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Managing 
Situational 

the Methods Course: 
Leadership 

By Andrea G. Osburne 
Editor's note: The article below, reprinted from the TESOL Jtwct.er Emca1¥Jr1 
.1-f.>wsletter. Vol. 4, Ne. l (Spring/Summer 1988), relates to situatioos found in 
Korea as well as in China. Although the focus is upon the teaching of 
methodology, the suggestions given in the article are also applicable in language 
classes. 

Foreign teacher trainers in China 
frequently n ote the primacy 
attached to upgrading teacher:;' 
English language skills in teacher 
rraining programs, together with 
the continuing interest among 
Chinese teachers in literature 
rather than in linguistics and 
methodology. Grabe and Mahon 
0981), attempting to e.x-plain the 
reluctance of Chinese teacher 
trainees to study methodology, 
list such factors as the traditional 
nature of China's: educational 
sysrem. the emphasis on 
examination preparation, 
individual teachers' limited 
influence on method~ selected for 
classroom use, and the preference 
which teachers consider their 
>tudent s to have for traditional 
methods. 

In th e iace oi student 
reluctance to study methodology, 
neither inHexiblv and insensiti velv 
trying to steamroller the 
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met_hodology course through nor 
gi vi.ng in and moving to language 
skills exclusively is: appruµriate. 
The former will not change 
students' attitudes, and the latter 
will not educate students about 
methodology. It trainers consider 
methodology essential to teacher 
development programs , and 
obviously v.-e do, noi ju~t for 
practicai reasons but for reasons 
of tea<'her breadth and education . 
then we must find ways to make 
the cours:e relevant and acceptable 
to tradition-minded students. 
Hersey and Blan c hard's 
Situationai Leadership theory is a 
useful tool. What is situational 
leadership? 

It is a management theory. a 
model o1 leadership style s 
developed by Hersey and 
Blanchard ( 1982). Leadership 
styles are cross-clas sified along 
two continua, and a third 
dimension. etfectivene ~ s or 

(See Situational Leadership, p. 13) 
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Repo/'f from the Program 
Committee 

Upcoming AETK 
Meetings 
~!arie Fellbaum. AETK Vice 
President and Program 
Committee Chair. report.> that 
the new Program Committee 
is hard at work making 
plans for evrots to be held 
during the fall and winter 
seasons . 

David K oso f s k y o f 
Sogang Cniversity will speak 
about "Approaches to Error 
Correction" at the 
September AETK meeting, 
to be held at 2:00 PM on 
Saturday, Septemba- 10, at 
the Yonsei Universit y 
Foreign Language Institute. 
Mr. Kosofsky is the author 
of Common Problems in 
Kore,1n English (Seoul: 
Foreign Language Limited . 
1987). 

Steven Molin:>ky. au1h or 
oi the popular texts .Si;it? br 
5'ide and Expres ... ·wa}". ha' 
been invited io visit Kon·a 
and speak in October. Twv 
presentations are be.ing 
planned ior Tuesday, 
October 11. The first will 
be at the Engli sh Training 
Center in Yoks:am-dong a! 
1:00 PM. fTE>lephone ETC at 
555-777 ! fur Jirecti•)th tu 
the Cent e r.) Th e 'e·~·cnd 
p r e ,, e n t a t i <) n b y .\[ r . 
Molinsk y wiil be at the 
Yonsei Univer$i Ty Foreign 
Language In::>ti tute at 7 :00 
PM. 

Plans are heing made 1nr 
a B GO k Fai r to be held ir. 
No vcmbff. Thi,; e\·ent wii! 
feature display:; 1)i mal<:'ria.ls 
tor language teaching fr, im 

,;everal publi,,hing tirm~ 

<1long with pre~enrn1i 0'"!·· 
about the use •)f materi al~'. 

(See AETK l\lleetings, p. 16! 
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The Associatioo of English Teachers in Korea, 
an affiliate of TESOL (Teachers of English to 
Speakers of Other Languages), is a professional 
association of language_ teachers formed in 
November 1981 to promote scholarship. 
strengthen instruction. foster research, 
disseminate information and facilitate cross­
cultural understanding amon~ persons concerned 
with foreign-language teaching and learning in 
Korea. Meetings are held moothly except during 
the summer, and the Association occasionally 
sponsors other events of interest to language 
teachers. Membership is open to all persons 
who suppa1 the goals of the Association. 

