 
in the Department of English Educa
tion at Won Kwang University in lri 
City, North Challa Province. He is an 
AETK member and past president of 
KA TE and chaired the Umbrella 
Committee. 
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Issues 

Teaching for a better world: Global issues in 
language education 
Kip A. Cates 

From Global Issues Newsletter. (Ed.) 

What is global education? 
"Global education" is one of the most exciting new areas 
of language teaching, bringing a new perspective to the 
language classroom, the school curriculum and even the 
academic world of applied linguistics. In contrast to 
much language teaching, which focuses narrowly on 
grammar, translationor"conversation" andavoidsreal
world issues as "too controversial," global education 
aims at enabling students to effectively acquire and use 
a foreign language while at the same time empowering 
them with the knowledge, skills and commitment re
quired by world citizens for the solution of global prob
lems. 

It's important right at the start to say what global 
education isn't. It is not a political organization or 
ideology, it is not the language teaching "fad of the 
month" and it is much more than a new activity to take 
into class on Monday. 

Global education is known by different names in 
different places-" world studies" (Fisher & Hicks, 1985, 
p. 8) and" education for peace and international under
standing" (Reardon, 1988a, p. 28) are just a few terms. 
Book titles such as Education as if the Planet Really M.at
tered (Greig, 1987) and Educating for Global Responsibility 
(Reardon, 1988b) give a feel for the field that more 
formal names can't. Other titles such as Teaching Geog
raphy for a Better World (Fien and Gerber, 1986) indicate 
that it is not restricted to any one subject or discipline 
but is an approach that can be applied across the curric
ulum. 

Global education embraces the four fields of "peace 
education," "human rights education," "development 
education" and "environmental education." It thus di
rectly addresses the controversial area of "global is-
sues. " 

Global Issues-a world of problems 
Pick up any newspaper and you are immediately con
fronted with "global issues." War, hunger, poverty, op
pression, environmental destruction-all complex 
issues which overwhelm most of us to the point of 
apathy or despair. How bad are these problems, how are 
they connected to us ... and what do they have to do with 
language teaching? 

The problems are real-35,000 people in the world 
die every day from hunger, 24 every minute1 with seven 

26 

million children dead each year from preventable dis
eases.2 Meanwhile, world military spending continues 
at an estimated $1.5 million every minute3 despite the
world's existing 50,000 nuclear weapons (equal in
power to 6,000 World Wars). Human rights are violated 
round the globe by regimes of all political persuasions.4 

At the same time, the global environment is being dam
aged by irresponsible politicians, profit-hungry corpo
rations, and poverty-stricken peasants as well as by 
"throwaway" lifestyles that consume irreplaceable re
sources, produce mountains of garbage and poison our
air and water.5 

Why should language teachers care about 
global Issues? 
What have all these problems got to do with us as 
language teachers? Isn't our job just to teach grammar, 
vocabulary and communication skills? 

There are several good reasons why we should care
about these problems. One is ethical and personal. Many 
language teachers find it morally wrong to just stick 
their heads into their textbooks and pretend these prob
lems don't exist. Another reason concerns the aspira
tions we have to be a language teaching "profession." 
The idea that the professions have a moral responsibility 
to society in the practice of their specialized skills goes 
back to the Hippocratic Oath of doctors in ancient 
Greece. The past 20 years, in particular, have seen a 
rapid increase in the number of professional groups
which are working to solve world problems through
research in their field, education of their members and
the public, and political action. "Physicians for Social 
Responsibility" and the 1985 Nobel Peace Prize winner
"International Physicians for the Prevention of Nuclear
War" are two such groups. Similar groups exist for 
scientists, lawyers, psychologists and professionals in
other fields. If we truly aspire to be a "profession" in the
real sense of the word, then we must consider this aspect
of social responsibility. 

Another reason for dealing with global issues in
language teaching concerns our status within the field 
of education. The education profession has always rec
ognized its unique responsibility in promoting peace, 
justice and an active concern for the world's problems.
The World Confederation of Organizations of the
Teaching Profession (WCOTP), for example, clearly
states that its aims include the promotion of equality, 
peace, justice, freedom and human rights among all 
peoples (WCOTP, 1989, p. 7). Groups of concerned
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teachers now exist, such as "Educators for Social Responsi
bility," an American group whose aim is to make social 
responsibility the 4th 'R' of education . 

... For language teachers, the most significant attempt to 
deal with language teaching and world problems is 
UNESCO's "LINGUAPAX" seminar series, LINGUAPAX, 
held in Kiev, USSR in 1987 ... The resulting "Kiev Declara
tion" made four specific recommendations to foreign lan
guage teachers: (1) to be aware of their responsibility in 
furthering international understanding through their teach
ing; (2) to increase language teaching effectiveness so as to 
enhance mutual respect, peaceful co-existence and co
operation among nations; (3) to exploit extra-curricular ac
tivities to develop international understanding; and ( 4) to lay 
the basis for international cooperation through classroom 
cooperation using language teaching approaches responsive 
to students' interests and needs. 

The four dimensions of global education 
The goals of a "global" approach to education are generally 
divided into the four domains of knowledge, skills, concern 
and action. 

.Knowledge about world problems "out there" is the first 
goal. If we want our students to really work for a better 
world, then they must at least know the nature of world 
problems, their causes and viable solutions. They should also 
be aware of how world problems are related, how we as 
individuals are responsible for them and how solutions re
quire changing unjust systems, not just well-meaning indi
vidual actions. 

Acquiring skills necessary to solve world problems is the 
second goal. These skills have been discussed in Wien (1984, 
pp. 8-9) and Kniep (1987, pp. 133-140) and are generally 
considered to include communication skills, critical and 
creative thinking, empathy, multiple perspectives, co
operative problem solving, non-violent conflict resolution 
and informed decision-making. Global education would 
argue that these skills are directly relevant to foreign lan
guage teaching. 

Concern is the third goal. With many of the world's 
problems perpetuated by selfishness, cynicism, apathy and 
despair, it is vital to help our students (and ourselves!) break 
through these negative attitudes to develop positive feelings 
of commitment and concern. 

Action is the final, most important, goal. When we know 
what the problems are, when we have the necessary skills 
and commitment to solve them, then we must take action 
and do what we can. Only in this way can we put an end to 
problems of war, injustice, hunger and environmental de-

October 1992 

. .. global education aims at enabling 
students to effectively acquire and 
use a foreign language while at the 
same time empowering them with 
the knowledge, skills and 
commitment required by world 
citizens for the solution of global 
problems. 
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"Never doubt that a small 
group of thoughtful, 
committed citizens can 
change the world." 
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struction. In the words of activist rock musician Bob Geldof, "if we 
don't do something, then we' re participants in a vast human crime." 

Integrating global education Into language teaching 
Though much traditional language teaching makes vague refer
ences to" peace" and" international understanding," this has mostly 
remained what an international survey of language teaching called 
mere "wishful thinking" (UNESCO/FIPLV, 1975, p. 25). As Rivers 
(1968, p. 262) says: "It may be well to ask ourselves whether inter
national understanding, let alone world peace, can be said to have 
been promoted by the considerable amount of foreign-language 
teaching in the world. Diligent learning of foreign words and 
phrases, laborious copying and recitation of irregular verb para
digms, and the earnest deciphering of texts in the foreign language 
can hardly be considered powerful devices for the development of 
international understanding and good will." If our language stu
dents are really to become socially responsible world citizens, then 
global issues and the four goals of knowledge, skills, concern and 
action must appear explicitly in the curriculum. 

One of the most obvious places to integrate global issues into 
language teaching is in the content of what we teach. In practice, 
there is great scope for integrating global issues into almost any 
language teaching activity. Situational dialogues such as "At the 
Restaurant" can be rewritten to mention disposable chopsticks and 
tropical rain forest destruction Granunatical structures can be 
linked to global issues by, for example, practicing conditionals in the 
context of "What if (there were no war?)" and then considering what 
actions could bring this about. Linguistic functions such as describ
ing, offering and suggesting can just as easily be practiced in the 
context of world problems as in the usual" conversational" settings. 

The four skills can easily be given a global aspect through choice 
of appropriate content. Writing a letter in the foreign language, for 
example, becomes more meaningful if the letter is sent to a Third 
World foster child. Audio-visual language teaching can also easily 
incorporate global issues through songs such as We Are The World 
or videos like Gandhi. 

Ideals of social responsibility and global awareness are equally 
relevant to the field of ESP (English for Specific Purposes) if we 
expand the idea of needs analysis to include the needs of the planet 
and humankind. "English for Doctors" thus becomes "English for 
Doctors for Social Responsibility." 

Friel (1989) describes one such language program designed to 
produce socially responsible engineers in Brunei. 

Global education materials and methodology 
... Global education also demands a new approach to teaching meth
odology. Methods which focus solely on education "from the neck 
up" must give way to whole-person teaching which deals with 
student attitudes and values while fostering commitment and ac-
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tion. Some global educators refer to the Nazis and the 
dangers of excessive obedience to criticize traditional 
teaching methods which produce passive students 
(Wien, 1984, p. 14). Others, such as de Matos (1988, p. 
16), ask how respect for world peace and human rights 
can be achieved in language classes characterized by 
teacher authoritarianism, violation of learners' rights 
and negative competition. 

Social responsibility in school and out 
The scope available in school for global language edu
cation is vast. It ranges from "traditional" language 
teachers who wear global badges and T-shirts in class to 
those who write their own teaching materials dealing 
with world problems to yet others who engage students 
in environmental action projects or take school tours off 
to India instead of Disneyland. In all these cases, lan
guage teachers can act as role models for students, 
showing what it means to be a concerned world citizen. 

Language teachers and students can do a lot to help 
solve world problems outside school, as well. One of the 
easiest things, of course, is to support, through our 
money or time, organizations working to solve world 
problems. 

Changing our lifestyles is another way to work for a 
better world. This might mean carrying our own chop
sticks, travelling by bicycle, or photocopying less. When 
shopping, this could include politely refusing wasteful 
overpackaging, buying from Third World shops, look
ing for products with the" eco-mark" and using the new 
consumer handbooks that identify which companies 
have military contracts, destroy rain forests, or invest in 
apartheid. 

Language teachers can have an even greater impact 
by persuading their schools, companies, language 
teaching organizations and communities to similarly 
consider issues of social responsibility through reducing 
waste, using recycled paper, raising funds for worth
while organizations and working to change unjust or 
environmentally harmful social systems. 

Global education a challenge for teachers 
Some teachers criticize the ignorance and apathy of their 
students. Yet, if we give students no chance in our 
classes to develop global awareness and social concern, 
how can we fault them for investing their energies in 
designer clothes, comic books and pachinko? Others 
insist that education should be "objective" and "value
free." Yet, most educators agree that there can be no 
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neutral education, since education itself is a social enter
prise conducted to realize social values (Reardon, 1988a, 
pp. 22-23). Some teachers argue that it is too much to 
teach our subject and to deal with global issues as well. 
Yet, scholars such as Bertrand Russell and Noam 
Chomsky show that we can be committed both to excel
lence in our professional field and to working to solve 
world problems. 

Finally, many teachers ask "But what can one person 
do?" It should be clear by now that all language teachers 
at whatever level can add a global perspective to their 
classes. It is possible to teach for a better world. To quote 
Margaret Mead, "Never doubt that a small group of 
thoughtful, committed citizens can change the world. 
Indeed, it's the only thing that ever has." 

Notes 
1. Famine & Chronic Hunger Video (The Hunger Project). 
2. The State of the World's Children 1990 (UNICEF). 
3. World Military & Social Expenditures 1989 (Sivard). 
4. Amnesty International Annual Report. 
5. Friends of the Earth Pamphlet Series (London). 
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International 

International conferences and institutes 

1992 

November 20-23 

December 15-18 

December 27-30 

1993 

January 7-10 

April13-17 

June-July 

July20-23 

August8-15 

October 1992 

Japan Association of Language Teachers (JALT) annual conference. Contact Kip 
Cates, Tel: 0857-28-2428; Fax: 0857-28-6343. Kip is scheduled to present at the 
AETK/KATE annual conference in Taejon this fall. 

Institute of Language in Education (ILE). 8th international conference, "Language 
and Content," Hong Kong. Contact Dr. John Oark, Institute of Language in 
Education, 2 Hospital Rd., Hong Kong. 

Modem Language Association (MLA) Annual Conference, New York, New York. 
Contact MLA, 10 Astor Place, New York, New York 10003-6981. Tel. 212-614-6370. 

Linguistic Society of America (LSA), Annual Conference. Los Angeles, California. 
Contact Mary Niebuhr, 1325 18th St., NW, Washington, DC 20036-6501. Tel. 
202-835-1714. 

Teachers of English to Speakers of Other Languages (TESOL). 27th Annual Con
vention, "Designing Our World: TESOL '93." Atlanta, Georgia. Contact TESOL, 
1600 Cameron St., Suite 300, Alexandria, Virginia 22314. Tel: 703-836-0774. Fax: 
703-836-7864. 

TESOL 1993 Summer Institute, California State University, San Bernardino; Spon
sored by TESOL and California State University, San Bernardino School of Educa
tion, School of Humanities, Office of Extended Education and the American 
Culture & Language Program. 
Session I June 28-July 9 (First session) Management Institute for International 
Affiliates: July 12-14; Emergency ESL Workshop: July 15; English for Academic 
Purposes Workshop (CATESOL): July 16. Session II July 19-July 30. 
For more information, contact: Mendy Warman, Office of Extended Education, 
California State University, San Bernardino, 5500 University Parkway, San Bernar
dino, CA 92407-2397. Fax: 714-880-5907. 

Guangxi Teachers University, China, Wake Forest University, US and University 
of Houston, US. 1993 Guilin ELT international conference, Guilin, Guangxi, China. 
Contact Prof. Zhang Shuning, Foreign Languages Dept., Guangxi Teachers Univ., 
Bullin, Guangxi 541004, People's Republic of China. Tel: 86-0773-442982 ext 299. 
Fax 86-0773-442383. Or Prof. Ho Hsiang-lin, PO Box 167, Henniker, New Hamp
shire 03242. Tel: 603-428-7033. 

International Association of Applied Linguistics (AILA), 10th world congress, 
"Language in a Multicultural Society," Amsterdam, The Netherlands. Contact 
Johan Matter, Vrije Universiteit, Faculteit der Letteren, Postbus 7161, NL-1007 MC 
Amsterdam, The Netherlands. Tel: 31-020-5483075. 
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Committees 

Other Resources 

TESOL Summer 
Institute 

International 
Concerns 

TESOL 
Membership 

~ ·' TESOL 
~1~ it 

32 

TESOL' s mission is to strengthen the effective teaching and learning of English around the 
world while respecting individual language rights. TESOL promotes scholarship, dissemi
nates information, and strengthens instruction and research. 

23,000+ teachers, administrators, researchers, materials writers, and curriculum developers. 

1966 

16 voting members meet twice a year to establish organization policy. 

TESOL Matters, with 6 issues per year; highlights professional interests, conferences, and 
Association news 
TESOL Quarterly, 4 issues per year; refereed, research-oriented 
TESOL Journal, 4 issues per year, refereed, covers practical classroom concerns; available to 
TESOL members by subscription 
Interest section newsletters published periodically 
Professional publications and policy statements 

April 13-17, 1993 in Atlanta, Georgia, USA 
March 9-12, 1994, in Baltimore, Maryland, USA 

Member chooses a primary interest section with voting rights and up to two other interest 
sections; receives periodic newsletters from selected sections. 

Awards, Publications, Nominations, Rules and Resolutions, Professional Standards, Socio
political Concerns 

75 autonomous affiliates (42 in the US, 33 outside the US, of which the Association of English 
Teachers in Korea is one) 
Employment Clearinghouse on-site at the annual convention 
Self-Study guidelines provided for program regulation 
Placement Services and bimonthly Placement Bulletin 
Information Service 

July 1993, San Bernardino, California 

Encourages access to and standards for English language instruction, professional prepara
tion, and employment. 

Besides your entitlement to TESOL Quarterly and TESOL Matters, membership in TESOL also 
brings discounted rates for TESOL Conventions and for most TESOL publications. In addi
tion, membership makes you eligible for the TESOL Placement Service. For more information, 
contact: TESOL Membership Department, 1600 Cameron Street, Suite 300, Alexandria, VA 
22314-2751 USA. Tel 703-836-0774. Fax 703-836-7864. 

Teachers of English to Speakers of 
Other Languages 
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TESOL members pass 
AIDS education 
resolution 
:he Legislative Assembly in Van
couver unanimously passed a reso
.ution to promote AIDS education 
through content-based ESOL in
struction. The resolution was 
drafted by the AIDS Education Sub
committee of the Sociopolitical 
Concerns Committee and grew out 
of a recognition that TESOL has a 
unique opportunity to contribute to 
the fight against AIDS and to make 
use of AIDS education to enhance 
English language instruction. Initia
tives to implement the resolution 
are already underway. 

The AIDS Education Subcom
mittee has begun to work with the 
Centers for Disease Control (CDC) 
and its National AIDS Clearing
house. The Clearinghouse provides 
a list of publications, videos, and 
other materials produced by the 
CDC that are suitable for use in ESL 
classrooms. The Clearinghouse will 
ship examination copies of these 
materials for free and bulk quanti
ties at a nominal cost to cover ship
ping and handling (approximately 
US$7 per hundred: Tel. 800-458-
5231 in the US). The Oearinghouse 
also provides database searches of 
education materials and resources, 
most of which are available at no 
charge, from local and state 
agencies throughout the US. The 
AIDS Education Subcommittee, 
with the help of the CDC, is compil
ing a useful annotated bibliography 
of materials. 

The AIDS Education Subcom
mittee and the CDC plan to submit 
a proposal for a joint presentation at 
TFSOL '93 on the range of resources 
available and the ways in which 
they can be incorporated into ESL 
instructional programs. The CDC 
will also exhibit at TESOL '93. 