For information about membership, contact 
Susan Gaer, AETK Secretary-Treasurer, cio 
English Training Center, 646-22 Yoksam-dong, 
Kangnam-ku, Seoul 135. For information about 
programs. contact Marie Fellbaum, AETK Vice 
President, c/o Yonsei University Foreign 
Language Institute, 134 Shinchon-dong. 
Suhdaemoon-ku. Seool 120-749. 

President: 
Paul Cavanaugh, Yonsei University Foreign 
Language Institute 
Vice President: 
Marie Fellbaum, Yonsei University Foreign 
Language Institute 
Secretary-Treasurer: 
Susan Gaer, English Training Center 
Member-at-Large 1987-1989: 
Eric Strickland, Yonsei University Foreign 
Language Institute 
Member-at-Large 1988-1900: 
William Burns, Sogang University 
Past President: 
George Matthews, University of Maryland, 
Asian Division 
Publications Committee Chair: 
Eric Strickland, Yonsei University Foreign 
Language Institute 
Newsletter Editor: 
Dwight Strawn, Yonsei University English 
Department 

AE.TK Bu/Jet.D, the Association's newsletter, is 
published as a service to AETK members and 
may be obtained by joining the Association and 
paying the annual membership dues (Wl0,000). 

The Publications Committee welcomes 
fo!ticles in English for AE.TK Bulletin 

/' concerning all aspects of foreign language 
teaching and learning, especially those with 
relevance to Korea. All material should be 
typed, double-spaced. and should follow the 
APA style as used in the .lEYOl QJ1111erljc 

Send all announcements and articles to be 
considered for publication to: AETK BuHetin. 
c/o Eric Strickland, Yonsei University Foreign 
Language Institute, 1.~4 Shinchon-dong. 
Suhdaemoon-ku, Seoul 120-749. 

~ 

Meet tile SJK]akeI 
David Kosofsky, who will be the featured speaker 
at the September AETK meeting. grew lip in the 
Washington, D.C. area and received a B.A. degree 
in European history from the University ot Maryland 

· and an M.A. degree in comparati\'e history 1rom 
Brandeis University. 

After living in Kyoto, Japan and Malacca, 
Malavsia. he came to Korea in 1982 and since then 
has been employed at Sogang University's Institute 
for English as an International Language. While 
working at Sogang, Mr. Kosofsky became interested 
in the problems which recur when native speakffs of 
Korean use English as a medium o1 communication. 
This interest led to the writing of (ommo11 Problem,,· 
in Korean Englis/J (Seoul: Foreign Language Limited, 
1987), which has become a widely used text and 
refermc~ for students and teachers a:; well. 0 

The AETK Calendar: 
A Schedule of Upcoming Events Sponsored by 
the Association of English Teachers in Korea 

September Saturday, September 10. 2:00 PM . 
September AETK meeting at the 
Yonsei University Foreign Language 
Institute featuring a presentation by 
David Kosofsky, Sogang University 
Institute for English as an 
International Language. 

October T u e s d a y . 0 c t o b e r 1 1 . T w o 
presentations by Steven Malinsky, 
author of Side by Side and 
Expressway The first presentation 
will be at 1 :00 PM at the English 
Training Center (646-22 Yoksam· 
dong, Kangnam-ku . Seoulj The 
second will be at 7:00 PM at the 
Yonsei University Foreign Language 
Institute. 

November Book Fair. Date, time and location 
to be announced. 

December Wednesday, December 7. 7:00 PM 
December AETK meeting at the 
Yonsei University Foreign Language 
Institute with John Nance (British 
Council. Seoul) as the main 
speaker. 

January Plans to be announced. 

February Plans to be announced 
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Cooperative Learning 1n the ESL Classroom 

Evaluation of a teacher of 
English as a second language is 
generally centered on that 
person's abily to manage the 
subject matter-explain language 
structure and content, elicit 
responses, and prepare materials, 
etc. While these are important 
skills for teachers, they represent 
only a small part of the skills 
necessary for successful teaching. 
Experienced teachers agree that 
knowing how to respond to the 
broader demands of the classroom 
environment also affects everyone 
in the class in a major way. One 
such aspect of an effective 
teacher is the ability to organize 
the structure and variation of 
group dynamics and student­
student interaction. implementing 
classroom management strategies, 
asking and answering questions. 
Teachers need these skills to be 
effective in meeting their teaching 
situations-especially teaching 
situations that demand that a 
teacher interact with more than 
30 studems in one class. 

For the past two years 
language teachers have been 
interested in one major objective 
relats:l to classroom management: 
developing cooperative learning 
techniques. For most teachers, 
cooperative learning has meant 
encouraging students to work in 
small groups. However, 
cooperative techniques can be 
more than grouping techniques in 
the development of language 
activities: three additional areas of 
cooperative learning can be 
practically implemented: l 'l 
classroom environment and social 
tasks . 2l process tasks such a$ 
peer tutoring and goal set1ing, 
and 3 '! progress monitoring and 
evaluative tasks. 

Oassroom 
and Social 

Environment 
Tasks 

Classroom environment and social 
tasks can be defined as those 
tasks rela1ing to physical 

By Sharon Bassano and Mary Ann Christison 
Reprinted from TESOL Ne1t:rk?ner. Vol. XXII, No. 2 (April 1988). 

surroundings, conditions, or 
influences, perhaps the easie~;t 
area in which to begin 
developing student initiative and 
coopert1tion as similar tasks are 
handled by individuals_ outside the 
classroom. These tasks are 
responsibilities that teachers have 
always automatically accepted as 
their own-somehow never 
thinking to share them with the 
students . Consider some of the 
following: 

/_ ,Studmts con be responsible 
for the arrangement of the 
c/as,)·room. Before the day's 
activities, ask a student to place 
the chairs in a specific way­
rows, dyads, small groups ... 

2. A.-·~'ign students to .Keep 
alte.ndance. One student can be 
responsible for record keeping for 
an entire week. 

. t_ E!J.r.QIJ.l'lt.gP. .<;,/.JJffP.O./.\' hl 

decorate the bulletin board and 
!he do.<?sroom. 

4. If you are 10.rtunate enough 
to /Jove }'Our 01,vn room, you 
ma;r have plants rbe sflJdents can 
core IOI: 

5. Encourage ...tudent ... · /() do 
da$sroom ma inronaoc~ such as 
putting the chairs up on the table 
for cleaning; putting away books, 
papers, and folders; and cleaning 
blackboards. 

6. .Students con .• ·et up for 
film.•~ manage slide presentations, 
operate rhe projectors. and put 
away the equipment. 

7. Er-peel student.> 10 hand 
out and replace mate.tia/...: bool:.1~ 
&d:,:w>rs. pens ... 

J'. Jl_vou have an adult clas.>. 
requeN volunteer ... · to co/Jeer 
money /or the co/lee break 
supplie.•: buy the supplies. moke 
the co flee, ,1.nd c Jeo.n up al the 
end of the da1: 

_9_ Have -the cla.-·.,· generate 
odi·ice on di.rciplinar;r action or 
solutions to critical incidents and 
cultural mi~nderstandings. 

JO. Student .• · con ma.Ke 
on.ncvncements nnd .-·ignal whe.n 
breaks ore o vtr. 

J 1. Appoint students to 
welcome and greet new .•'ll/deJJ/,,: 
lo show them around. and 10 

intJ·oduce. them 10 clas.»room 
µ·oca:iure,): 

Each dass. of course. will 
have its own particular 
environmental and social needs, 
and tasks will vary accordingly. 
Teachers can help student..~ decide 
to assume responsibilities by 
forming general committees. 
Usually, teachers need only get 
students organized and expres s 
confidence in their abilities. 
Because of a sense of true 
participation through these 
activities, students are not only 
several steps turther down the 
road to autonomy and 
cooperation, but they are also 
saving the teacher two or ·three · 
hours o1 often uninspiring but 
essential work . 

Process Tasks 
Process tasks are those that 
implement a :>hared responsibility 
in the learning process itself and 
include peer tutoring, correction 
of written work. selection o1 
content, goal setting, and the 
preparation of learning material~. 