The Subcommittee is preparing 
an AIDS education curriculum that 
can be used with elementary, sec
ondary, higher-ed, and adult-ed 
ESL students. This work will be 
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TESOL Resolution to Promote 
AIDS Education Throu~ 

Content-Based ESOL Instruction 

Whereas the number of AIDS cases is rapidly increasing 
worldwide and 

V\lhereas the public health education effort has been un
able to control the rate of increase in AIDS throughout the 
world and 

V\lhereas language minority people in all risk categories 
in countries where English is the dominant language are less 
well-informed about, and therefore more vulnerable to, 
AIDS because of their linguistic and economic remove from 
mainstream AIDS education programs and 

V\lhereas education is presently the only defense against 
HIV infection and 

Whereas integration of AIDS education into the ESOL 
curriculum can enhance our students' language learning 
experience by providing them content-rich language 
instruction essential to the preservation of their health and 
the health of their communities and 

Whereas TESOL has formed, within its Sociopolitical 
Concerns Committee, a subcommittee on AIDS education, 
whose work includes identifying, producing, and dissemi
nating effective AIDS education materials and strategies, 
and working with the TESOL membership and with other 
professional organizations and agencies to further AIDS 
prevention education among ESOL students and their com
munities; 

Be it resolved by the legislative assembly of TESOL that 

(1) TESOL promote AIDS prevention instruction aimed at 
ESOL students, their parents, and other adolescents and 
adults, particularly in communities with high concentra
tions of people with AIDS; 

(2) TESOL promote the integration of this instruction into 
the ESOL curriculum; and 

(3) TESOL collaborate with other organizations and 
agencies to advance these goals. 

Adopted March 5, 1992 
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done in collaboration with TESOL 
members working with concerned 
interest sections, the CDC, and var
ious state and local agencies. 

Colleagues who have devel
oped lessons or discovered useful 
materials are asked to send these to 
the Subcommittee so that the fruits 
of its work can be shared with others 
looking to integrate AIDS education 
into the ESOL curriculum. Corre
spondence should be directed to 
Henry Lesnick, English Depart
ment, Hostos Community College, 
CUNY, Bronx, NY 10451. Tel. 212-
518-6597. Fax 212-518-6643. 

Colleagues who would like to 
receive Subcommittee mailings of 
new AIDS education materials, who 
would like to be doing AIDS educa
tion work but need some assistance 
from the Subcommittee, or who 
would like to participate in other 
work of the subcommittee, such as 
d eveloping presentations and 
articles for TESOL and other pro
fessional organizations, should con
tact Victor Cummings, English De
partment, Hostos Community 
College, CUNY, Bronx, NY 10451. 
Tel. 212-518-6600. Fax212-518-6643. 

The success we have in imple
menting the AIDS education resolu
tion depends on the extent to which 
the TESOL membership and the 
Subcommittee work together to in
tegrate AIDS education into the 
ESOL curriculum. The members of 
AIDS Education Subcommittee look 
forward to this collaboration. 

Reprinted from TESOL Matters, 
June/July 1992, attherequestofTESOL 
International. Henry Lesnick is a mem
ber of the AIDS Education Subcommit
tee of the TESOL Sociopolitical 
Concerns Committee. 

Oes!~TESOL'93 
April 13 - 17, 1993 
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TESOL offers 
international health 
insurance 
The follawing announcement is from 
TESOL Matters, April/M.ay 1992. 
Joining the program requires member
ship in TESOL; for in.formation on join
ing TESOL, write to TESOL at the 
address provided belaw. 

Group health and disability insur
ance programs. 
TESOL offers International Health 
Insurance and Disability Income In
surance to TESOL members resid
ing outside the United States and 
Canada. The two plans are adminis
tered by Medicare-International 
Health Plan, through Edgar Ward 
Limited in London, England. 

International health plans. 
Medicare offers subscribers two lev
els of coverage. The International 
Plan provides hospital services, 
local ambulance services, at-home 
nursing, and casualty ward, or 
emergency room, treatment. The 
Executive Plan provides the same 
benefits in addition to covering all 
outpatient services, organ trans
plants, repatriation in the event of 
death, or local burial. 

Maternity benefits and dental 
treatment are available as options 
for both plans. 

Premium rates are based on the 
level of benefits you select, the age 
range in which you fall, and the ge
ographical location in which you re
side. Premiums can be paid in either 
Pounds Sterling or US Dollars. Win
terthur Insurance Company (UK) 
Limited underwrites the Medicare
International Health Plans. 

Disability income insurance. 
Medicare International Disability 
Income Insurance pays a maximum 
of up to 85% of an insured TESOL 
member's income if he or she be
comes temporarily or totally dis
abled. After 3 years of continued 
disability, the insured will receive a 
lump sum payment. Vita Life Insur-

ance Company Limited of Zurich, 
Switzerland underwrites the Medi
care International Disability Income 
Insurance. 

For more information please contact 
Edgar Ward Limited, International 
Insurance; 15 Minories; London 
EC3N lNJ; England; Tel. 71-480-
7108; Fax 71-480-6137. For an appli
cation form and information on 
TESOL write to: TESOL, 1600 Cam
eron Street, Suite 300, Alexandria, 
Virginia 22314-2751 USA Tel 703-
836-0774, Fax 703-836-7864. 

TESOL awards
Don' t be left out! 
The TESOL organization offers a 
variety of awards to its members: 
travel grants to attend the TESOL 
summer institute or annual conven
tion, fellowships for graduate 
study, and financial awards for ex
cellence in teaching, materials de
velopment, or research. There are 
also awards to honor contributions 
to affiliates and valuable service to 
TESOL and the profession. 

For award descriptions and ap
plication/nomination guidelines, 
consult the June issue of TESOL 
Matters or contact the TESOL Cen
tral Office (1600 Cameron Street, 
Suite 300, Alexandria, Virginia 
22314-2751, USA, 703-836-0774). 

Don't delay, because all applica
tions/ nominations must be re
ceived by the TESOL Central Office 
on or before November 15, 1992. 

Take advantage of these fund
ing opportunities! 

The above announcement is included at 
the request of TESOL International 
under the name of Barbara Schwarte. 
Here's haw to contact her: Department 
of English, 203 Ross Hall, Iawa State 
University, Ames, Iawa 50011, USA; 
Office phone: 515-294-6811; Fax: 515-
294-6814; Home phone: 515-292-3558. 
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Special Offer! 

To introduce TESOL to non~members 
Subscribe to TESOL Matters 

MembersofAETK whohavenevetbeenmembersofTESOLmay 
subscribe to TESOL Matters forpneyear (six issues) at a special 
yearlyrateofUS$25.00 sU:rfacemailoutside the us, Canada, and 
Mexico. 

This bi:InOnthly publication prqmotes the self.-development 
of English lajigqageajucatO-rSand networking among the mem
bership aric;l ~udE!S news, infprniatiqn, and articles with a 
broad educatigtial appeal and a practical focus. Timely coverage 
makes it easy fotaffiliate membets who may not be members of 
TESOL to keep upw~"th the latest activities of the TESOL organi-
zation. · · · 

This offer is available on a one--time-only "introductory" 
basis toaffiliatemembers who have not been members of TESOL 

~"-'«««.«lli::.«*.-««<'».~~ 

m 
I • ~ 
ID 

I 
I 

I 
@ 

I 
00 

I 
~ 
~ 
I 

~--------------------------------------------------------

TESOL Matters Special Introductory 
Subscription Offer 

I am a member of the Association of English Teachers in Korea 
(AETK), a TESOL affiliate, but I am not a member of TESOL. I 
would like to receive an introductory subscription to TESOL 
Matters. 

Name (Print) _________________ _ 

Address (Street or PO Box) -------------

City Province/State. _____ _ 

Country ____________________ _ 

PostalCodeDDD-DDD 

AETK membership expiration date ___________ _ 

D Check enclosed OVISA D MasterCard 

Card Number Expiration date __ _ 

Signature Date _____ _ 

Send this form and payment to: TESOL Membership Department, 
1600 Cameron Street, Suite 300, Alexandria, VA 22314 USA. 
Please allow six to eight weeks for delivery of your first issue. 
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LET'S GET SOME COUTH 

The Royal Asiatic 
Society 
The Korea Branch of the 
Royal Asiatic Society 
(RAS), founded in 1900, is 
affiliated with the presti
gious Royal Asiatic Society 
of London. 

Activities 
Semi-monthly meetings. 
Held throughout the year, 
these meetings present 
highly diversified pro
grams. At some meetings 
authoritative Korean and 
Western speakers discuss a 
wide variety of topics, and 
at other meetings films are 
presented which illustrate 
Korean dance, music, mask 
drama, and similarly inter
esting aspects of Korean 
culture. There is no admis
sion charge. 

Tours. 
The tours provide an op
portunity to see many 
places of historic and sce
nic interest throughout the 
Republic. All the tours are 
personally conducted by 
knowledgeable leaders. 
Members receive substan
tial discounts on the costs 
of these tours. 

RAS Transactions. 
The Korea Branch of the 
RAS began publishing its 
annual transactions in 
1900. The Transactions of 
the Society have been con
sidered one of the best con
tinually published sources 
of scholarly information on 
Korea. Current members 
receive a complimentary 
copy of the Transactions, 
which is published annu
ally. 