Peer-tutoring. Peer-tutoring 
refers to any activity involving 
students helping one another to 

understand, review, practice. and 
remember. The first task may be 
to dispel the notion that helping 
is cheating. Cin a cooperative 
classroom, knowing and not 
sharing what you know is 
considered unfair.) Peer-tutoring 
obviously provides an opportunity 
for ~tudents to talk more and to 
learn by teaching. Such pair work 
requires collaboration, ~olving a 
problem. or completing a task. 
Students work together to achie\ e 
a common goal that is external. 
As an example. consider the 
following: The teacher teaches a 
contenr lesson to a student. a onl"" 
on-one optimal teaching situation. 
After the teacher has checked the 

(See Cooperative Leaming. p. 4.) 
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C.ooperative Leaming 
(Continued from page 3) 

student for competence in the 
content, the student becomes a 
tutor for student 2. Afler student 
2 meets the competence criteria 
for that content, s/he becomes a 
tutor for student 3 while student 
1 becomes a tutor for student 4. 
Thus, the knowledge can be 
handed from one student to the 
next. 

Peer-correction of written 
work. The moment students 
finish a written task and hand it 
in, their motivation is at its 
highest because they are 
interested in finding out if their 
answers are correct. Most 
teachers collect work, take it 
home to correct, and return it the 
following day. By then. students 
may have lost interest. They may 
glance over their work briefly 
(perhaps counting the red pen 
markings) and then throw the 
work away. An important 
moment for the student has been 
lost, and several hours of teacher 
time have been wasted. 

Consider the following 
strategy as a way to work with 
this problem: After presenting 
some specific content to the 
class, give the students a set 
amount of time to work on their 
own. Then, have them choose 
partners and compare papers to 
spot anything that might need 
changing. Tell students that if 
they are not absolutely sure about 
something they have written, they 
can write the sentences or 
information in question on the 
board. When the board is full of 
such samples, focus the class on 
one sample at a time. This 
activity should be done as a 
whole group discussion. Students 
learn very quickly that if they 
want feedback about their 
classwork, they will have to write 
on the board. They also learn the 
value of open class discussion, 
that everyone who is learning is 
doing it, and that this kind of 
immediate feedback is more 
helpful and instructive than red 
pen markings. 

Selection of content and 
goal setting. Many learners 
come to a language class without 
clear or consistent goals other 
than a de~ire to learn a second 
language. It becomes the task of 
the teacher to help guide the 
learners to discover for 
themselves what is worth learing, 
worth doing, and worth knowing 
in the second language. How can 
a teacher assist students in 
selecting content and setting 
personal goals? 

Find out what kinds of things 
srudents already know and what 
they want to know. Organize 
these ideas into topics and 
manageable suptopics. When 
goals are :>et, content determined. 
progressions planned. and 
resources chosen, the teacher can 
provide a "goal sheet" appropriate 
for level and content. These goal 
sheets help learners be specific 
about what they want to 
accomplish . . The sample goal 
sheet that follows clarifies this 
procedure. 

Figure 1. Sample Weekly Goal 
Sheet 

Date -----------
Goals for the week of ___ _ 
List your personal goals for the 
week. Then place a check in the 
blank on the left when your goal 
has been completed. 
_ 1. Read and understand three 
articles about inventions and 
share the information with the 
group. 
__ 2 . Go to a museum for a 
lecture and take notes. 
_3. Learn 30 new vocabulary 
words. 
_4. 
_5. 

Goals for the week of ___ _ 
_1 . 
_2. 
_3. 
_4. 
_5. 

Materials development. 
Srudents can also be involved in 
the preparation of language 
learning materials at all 
proficiency levels. The preparation 
of the materials, in e\'ery c-ase, is 
a leaming and reinforcing activity 
in itself. Consider the following 
example: Two students at the 
beginning level can work 
together. One finds pictures in a 
magazine (or draws picture) and 
pastes them on a .3" x 511 card. 
The partner makes a 
corresponding word card . 
Teachers may prepare a lisr of 
words ahead of time on a ditto 
or write them on the board . 
Students may select whateve r 
interests them. Each partnership 
makes 10 picture cards and ten 
word cards. These sets are 
clipped together to be used in 
various classroom activities such 
as matching and concentration. 

Progress Monitoring 
and Evaluative Tasks 
Progress evaluation is a much 
more significant process than 
testing and assigning grade s 
based on product. Charting 
progress inspires student.s to learn 
and encourages positive attitudes 
toward learning. To motivate 
students to maximum effort , a 
teacher can help learners monitor 
their progress, to help them make 
realistic assessment of the 
constraints of all kinds that occur 
to limit progress. A positive 
system for monitoring progress 
that guarantees rewards of some 
kind for obvious effort and 
achievement must be a part of 
the cooperative dassroom. Figure 
2 represents a sample progre ~s 
sheet for this type of task. 