For more information, con
tact the Royal Asiatic Soci
ety, CPO Box 255, Seoul 
100-602, call 763-9483, or 
fax 766-37%. 
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Resources 

Professional organizations and publications 
TN THE LAST ISSUE of the News
l.Jetter we introduced three publi
cations of interest to professionals in 
English teaching. Here are some 
more publications and organiza
tions. 

Global Issues in Language Educa
tion Network Newsletter, edited 
by Kip A. Cates. The table of con
tents for the seventh issue (23 pages) 
will give you some idea of the na
ture of this newsletter: 

Global Issues in Language Educa
tion Network: 1991 report; Articles 
on global themes from language 
teaching journals; a preview of 
global education presentations at 
TESOL '92; Language teachers as 
peace researchers; New books on 
environmental education from 
WWF; Global education in Soviet 
EFL; Suggestions and resources for 
teaching about "Columbus 500"; 
Book reviews and textbook news; 
Global issue resources recom
mended by network members; New 
list of 1992 global education calen
dars and almanacs; All the latest 
news on global education & foreign 
language teaching. 

You can get more information 
about the newsletter by writing to 
Kip A. Cates, Tottori University, 
Koyama, Tottori City, Japan 680; 
call Kip at home (0857-28-2428):or at 
work (0857-28-0321); or fax him 
(0857-28-3845). Also, Kip Cates is 
going to present at the AETK-KA TE 
Fall Conference in October. 

The Language Teacher: This jour
nal "is the monthly publication of 
the Japan Association of Language 
Teachers, a non-profit organization 
of concerned language teachers in
terested in promoting more effec
tive language learning and 
teaching. JALT welcomes new 
members of any nationality, regard
less of the language taught." The 
October 1991 issue contained 68 
pages, and included such articles as 
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"Creating and Managing Change in 
English Language Teaching" 
(2 pages); "Television Commer
cials: Short Texts with Big Potential 
for Language Learning" (4 pages); 
"How to Resume: The Job-Seeker's 
Best Friend" (2 pages); "Oral Test
ing Without Tears" (2 pages); Opin
ion: "Conversation Teachers, the 
Japanese, and Self-fulfilling Proph
ecies," "Setting the Record Straight 
on the JET Program," "A Politically 
Correct Language Teacher?" (total 
3 pages); two book reviews; organi
zational news. JALT Central Office, 
Shamwasaki 305, 1-3-17 Kaizuka, 
Kawasaki-ku, Kawasaki 210 Japan. 
Fax: 044-245-9754. 

IATEFL, International Association 
of Teachers of English as a Foreign 
Language. (From their pamphlet): 
IA TEFL is the largest British-based 
worldwide association ofEnglish as 
a foreign and English as a second 
language practitioners. It has 
branches worldwide, holds an an
nual conference, bi-annual Special 
Interest Groups symposium, pub
lishes a regular newsletter and of
fers reduced subscriptions to ELT 
journals. Through its twelve Special 
Interest Groups it offers opportuni
ties to its members to further their 
professional interest in specific 
areas such as video, business En
glish, CALL and teacher develop
ment. 

Information about membership 
and subscription to the organiza
tion's ELT Journal can be obtained 
by writing to: International Associ
ation of Teachers of English as a 
Foreign Language, 3 Kingsdown 
Chambers, Kingsdown Park, Tan
kerton, Whitstable, Kent, England, 
CT5 2DJ. Fax: 0227-274415. There is 
also a branch of IA TEFL in Korea; 
contact Mr. J. Seob Jeong, c/o 
Baiksuck Middle School, San 25-30, 
Deungchon-dong Kangsuh-gu, 
Seoul. 

Handbook on 
teaching 
Korean-American 
students available 
From TESOL Matters, June/July 
1992. 

The Bilingual Education Office of 
the California Department of Edu
cation developed a new resource, 
Handbook for Teaching Korean-Ameri
can Students, to assist educators in 
improving their understanding of 
the language and cultural back
ground of Korean-American stu
dents. Included in the text are a 
variety of recommended instruc
tional and curricular strategies for 
helping these students develop and 
enhance their bilingualism and aca
demic achievement. 

The appendices contain up-to
date information on other resources 
for improving the education of 
Korean-American students. 

Copies of the handbook are 
available for US$45.00 each, from 
the Bureau of Publication, Sales 
Unit, California Department of 
Education, PO Box 271, Sacramento 
CA 95812-0271, USA. For more in
formation about the handbook, con
tact Daniel Holt, Consultant, Bilin
gual Education Office, Tel: 
916-657-3837. 
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R.eoiews 

Leaming to Bow: 
An American Teacher in a 
Japanese School. 
Bruce S. Feiler. New York: Ticknor 
& Fields, 1991. Pp. xii + 321. 

A native of Georgia (USA) and grad
uate of Yale University, Bruce Feiler 
spent one year teaching English in a 
small-town Japanese school system. 
This book is the impressive account 
of his varied experiences of teaching 
and learning that occurred during 
that year. He knows how to use En
glish effectively to portray through 
witty and human stories what it 
means to be an American in a con
temporary Japanese setting where 
he, his colleagues and students are 
all trying to figure out how to mutu
ally live together in an internation
alized world and in rural Japan at 
the same time. 

Neither condescendfng nor 
touristy, his insights teadl. the 
reader much about Japanese fie and 
values today, as seen througjit the 
eyes of a foreigner wh is opemiand 
well-informed and wllmt knows;that 
he wants to beUer undestand Japan 
in order to Jive al1flL. teach there. 
Thanks to FeHer"s: perceptions 
shared here, the Japanese amd theil'.' 
ways seem both a bit less insautable 
and strange. The very readable 2~ 

chapters intersperse funny episodes 
of his daily life, such as "How to 
pick up a Japanese girl" with helpful 
statistics and interesting informa
tion in pithy bits about Japanese his
tory, religion, education, and pres
ent-daysocialissues,suchasracism. 

For readers who are English 
teachers in a Korean school system, 
the book is especially relevant and 
helpful, as they will surely see them
selves in many similar situations in 
Korea. Indeed, one could easil'Jsub
stitute Korea for Japan and identify 
with the author's comments olll ac
ceptance of the outsider, social tpre
scriptions and proscriptions, and 
schools and teaching, especially l!n
glish teadl.ing. There is so mualln 
with whkh the foreign Englis& 
teacher in Iorea C&1il resonate in thiil; 
bode that mne begins to wonden: 
what the dilferences,in the two socii
etiesmight ~? Obs-erva11ions on th~ 
seriims probiem en retl!lrnee chil-
drero.ft-om abroad on the description · 
of a JJ;i:panese schoof trip could just 
as welllhave bem.'11 written in Korea 
toda~ . 

Feiler' s stories: ahlllU.tt trying to 
Use' innovation in him oofe as a na
tiv.e-speakenimtraditicmal ]apanese
sty!e Englisfu classes; will be hilari
ous; and comforting; tb many of us 
whllllsimila:rly ha~ll!ad to make up 

PL~ SHAREyour~~riem:l2!ill'1!rith U$ili!JOur r~i.t;?w of 
a book or . an article. whi'dl. impressed ~· Here• ue some general 
guidelinesyouca:nuseinyour~view:: . , . 

Heading: title,<authot. clty of publication: publisher/ year of 
publicati®.m.inibe:J:Qf P-ses· (as use.din the TESOLQuafferly), 
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Points readers wQµld ~.to see ma review: 
the book's gener~ pature: goab~ audieixe, .. ~trudnre 
strong and wei!l<points, ·withinipporting:~ples 
s6tne d@SCrtptipttCif t?a<!h general~,< · 

• ~Ievan,~tq~ry.or:methodol.ogy ;} \/ r" 

~fa11I«~C:)::t;::: 
focused op;µi.e ~spf tile .reader. And we all kl;Ww the importance 

of c;=n=~ar~~~;~c~~e:~taught tlian done. 

good English teaching techniques 
on the spot according to realities 
presented by the system. At the 
same time, his reflections on the 
basic reality of dissimilar ways of 
communication between Japanese 
and Westerners and his comment 
that "English is more than a lan
guage, it is a state of mind" are valu
able as well as thought-provoking. 

Feiler does not provide all the 
answersi required for the formation 
ai an excellent tea:cher of English as 
a foreign language. That is• not his 
intent in this book. Howeve:tr, he in
trigues the reader into thinking 
about the meaning of and, pellhaps, 
nece>sity far cross-clllltural aware
ness throug,h telling what he him
self was ablello do, ofttm in diftliirult 
cirCUillStances. That he:-enjoyec:ta.md 
benefilted fr<llm his teacdhlng anall.lills 
life in ]jipan iS obviomE. As his cm>l
league$ coIIU11Ented att their fame
well party tllltat "his face rras 
changed in t~last year;~ Feiler too 
realized thati,, though still a hrll 
American willlii. different: looks and 
customs, he li:ad indeed changed 
and could Illl>llkmger be the same. He 
had also been deeply challenged. 

T eac.llli!ng ifcr world citizenship 
is the task he sees before teachers 
like hir:melf, and for modem educa
tional systems in Asia. English 
teach(~ in Korea today could likely 
write their own fascinating stories 
of ho wsuch a challenge is being met 
and of the difficulties involved. 
Such a story would likely resemble 
Feila's and, hopefully, could be as 
upbe11t, positive and inspiring. It 
wouid affirm that English teaching 
is wicrth doing and doing well and 
that one significani result is a step 
toward genuine internatianaliza
tiQ[l where people see each other as 
friends worthy of understanding 
and acceptance. 