The purpose of a cooperative 
classroom is to pr o vide 
opportunities for learners to take 
more control, show more 
initiative. and learn to work 
democratically and cooperati veiy. 
all skills with implication s 
reaching far beyond the 
classroom. The teacher i s th e 
guide, the planner, the observer. 
and the informam who gives 



structure to the learning proce&s. 
In cooperative classrooms learners 
begin to teel more successful and 
confident. become more ~elf­
di sciplined, and blossom into 
independent thinkers and willing 

Figure 2. Sample Progress 
Sheet 
Name Date ___ --
Circle the number that represents 
your progress: 

I am 
happy 
with my 
work 

My 
grammar 
is 
improving 

My writing 
is 
improving 

My 
speaking 
IS 
improving 

My 
reading 
ability is 
improving 

1 2 3 4 5 not happy 

1 2 3 4 5 not 
improving 

, 2 3 4 5 not 
improving 

1 2 3 4 5 not 
improving 

1 2 3 4 5 not 
improving 

The thing that was hardest for 
me this week was..,.... ____ _ 
One thing I learned was-,-__ _ 
One thing liked about class 
INaS......,..,_........,._,,...,-,--,.,.,....---
One thing I didn' t like about 
class was _________ _ 

I feel that .. 
_I don't have enough time or 
space to do work at home. 
_I am not very interested in the 
work of this past week. 

the work is too difficult for me 
at this time. 

I would like to ... 
_do something different. 
_do this work over again. 

do more of the same kind of 
work. 

exploreres. These learners 
convN<:e because they have 
something to say, they listen 
because they truly want to hear 
C•ne another, they read for 
enjoyment. for purpose and 
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meaning, and they write bt:cause 
they want to convey their 
thoughts and work together 
supportively. This positive attitude 
pervades the basic level. as 
illustrated by the following 
anecdeote. 

A2ar. a SO-year-old Iranian 
housewife. is dictating numbers to 
her partner, Leong. a young 
Chinese man. Both have been in 
the United States less than a 
month and are valiantly 
struggling to learn English. 
"Sixteen." she says, from her side 
of the table. He writes "16," then 
they lift up the tagboard barrier 
that sits between them to see if 
they have written the same 
number. (This is a beginner's 
cooperative exercise in 
pronunciation, listening. and 
number review.) "Tier-tea-tree," 
she says. Leong hesitates. "Tter­
tea ·tree." she repeats, somewhat 
louder. Leong peers up at her 
over the paper divider that hides 
what she has written. confusion 
wrinkling his young forehead. 
"Wha-ju-say?" he asks politely. "I 
say · tier-tea-tree,' " she answers, 
somewhat impatiently. (She 
knows that she is pronouncing it 
well!) I control my impulse to 
jump up and run over to bail 
them out, telling myself that they 
can do it. Luisa, a Mexican 
woman at the next table has been 
listening and comes to the rescue, 
"Leong! She say · durdi-dree.' 
· Durdi-dree,' Leong!" Our 
Chinese friend now thinks that 
these two women must be 
speaking Hungarian and shrugs 
his shoulders. Luisa scribbles a 
"33" on her notebook and holds 
it up for Leong as dawn breaks. 
He writes on his paper. "Ah, fuh­
tee-flea," he says. 

These students are successfully 
on the road to self-direction and 
cooperation in their second 
language learning process. Their 
journey may have many talse 
starts and sudden stops. They 
may go back to retrieve bags of 
skills that they long ago left 
behind or pull out for rest stops 
to unload preconceived notions or 
expectations collected on past 

lea.ming journeys. But throughout 
the experience they come to 
realize the joys and advantages of 
conducting their own adventure. 
Their teacher-guide provides the 
road maps, the enthusiastic voice 
of the seasoned traveler, a finger 
to point the way. They choose 
the destination and the roads they 
will take. 0 

1be authors: Sharon Bassano is the 
ESL coordinator for the Santa Cruz 
Adult School in Santa Cruz. 
California, USA. Marv Ann 
Christison is an associate p~ofessor 
and ESL director at Snow College in 
Ephraim, Utah, USA. 