Sonia Reid Strawn 

Sonia Strawn is associated with the 
Korea Legal Aid Center for Family Re
lations, Seoul. 
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Co . COBUILD English 
Com9e Levels 1, 2 & 3. 

illh and Dave Willis. 
Lalldaa:· Collins, 1988-9. Student's 

• pp. 112; Teacher's Books, 
150; Practice Books, pp. 64; 

assettes at each level; Tests 1, 2 
&t3,pp. 93. 

The Lexical Syllabus. 
Dave Willis. London: Collins, 1990. 
Pp. viii + 136. 

This is an innovative conversation 
plus composition course that takes 
as its basis a communicative task 
methodology. Each unit covers a 
topic, e.g., numbers, buying and 
selling things, directions, the events 
of a day, other countries, the future, 
and understanding and giving in
structions, warnings, etc. The learn
ers do various language tasks 
related to these topics. 

Unit 4, Book 2 covers jobs and 
pay. The learners in groups rank 
jobs according to their pay, guess 
the punch line to a joke about a den
tist, and unscramble another about 
a plumber. This feeds, like a lot of 
the tasks in the course, into the next 
activity, which is reading a letter to 
the magazine Just Seventeen from an 
underpaid female bakery worker 
and writing a letter to the editor in 
reply. 

Some work on language details 
follows, in this case discriminating 
between the various meanings of 
the word clear as adjective and verb, 
and doing the same for in as a prep
osition of time and place. The latter 
actually breaks up a sequence of 
tasks involving guessing the con
tent of a keyhole picture. Students 
first look at a small section of a pic
ture of a balloon seller and try to 
guess his job, before looking 
through a bigger keyhole. 

The learners then write short ac
counts of their jobs, look at to with 
verbs and adjectives, read Reader's 
Digest-type jokes about enterprising 
people in routine jobs and guess 
what they did, and finally build 
phrases with substitution tables 
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around to. 
The authors place a lot of impor

tance on integrating speaking and 
writing tasks with listening, mainly 
to authentic recordings of native 
speakers doing the same text-based 
tasks the learners are required to do. 
So in the keyhole picture sequence, 
the learners predict John and 
Catherine's guesses before they lis
ten to the cassette and report and 
comment on what they hear. They 
then look at the larger keyhole pic
ture and again speculate before lis
tening to John and Catherine dis
cuss it and the full picture. Before 
looking at the full picture them
selves, they try to describe it using 
John and Catherine's description. 
After looking at the full picture, they 
discuss their descriptions and the 
man himself before finally describ
ing the picture from memory and 
evaluating each other''s perfor
mance. 

Two-thirds of the listening pas
sages are authentic (studio) record
ings of native speakers doing tasks 
like this. Another quarter are read
ings of textual passages, which are 
practically all taken from authentic 
publications on the market. 

Principles 
Other materials writers have advo
cated and produced such materials, 
though perhaps not to this degree of 
richness. What does seem to be an 
innovative aspect of the methodol
ogy is the report stage to the class, 
where the small groups tell the 
whole class about their discussion. 
Here the concern of the speakers 
will be with accuracy, and the 
teacher helps with planning. This 
contrasts with the groupwork, 
where the focus is on fluency and 
the teacher does not correct. 

Another innovation of the 
course on the macro level is that it 
follows through on the implications 
of the conflict which the task meth
odology, together with interlangu
age concepts and notional-func
tional rivals to grammar, have 
introduced into ESL. The problem 

for course designers is that method
ology has been the cuckoo in the 
nest threatening to turf out the 
grammar which it was brought in to 
drum in. It has been the new cloth 
which is rending the whole gar
ment. This happened because com
municative tasks teach knowledge 
how and are seen to work. Gram
mars and notions and functions pro
vide knowledge that and, at least as 
they are written, are seen to be only 
pale inadequate reflections of what 
we do when we use language. For 
grammar, or notions and functions 
for that matter, to be the basis of 
designing a course made up of real
life-like tasks is like having the tail 
wagging the dog. 

In The Lexical Syllabus, compan
ion to the COBUILD course, Dave 
Willis points to the examples of 
reaching agreement on the cassettes 
as showing how subtly this function 
is signalled by native speakers using 
their sixth senses, certainly not 
something to be communicated by 
just crudely and unilaterally saying, 
"I agree." So the course tries only 
perfunctorily to teach a short list of 
functions like asking for permission 
and directions. In other words, a 
notional-functional syllabus is no 
better than a grammar one. 

Thus the authors dump gram
mar and notions and functions as a 
way of structuring the course. This 
is something a lot of courses have 
done. But, unlike such courses, 
rather than throw out the baby with 
the bath water the authors raise 
learners' consciousness about form 
when structures come up with some 
consistency in the language of a task 
on the recordings. The difference 
with ordinary courses which do 
focus on grammar is, without re
corded NS data, their treatments are 
unmotivated and they are advising 
learners, "Do this because we say 
so," not, "Did you hear that? What 
did they mean by that?" 

As an example, learners do a 
puzzle working out times around 
the world with a base time of 1300 
GMT. They listen to Danny and 
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Jenny doing the same thing, using 
and st. They then practice 

- g seatences with the modal 
express varying degrees of 

a!!! taint\". 
n-.e ·effect is that the presenta
-practice-production cycle has 

been stood on its head and a normal 
course book cut up into little bits 
and mixed up into a salad. The pro
duction stage comes first, is fol
lowed by some input (the presenta
tion stage) and practice comes last. 
The learners learn by doing, so that 
fluency comes first and will be 
based on language input, not gram
mar rules. Accuracy work will 
nonetheless be necessary, but is pos
sible only if fluency already exists. 

Most of the grammatical struc
tures encountered in the usual 
course are covered in this way. I 
guess they wanted to be safe. The 
difference is they are not determin
ing the input, which is rich and is 
being structured by the tasks. The 
result is a lot of the input is going to 
be incomprehensible, especially to 
real beginners. 

But you can't learn to swim 
without getting your feet wet. And 
teachers in the classroom produce a 
lot of language beyond the level of 
their learners anyway, even if their 
textbooks don't. 

The lexical focus 
The course comes in a series of 
Collins COBUILD books, the most 
famous of which is the dictionary, 
put out under editor-in-chief John 
Sinclair, who espouses the gram
matical and lexical insights that are 
to be derived from applying com

concordancing techniques to 
corpuses of text. 

rs first had reserva
tions e lexical syllabus, 
shades of Michael West, that they 
were expected to follow, but came to 
feel the lexical speci&-ation of the 
content of the course did provide 
the insights promised by Sinclair, as 
well as both give better coverage of 
what should be highlighted from 
the recordings and make it easier for 
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learners to reference the language 
they are working with. 

Developing the Level 1 course, 
they started with data sheets of the 
700 commonest words and their 
uses and a list of topics ESL schools 
feltto be of value. They then devised 
a number of tasks which were re
corded with NSs. These recordings 
were concordanced. At the same 
time a bank of written texts acces
sible to remedial beginners and in
tegrable with the topics was built 
up. 

The tasks were ordered accord
ing to intuition and trialed to test the 
ordering and the methodology of 
(1) task (fluency), (2) planning-re
port (accuracy), (3) analysis. Overly 
difficult reading and listening pas
sages and tasks were abandoned, 
but the authors were reluctant to 
drop a text if it gave a good context 
for an important word. The rest of 
the tasks were ordered and rubrics 
were written for the exercises. Then 
the concordances were checked to 
see if the 700 target words and their 
major uses were covered. All but 50 
were. At the same time, a number (it 
seems a lot) of lower-frequency 
words also found their way in. 

Lastly the language-focused ex
ercises were written. These high
light the target words and include 
(1) choosing the meanings of gram
mar words in decontextualized sen
tences, (2) looking for instances of 
grammar words or functional ex
pressions in the transcripts, (3) 
choosing the meanings of the com
monest nouns like way and thing in 
sentences, and (4) phrase building 
from substitution tables. This seems 
to be not quite all the kinds of exer
cise that are possible. 

I do like the presentation of 
decontextualized sentences. It's like 
English 900 or the examples in a 
dictionary, trying to guess their 
meaning. The difference is that the 
sentences all come from the dia
logues or other texts and their con
texts are retrievable, so the student 
can go back to the original text if 
stumped. 

Criticisms 
The course has received mixed re
views from British ELT critics, even 
though task syllabuses are the thing 
these days. They think it is too com
plicated and too difficult to use. I 
have used it in a one-on-one situa
tion and my slow learner finds the 
cassette incomprehensible. I like it 
and always incorporate some of the 
tasks from the start of Level 1 when 
I meet a new class. 

I accept, though, the possibility 
that it may try to move along too 
quickly and discourage the less
gifted learner. I also have doubts 
about the importance of lexical fre
quency as a means of structuring a 
course. Although the 700 common
est words make up 70 percent of all 
English text, the most common 
word is the, a word most learners 
never get the hang of. Learnability is 
more important than frequency. 

The course is also not very 
learner-centered. The input is 
mostly not about the learners, 
though Willis does foresee courses 
being developed in which learners 
use concordancing programs to an
alyze their own corpuses. It also 
fails to give learners the feeling they 
are associating with the rich and fa
mous, a feeling that Streamline, for 
example, probably gave, although 
the native speakers on the cassettes 
come across as human, likeable and 
interesting. Getting a Nobel laure
ate, the president of a famous uni
versity, a rock musician and a sena
tor to record the tasks would give 
this feeling. 

But I recommend this course. If 
you have learners who are, like the 
authors, intelligent, motivated, and 
interested in language as a system, 
this is the best vehicle going. This is 
the type of course I would want to 
study if I were studying English. 
Check it out at the British Council 
library. 

Greg Matheson 

Greg Matheson works at The Korea 
Times. 
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Teachniques: Tips for the classroom 

Warming up 
When starting a class I always use some kind of exer
cise to get the class off to a good start. This is very 
helpful in establishing an initially strong momentum 
since it is not so easy to achieve this after the outset, 
especially in the early hours of the morning of a miser
able rainy day when the students are still feeling le
thargic and sleepy. It gives the class a sense of 
dynamism. 

I have employed a number of warm-up exercises. 
One method is to play some classical music for about 
three to five minutes, and then have the students ex
press their individual reactions to the music. Another 
method is to ask questions. Ask them individually 
how they felt when they woke up that morning, and 
why they felt that way; or what was the most positive 
or negative experience they had the day before or the 
last weekend, and why it was so. Yet another method 
is for the teacher to begin the class by singing a song 
such as "Amazing Grace," and then asking the stu
dents to express their thoughts about this song. We 
finish up this activity by singing the song together at 
least twice. 

These activities have three advantages. First, they 
give a meaningful start to the class because the stu
dents talk about things which are important and rele
vant to their lives. Second, they encourage group and 
individual participation. Third, the activities help the 
students develop communicative competence. 

George Bradford Patterson 

Large classes 
Like many teachers in Korea, one of my most impor
tant tasks in the classroom is management: how to 
manage large classes. Many of the ideas here have 
been adapted from management techniques sug
gested by Susan Oak, Margaret Elliott, and Carol Kirn. 

Keeping track. On the first day of class, I have all 
students fill out a Sx7 index card. In addition to the 
pertinent information of names and addresses, they 
write down their hobbies and a short statement on 
what they hope to gain from the class, or their reason 
for enrolling. I use these cards to record all informa
tion about the students and their grades when I give 
mid-term and final interviews. During the interviews 
I can refer to the student's hobbies, or address the 
question of whether they are satisfied with the class 
based on the expectations they expressed on the first 
day. I also refer to what the students hope to learn 
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from the class from ti.me to ti.me during the class. I es
pecially am able to refer to their aims when I discuss 
the realities of learning English. The students some
times think I've read their minds, when really I've 
only read their cards. 

Personal familiarity. As much as possible, I as
sign journals. Journals are both a great way to learn 
about the students as individuals and a source of dia
logue between teacher and student. For the students, 
one attraction of the journal is that they may discuss 
issues with me that they may be too shy to discuss in 
person. The journal also gives freshmen a chance to 
begin writing in preparation for later writing classes. 
In order to help me connect the name with a face, I 
ask my students to put a snapshot of themselves on 
the inside front cover of the journal notebook. I usu
ally count the journals as part of participation, but I 
never grade them. 

Leaming names. In addition to mid-term and 
final interviews, journals and photographs, I use the 
technique of changing the student's name in order to 
remember it. That is, I give the students the opportu
nity to adopt an English name. It is an option that 
sometimes frees them to take on other aspects of the 
English identity, such as speaking more freely, but it 
also helps me to remember their names. The students 
can have fun with their "English identity," and I can 
be more relaxed about remembering 150 names. 
Many students already have English baptismal 
names, and others want to be called by the name of 
their favorite actor or character in a movie. (I have a 
Micky Rourke and a Bugsy in my classes right now.) 

Grouping. I have been unsuccessful in assigning 
seats, and so I now assign groups. This allows me to 
concentrate on a small group of faces, names, and abil
ities at a time. I am usually familiar with most of the 
students' names and abilities by mid term. After mid 
term, I let them switch groups. 

Virginia Martin 

Prize contest (A teacher 
development game) 
In groups, everyone gets a chance to be gamemaster, 
to show a game they have brought and preferably to 
play them (in English or Korean). Everyone votes on 
the games in the prize categories of a) fun game, b) 
language game, c) difficult game, d) easy game, e) the
oretically-correct game, f) other categories (such as 
flexible game for different proficiency levels). This dis
cussion then segues into one on how the games can be 
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tinkered with for one purpose or another, for example 
to get more students doing more of the work or to 
shorten or complicate them. This is the semi-finals. 

For the grand final and the super grand prize, one 
member from each of the semi-final groups is farmed 
out to each of the same number of new grand final 
groups, taking with him/her the semi-final winning 
game or games they have played and discussed. The 
same procedure is followed as in the semi-finals, and 
in theory everyone learns all there is to be known (and 
probably more than they wanted to) about games 
through the contributions of the representatives of 
each of the semi-final groups. There is no unique 
grand final prizewinner though. All have won and all 
must get prizes, as Lewis Carroll would say. 

David Kosofsky and Greg Matheson 

Rats and rabbits 
In the original activity the students in pairs stand 
close enough to tag their partners but far enough 
apart to avoid being tagged. Rats are on one side, rab
bits on the other. When the teacher says "rrrats," the 
rats have to tag the rabbits without moving their feet. 
If it's "rrrabbits" it's the other way around. 

As its stands, the game doesn't practice much lan
guage. But you can also use it with the technique of 
minimal pairs discrimination (using words and sen
tences differing in only one sound), which fell out of 
favor because it was regarded de-motivating. In this 
adaptation, the game factor maintains interest. For ex
ample, with the difficult pair for Koreans, / z/ and 
/ dj/, instead of "rats" and "rabbits," one side is / z/ 
and the other side is / dj/, with the letters written on 

More... 

English signs in other countries 

the blackboard for checking. The teacher reads, "The 
seventh letter of the alphabet is g," or "The last letter 
of the alphabet is z." Otherwise the game is the same 
as before. To make it harder you can also say, "The 
seventh letter of the alphabet is z," and "The last letter 
of the alphabet is g." I find it hard to keep track of 
how well they are doing because the great fun dis
tracts the intense concentration required to work out 
what sentence I am going to say next; so it may be a 
good idea to write all your sentences down first. It 
would also seem to be a good idea to change partners 
often. Other minimal pairs: 

He is a zealous/jealous patriot/husband. 
Listen to/look at that Walkman/workman. 
I hurled/hauled the fish into the water /boat. 
The heavy man/frog flopped/plopped into the 
chair/water. 

I admit these aren't so good. So let's dust off those 
old minimal pair collections. Audiolingualism, here 
we come! 

(This is from Paul Davis and Mario Rinvolucri' s 
The Confidence Book (Longman), which you can con
sult for more detail.) 

Greg Matheson 

00 YOU HA VE A "teachnique" you can share 
with other readers of the AJITK Newsletter? 
Then write it up in 300 words or less and send it 
to the Editor for publication in the next issue. 

In a Belgrade hotel elevator: To move the cabin, push button for wishing floor. If the cabin should enter more persons, 
each one should press number of wishing floor. Driving is then going alphabetically by national order. 

In a Paris hotel elevator: Please leave your values at the front desk. 
In a hotel in Athens: Visitors are expected to complain at the office between the hours of 9 and 11 A.M. daily. 
In an Austrian hotel catering to skiers: Not to perambulate the corridors in the hours of repose in the boots of ascension. 
On the menu of a Paris hotel: Salad a firm' s own make; limpid red bean soup with cheesy dumplings in the form of a 

finger; roasted duck let loose; beef rashers beaten up in the country people's fashion. 
In a Bangkok dry cleaner's: Drop your trousers here for best results. 

From Anguished English, by Richard Lederer. 1987. New York: Dell Publishing. 
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Career moves 

Job openings 
Kuk Je Education Center, 
seoul. Position: English instructors. 
This agency locates positions for in
structors. Contact Miss Bok at (02) 
773-9855. 

Apexlanguagelnatllute, 
5eoul. Position: Part-time and full
time lecturers. Sponsorship avail
able; excellent work environment, 
guaranteed salary. Qualifications: 
TESL degree and/ or teaching expe
rience preferred. Starts: November. 
Please contact Jessica at 587-0622 be
tween September 21 and October 15. 

From the TESOL Placement 
Bulletin: 
ELSI/Korea, Seoul. Position: ESL 
instructors. Duties: plan, teach, and 
evaluate assigned classes; estab
lished curriculum. Requirements: 
30 hrs per wk, split shift. Contract: 
12 months. Qualifications: BA/B.5 
degree plus 1 year FT ESL teaching 
experience in an established pro
gram, or degree in TESL/TEFL. Sal
ary: Wl,015,000 per month (approx. 
US$17,000 per year). Benefits: fur
nished housing, RT airfare, ship
ping allowance, medical coverage, 
paid vacation, sick leave and on-site 
orientation. Starts: ongoing; apply 
3-6 months prior to anticipated ar-
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Get a contract! 
Misunderstood terms of em
ployment can turn a poten
tially good experience into 
something much less than you 
expected. Ask for a written 
contract, and make sure that no 
point is open to different inter
pretation later by another per
son who was not in on the 
original negotiations. Such 
points include regular teach
ing and office hours, extra du
ties and teaching hours, 
specific details of housing, pay 
raises, contract term and re
newal, and severance pay. 

rival date in Seoul. Contact: Submit 
cover letter and resume to: Recruit
ment Officer #4B, ELS International 
Inc., 5761 Buckingham Parkway, 
Culver City, CA 90230. 