TlllL 'II 
23rd Annual 
Convention 

March 7-12, 1989 
San Antonio, 
Texas, USA 
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British team conducts workshop at lnha University 

We have ways of making you talkl 
''We have ways of making you talk!" is the theme 
of new language teaching methods being introduced 
in the Audio Visual Institute of the University of · 
Inha with the help of staff from the Language 
Centre at the University of Newcastle upon Tyne. 

The Newcastle staff, Derek Green and Philip 
Shaw, both feel that 1he grammar and vocabulary oi 

. English are already well taught in Korea. Where 
problems seem to arise is in using English to 
communicate orally. Mr. Green and Mr. Shaw have 
just spent two weeks at Inha training Korean staff 
and teaching assistants to use new methods designed 
to overcome shyness and encourage students to 
communicate easily in spokm English both in and 
out of the classroom. 

These methods are applicable irrespective of class 
size and the availability of equipment, although lnha 
staff have used the language laboratory for years and 

are increasingly making u~e of the video. Over the 
next few years the two universities also propose to 
retrain a number of Inha prnfessors in Masters 
programmes in English as a Foreign Language and 
in Software Design for English as a Foreign 
Language. 

As another expression of cooperation between the 
two universities, plans were made to send about 
thirty Inha students to the Language Centre in 
Newcastle for the Summer School course in July. 
giving them the opportunity to use and improve their 
spoken English while living in the university and 
sampling British life. 0 

Ftom Oa .. .liJe (Newsletter of the British Council in 
Korea), Summer 1988. 

Video Group Recognized by TESOL 
At the 1988 Annual Convention of TESOL (Teachers of English to Speakers of Other Languages), 
the Executive Board voted to recognize the TESOL Video Group as an official unit of the 
international organization. At a meeting of the TESOL Interest Section Council, delegates voted 
against giving full-fledged interest section status to the group at this time. However. at a later 
meeting in Chicago, the TESOL Executive Board awarded the videophiles official "group" status with 
responsibilities including: 

'· 
up to S refereed presentations at TESOL annual conventions 
responsibility for overseeing the Video Theater 
a US$200 fund for communication expenses 
a Video Hospitality Room at TESOL · 89 in San Antonio, Texas 
official recognition as an integral part of TESOL 

Video was very much in the convention picture at the TESOL · 88 in Chicago. Over 30 
presentations either used video as part of their sessions or were specifically concernro with the 
production and use of the medium in ELT. Additionally, a video hospitality room made possible 
informal screenings of video materials and frequent small group meetings and discussion among 
video enthusiasts. A colloquium. "Video in Language Teaching: Is tht iv!edium the r-.fothod?", 
sponspored in cooperation with the IATEFL lfotemational Association of Teachers of English as a 
Foreign Language) Video Special Interest Group, brought users and producers together to provide an 
overview of the history of ELT video as well as a look at current research and pedagogical 
approaches. 

At a business meeting of the TESOL Video Group in Chicago , members selected su~;an 
Stempleski (Hunter College of the City University cit New York) as Chair. and Paul Arcario 
(LaGuardia Community College of the City University of New York) as Associate Chair. !mponant 
projects launched at the meeting include a database of existing ELT video materials and a library of 
classroom and teacher-training videos to be made available on Ion to TESOL members. The Vi:irt: .i 
Ne.w.~ietltr will continue to be published under the editorshop of Paul Arcar.io. 

Membership in the TESOL Video Group is open to TESOL members who have ~igned The 
petition to form a Video Interest Section in TESOL. For t:.mher intormation and copil's ot rhe 
petition form, please contact: Susan Stempleski. Hunter College IELI. 1025 Ea~t Building. 695 Park 
Avenue, New York, NY 10021, USA. Tel: 212-772-4290. D 
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Teaching Writing 

Writing Aids Writing: Diaries, Newspapers, and a 
Storybook 

By Lurline Lawson Bennett 
H.eprinted from T/Je Lan~v,16'f? kac/Jer, Vol. XII, No. 7 (June 1988). T/Je L.angua,fe ka(:/Jt!F· is a monthly publicatic.n o1 
JALT (Japan Association of Language Teachers). 

Teaching composition at the 
secondary or college level can be 
fun, or it can be tedious. The 
traditional meth ods widely 
employed in English-speaking 
countries often fail in awakening 
creativity in l>iudents, so they are 
doubly hard to use successfully 
in non-native classrooms. After 
trying and discarding various 
methods. including sentence 
combining. I have devised a 
method that involves little 
correction or emphasis on form. 
bm that produces good writing 
even from the poorest of my 
students. 