Pagoda Language School, 
Seoul. Positions: ESL instructors. 
Requirements: degree in TESOL. 
Salary: commensurate with experi
ence. Benefits: RT airfare, help with 
housing, medical expenses and 
other benefits. Positions open 
throughout the year. Send resume 
and photo to: J. Lee, Director, Pa
goda Language School, 56-6 2nd St., 
Jong-ro, Seoul, Korea. Tel (02)-274-
4000. 

Korea Services Group. Experienced 
or Trainees, English conversation 
instruction. Many positions avail
able. Starts every month. Language 
Institutes, Junior Colleges, Univer
sities, College Preparatory Acade
mies, etc. BA & up. Salary range: 
US$17-35K per year. Housing pro
vided or subsidized and many other 
benefits. Send resume and cover let
ter (with local fax number and mar
ital status), photocopy of passport & 
degree, transcripts, 3 letters of refer
ence, 2 passport size photos to: 
Korea Services Group, Dept KJA, 
147-7 Bum-Jeon Dong, Jin-Ku, 
Pusan 614-060. If available within 60 
days fax (051) 817-3612 or (051) 807-
5377. 

English Training Center, 
Seoul. Position: ESL instructor. Du
ties: 6 hours per day teaching. Re
quirements: MA, BA in TESOL or 
related field. Qualifications: 2 years 
ESL teaching, overseas experience. 
Deadline: open. Salary: Wl,200,000 
per month. Benefits: housing sub
sidy, RT air fare, 50% health insur
ance, 4 weeks' paid vacation. Starts: 
open. Send resume, diploma, first 
page of passport, transcript, refer
ences to: Graham Dutfield, Head 
Coordinator, English Training 
Center, 646-22 Yoksam-dong, 

Kangnam-ku, Seoul 135. 

lntemotlonal English Institute, 
5eoul. Position: English instructor. 
Duties: teaching English conversa
tion, maximum 5 contact hours per 
day. Requirements: degree in 
EFL/ESL, or related field. Qualifica
tions: minirnum2 years teaching ex
per_ience. Deadline: any time. 
Salary: W1 million (about US$1,400) 
per month after taxes. Benefits: indi
vidual housing. Starts: mid-July, 
January, 1992. Contact: Interna
tional English Institute, 826-26 
Yeoksam-Dong, Kangnam-Ku, 
Seoul 135-000. 

ET Club, Seoul. Applications now 
being accepted for EFL/ESL in
structor for adults with proofing, 
editing, recording, and writing if 
possible. Qualifications: MA in 
TESOL preferred. Salary: US$20,000 
per year + OT, 10% yearly raise for 
good workers. Benefits: rent-free 
apartment. Starts: open (but we 
need now). Send resume ASAP by 
Fax 02-538-6841, or mail to ET 
CLUB, Hyundai Palace Officetel 
306, 1316-4 Seocho-Dong, Seocho
Gu, Seoul. 

. 

The NwS!d!~appreciates no-
. tificati9ri ofpqsition openings 

fro.qi an! ~¥#£#/and requests 
full details on responsibilities, 
credential requirements, posi
tion status, an!i benefits. Con
tact the Editc)1C 

Tlie .J\f.tiiiJS.letter cannot 
vouchfor ~~tatu.s of an insti
tution li$te:I ~thispublication 
nor dgesit~ the veracity 
or . accmacy}qf. Wonnation 
published'. Applicants are re
minged 9f ~Jaw which re
qu~JMf~gqmQlial permis
sion •· be. ohtafued from the 
~try~fJ~foremploy
mentotherthanthat for which 
your v~haSpeen obtained. 
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What's in a name? 
It has been proposed that AETK not 
only provide its members with an
nouncements of job openings but to 
also make available a complete list 
of institutions that hire English 
teachers. This would include com
panies, language institutes and col
leges and universities. We are in the 
process of doing that now. 

We would like, however, to con
tribute more than the names, ad
dresses and phone numbers of insti
tutions. We want also to provide 
references from past and present 
employees of these institutions in 
order to let prospective employees 
have a more complete picture of 

working conditions at the institu
tion under consideration. 

If you can make yourself avail
able to contribute information about 
the institution in Korea where you 
work or an institution which you 
know about, please fill out the form 
below and send it to Elizabeth A. 
Schuck, Kookmin University, 861-1 
Jeongnung-Dong, Seongbuk-Gu, 
Seoul 132-702. We will then tell in
terested AETK members to contact 
you. 

A short report about any place 
you have worked would be even 
more helpful. This would provide a 
permanent record for our members. 

~--------------------------------------------------------

What institutes can you supply information on? 

Check applicable: 

D Short report included 
D Just supply my contact information: 

D Address 
D 
D 
D 

Phone 
Fax 
Email 

Please send this form to: Elizabeth A. Schuck, Kookmin University, 
861-1 Jeongnung-Dong, Seongbuk-Gu, Seoul 132-702. 

October 1992 

Maleing.career 
cnoices? 

'l'ES©Lhas 
;;:: .:;·: .·... . 

information for 
you ... 

TESOL offers a new 
packet fora_nyone consid
ering •.~ Engfu;h to 
speakers pf otherlan~ 
guagesinside the United 
Stat~~d ar0und .the 
world~ 

·written byprofesskm
als in.'fa$()L, the readings 
define TF.SQL as a career, 

>•·explain the qualifications 
and Credentials reqUired, 
outline the opportuniti~ 
forteaching1 and give 
valuable advice on how to 
get siartedinth:efield. 

...... 'fh~ pa~ alsocon
tainslis~ of r~~f;?S for . 
teach~~ tr~;Jol?place
ment and teacher ex- ····· 
change/foreign agencies, 
and state departn;tents of 
education. ·· · 

.··:-:: ·· .:: 

The cost ¢fMaking a 
CareerChoiCeJsUS$13.50 
plus10%f~p§s~ge and 
~qlhist 'i~?~!! plraae 
contc:td;: 

. TESOL, Dep:~;ment of 
Field S¢rt'ice$/ 1600 Cam
ero11?fi'~tiSµf.te 300/A1ex
and!ia~ V~22q14-27Sl ·. 
USA. Tel. 703'-836-0774, Fax 
703-836 .. 7~: 
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Constitution and Bylaws of the 
Association of English Teachers in Korea 

Constitution 
(Revised October 1991) 

I.Name 

The name of this organization shall 
be the Association of English Teachers 
in Korea, herein referred to as AETI< or 
"the Association." 

II. Purpose 

AETK is a not-for-profit organiza
tion established to promote scholarship, 
disseminate information, and facilitate 
crosscultural understanding among 
persons concerned with the teaching 
and learning of English in Korea. In pur
suing these goals the Association shall 
co-operate in appropriate ways with 
other groups having similar concerns. 

III. Membership 

Membership shall be open to any 
person interested in the teaching of En
glish in Korea who supports the goals of 
the Association. Non-voting member
ship shall be open to institutions, agen
cies, and commercial organizations. 

IV. Meetings 

AETK shall hold meetings at times 
and places decided upon and an
nouneed by the Council. One meeting 
each year shall be designated the An
nual Meeting and shall include a busi
ness session. 

V. Officers and Elections 

A. The officers of AETK shall be a 
President, a Vice-President, and a Mem
bership Secretary /Treasurer. Officers 
shall be elected annually. The term of 
office shall be from the close of one An
J\W!J M~tlng !IDtiJ !:he (:J~ 9f !:he next 
Annual Meeting. 

B. The Council shall .consist of the 
_officers, the immediate Past Pr.esident, 
the chairpersons of all standing.commit
tees, and two members elected at large, 
~d a non-voting Recording Secretary. 
The members-at-large shall serve for 
two years each, with one member 
elected each year. The Recording Secre
tary shall be elected for a term of one 
year. The Council shall conduct the 
business of the Association under gen
eral policies determined at the Annual 
Meeting. 

C. If the office of the President is 
vacated, the Vice-President shall as
sume the Presidency. Vacancies in other 
offices shall be dealt with as determined 
by the Council 

VI. Amendments 

This Constitution may be amended 
by a majority vote of members attending 
the business session of the Annual Meet-
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ing, provided that written notice of the 
proposed change has been endorsed by 
at least five members in good standing 
and has been distributed to all members 
at least sixty days prior to the Annual 
Meeting. 

Bylaws 
(Revised October 1991) 

I. Language 

The official language of AETK shall 
be English. 

II. Membership and Dues 

A. Qualified individuals who apply 
for membership and pay the annual 
dues of the Association shall be enrolled 
as members in good standing and shall 
be entitled to one vote in any AETK 
business meeting. 

B. Private nonprofit agencies and 
commercial organizations that pay the 
duly a~d due$ of the As$ociation 
shall be recorded as" institutional mem
bers" without vote. 

C. The dues for each category of 
membership shall be as determined by 
the Council, and the period of member
ship shall be for one year from the date 
of enrollment. 

III. Duties of Officers 

A. The President shall preside at the 
Annual Meeting, shall be the convener 
of the Council, and shall be responsible 
for promoting relationships with other 
orgaruzations. The President shall also 
be an ex-officio member of all commit
tees formed within the Association. 

B. The Vice-President shall be the 
(:9nvener 9f the Prngrnm C9mmittee 
and shall be responsible for planning, 
developing and c.oordinating activities 
for meetings sponsored by the Associa
tion. 

C. The Secretary-Treasurer shall 
keep minutes of the Annual Meeting 
and other business meetings of the As
sociation, keep a record of decisions 
made by the Council, maintain a list of 
Association members, and be the 
custodian of all funds belonging to the 
Association. 

IV. The Council 

A. All members of the Council must 
be members in good standing of any 
other organization with which the Asso
ciation may establish an affiliate rela
tionship. 

B. Four members of the Council 
shall constitute a quorum for conduct
ing business. 

C. Minutes of the Council shall be 
available to the members of AETI<. 

D. The members of the Council to be 

elected each year shall be elected at the 
Annual Meeting. 

V. Committees 

A. There shall be a Program Com
mittee chaired by the Vice-President 
which shall be responsible for planning 
and developing programs for meetings 
sponsored by the Association. 

B. There shall be a Publications 
Committee responsible for regular dis
semination of information to AETK 
members. 

C. The Council shall authorize any 
other standing committees that may be 
needed to implement policies of the As
sociation. 

D. National Conference Committee 
Chair. There shall be a National Confer
ence Committee chaired by the National 
Conference Chairperson for the next an
nual conference. This Committee shall 
be responsible for planning and devel
oping the annual conference. The 
National Conference Committee Chair
person shall be elected at the Annual 
Business Meeting two years prior to 
serving as chair of the National Confer
ence Committee and shall serve as a 
member of the National Conference 
Committee for the first year of the term. 
The Vice-President of Program shall be 
an ex-officio member. 

E. Nominations and Elections Com
mittee Chair. There shall be a Nomina
tions and Elections Committee 
responsible for submitting a complete 
slate of candidates for the respective po
sitions of the Association to be elected at 
the Annual Business Meeting. The Chair 
Mall be !'!l~teg at the Annual ~usmess 
Meeting. The Chair is responsible for 
appointing a Nominations and Elec
tions Committee and for conducting the 
.election during th.e Annual Business 
Meeting. 

VI. Parliamentary Authority 

The rules contained in Robert's Rules 
of Order, Newly Revised shall govern the 
Association in all cases in which they are 
applicable and in which they are not 
inconsistent with the Constitution and 
Bylaws. 

VII. Amendments 

The Bylaws may be amended by a 
majority vote of members attending any 
properly announced business meeting 
of the Association provided that notice 
of the proposed change has been given 
to all members at least thirty days before 
the meeting. The Bylaws may be 
amended without such prior notice only 
at the Annual meeting, and in that case 
the proposal shall require approval by 
three-fourths of the members present. 
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Bytheway ... 

Had a good drink lately? 

I F YOU ARE EVER OUT in the 
Taenung area of Seoul, you may 

want to stop in the Nibelungen Ger
man Restaurant, "seit 1988," for a 
cold libation. Along with several va
rieties of imported beer and wine, 
you will also have your choice of 
some pretty exotic cocktails, all of 
which have been amply sampled by 
either the menu designer or the 
printer, I'm not sure which. 

For example, you may order: a 
Gintonic (do you stress the first or 
second syllable?); a Matini (shaken, 
not sti'ed); a Black Lussian (a favor
ite of Vradimir Renin); a Singapore 
Gling (gling, glang, have glung?); 
a Bodka Sunrise (with your choice 
of bodkas, imported or domestic); 
a Ment Fizz (I meant to order one); 
a Cacao Fizz (hold the caca, please); 
a Whisky Cake (comes with candles 
and party favors); or my personal 
favorite, the Whisky Shower (bring 
your own backbrush.) 

Christopher South 

Sign seen on the wall at a certain foreign 
embassy in Seoul: 

NOTICE: 
LACK OF PLANNING 

ON YOUR PART 
DOES NOT CONSTITUTE 

AN EMERGENCY 
ON MY PART. 

r Beat the deadlinef 
Send in your contri
butions for the next 
AETKNewsletter 

'"earlyl 

October 1992 

ASSOCIATION OF ENGLISH TEACHERS IN KOREA 
Membership Application / Change of Address Notice 

Name (Print) __________________ _ 

Address ____ ________________ _ 

City ________ Province ------------

Country ____________________ _ 

Postal Code ODD-ODD 
Organization __________________ _ 

Position ____________________ _ 

Tel: (Work) _____ (Home) _____ Fax: ___ _ 

Please check the items that apply to you: 

D New Membership Application 

D Membership Renewal 

D Change of Address Notice 

MEMBERSIBPCATEGORY 

0 Individual ........ W20,000peryear. Individual and student 
members are entitled to free admission to meetings and 
reduced admission to conferences, and receive the quarterly 
AETK Newsletter and other mailings. 

0 Student ..... .... .... Wl0,000 per year. (For full-time students 
only) Student members have the same entitlements as indi
vidual members. 

D Institutional ..... WS0,000 per year. Institutional members are 
entitled to two subscriptions to the AETK Newsletter at one 
address. Additional subscriptions at the address are available 
at W3,000 each. The institution may also place advertise
ments in the Newsletter at no charge. 

0 Commercial ..... W200,000 per year. Commercial membership 
gives the company advertising space free of charge in the 
Newsletter, the option to purchase the AETK mailing list, and 
an invitation to exhibit at meetings and conferences. 

PAYMENT BY: 

0 Cash 

0 Check 

Amount _____ _ 

0 On-line Transfer (Please make on-line payments to Seoul 
Shintak Bank account #80501-1813504. Be sure to put your 
name on the bank slip beside "sender" so AETK knows 
whom to credit, or send a copy of the bank slip with this 
form.) 

DIRECTORY PREFERENCE: Do you want your name included in a 
published directory of AETK members? 

0 Yes 

D No 

Date _______ .Signature ___________ _ 

~ Please send this form to Chuck Mason, Membership Chair. His 
address and phone are on the last page of this issue. 

!! 
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AETK Council and Staff 

Ahn, Jung Hun (President) 
Department of English, Pusan National University, 
Pusan 609-735. 
Tel: (W) 051-510-2032, 051-510-1878 (Dept. 0), 
Tel: (H) 051-73-3685. 
Fax: 051-510-1890. 

Bagaason, Steve (Vice-President) 
Academic Director, Pagoda Language School, 
56-6 Chongno 2-ga, Seoul 110-122. 
Tel: (W: 6:30-7 AM, 2-4 PM) 277-8257, 
Tel: (H 8-10 PM) 325-2440. 
Fax: 278-45.33. 

Clarke, Gail (1990-1992 Member-at-Large, Publishers 
Liaison) 
English Department, Yonsei University, 
Seoul 120-749. 
Tel: (W) 361-4711, (H) 336-2498. 
Fax: 701-9858. 

Holstein, John (Editor, AETK Newsletter) 
Department of English, #118 Faculty Bldg., 
Sungkyunkwan University, Seoul 110-745. 
Tel: (W) 760-0264, (H) 922-7718. 
Fax: (H) 926-6776. 

Hunt, Patricia (1992 National Conference Chair) 
Yeungnam University, College of Education 
214-1 Dae-dong, Gyungsan 
Gyungbuk 713-749 
Tel: (vV) 053-810-3157. 
Fax: 053-813-0188. 

Kim, Andy (Nominations Committee Chair) 
Department of Tourism English, 
Kijeon Women's Junior College, 
Chonju, Chollapuk-do 560-701. 
Tel: (H) 0652-221-8595, (W) 0652-80-5225. 
Fax:0652-86-9995,0652-86-6923. 

Mason, Chuck (Secretary-Treasurer/Membership Chair) 
Yeungnam University, 
English Education Department, 
Gyoungsan, Gyungbuk 713-749. 
Tel: (H) 053-741-1227, (W) 053-810-3158. 
Fax: 053-813-0188. 

Matheson, Greg (AETK Seoul Chapter President) 
111-412Jukong Apt., Chamshil, Songpa-ku, 
Seoul 138-221. 
Tel: (W) 724-2342, (H) 413-2692 
Fax: 732-4125. 

Park Mae-Ran (1991-1993 Member-at-Large) 
Pusan National Institute of Technology. 
Tel: (W) 051-620-1800, 051-620-1805, 
Tel: (H) 051-526-7524. 
Fax: 051-621-2821. 

Trapp, Dina M. (Past President) 
Department of English, 
Kangnung National University, 
Kangnung, Kangwondo 210-702. 
Tel: (W) 0391-40-0319, (H) 0391-42-7019. 
Fax: 0391-43-7110. 

- Association of English TeacherS in Korea 

a 
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