I used the methocl I outline 
here with a second-year junior 
c0llege claos of 25 student~ . I 
have this class each week for 
three 90-minute period;;, one o'f 
which is devoted to writing. 

Assumptions 
I assume that the purpose of 
composition teaching is to tap the 
inner resources of students and to 
develop individual writing styles. 
My teaching assumptiom are that 
personal -interest topics encourage 
the desire to write, that we like 
to write what is important to us. 
that the more we write the better 
we write , and rhal high 
expectations encourage 
performance. 

I do not have a grade book: 
ins!t.'ad, I have a JY·ogrt>s,,· book 
that for each assignment shows a 
rating !or nrganization, coment. 
grammar and etfort. "Grades" are 
simply poor: mir. or good. I give 
advice or commfflb. but I never 

point out the grammar error or 
spelling error . It is the 
responsibility of the students to 
find their own errors with the 
guidance of my notes. 

Classroom Organization 
To motivate students, the first 
requirement is music, which I 
believe is vital. Music sets the 
moocl . has a calming effect, and 
is conducive to learning. Each 
week. from the beginning of the 
class until the end, students listen 
to some Baroque works or soft 
classical music (no health food 
store mu sic or rock and roll , 
please). In front of the room , 
there is a display that includes a 
picture file o f black-and-white 
magazine photos , current 
magazines of interest to the 
students, and copies of a one­
page new spa per that has been 
compiled fr om the students' 
diaries. 

Activities 
Student activities consit1tute a 
three-step pyramid . The base is 
made up of daily diaries. 
Initially. no one wants to write a 
daily diary. and I certainly do 
not want io read one. but if 
€'Xcerpts from the diaries can be 
pu blished. th€' st udents will 
gradually contribute more exciting 
ideas to their daily task. In 
addition, the more they write. the 
better ihey writE>. and daily 
diaries develop discipline and 
.<:kill. 

The seco nd step o f the 
pjTamid is the weekly newspaper. 

My composition clas!,; meets on 
Friday, so I collect all diaries on 
that day and spend a shon time 
scanning them. I choose four or 
five passage~: that seem 
interesting, type them up on a 
sheet of paper which is then 
photocopied, and display enough 
copies tor the clas:> on the 
display table the following week 
I do not enter diary progres$ in 
my progress book. but I am 
c areful to ensure that every 
student is published some time 
during the school year. Students 
trust my judgment, and eagerly 
grab a newspaper before class 
starts. to see what so-and-so had 
to say this week. This simple 
device often spurs student:: into 
ans\.vering back in their di arie ~. 
and. before long, they are 
producing pages of writing in 
their diaries. 

The Storybook 
The third step ot the pyramid is 
the storybook , and this is the 
main project of the ycar-1he 
diaries and newspaper s are 
supplementary. It is madt> up of 
the stories or composition; 
students like best among tho ~e 
they have written during t11e year. 
They are two to five µage> in 
length . There are tour steps in 
their writing: each :>hep takes one 
dass pcri od , so each studP. nt 
\Hite:;; one per month. 

In week o ne, r0pics are 
chosen trom the picturt> lue. lrl•m 
a personal pc·:>~ es:c:ion. or fr<Jm a 
topic of speciiic interest. To aid 
deci~on , a student will write •.Jn(' 

<See Writing Aids Writing. p. 8) 
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Writing Aids Writing 
(Continued from page 7J 
word on a piece of paper and 
then draw lines from that nucleus 
word to other words that relate 
to it. This is called clustering, 
and is very effective in deciding 
on a topic. For example. a 
student may wish to write about 
his workshop, and he writes 
"workshop" down as his nucleus 
word. One of the words clustered 
around it may be 'table": another 
may be "family." As I walk 
around the room helping students 
decide on topics, I might be able 
to help this student focus his 
writing on making a table in his 
workshop for his family. 

In week two, 45 minutes are 
used to write the first draft and 
45 minutes to discuss. in small 
groups, the questions I've listed 
on the board to help them. The 
questions each student must 
address include: What is the focal 
point? What part of the story do 
you like best? How can this 
story be improved'? 

By being provided with 
guidelines in the form of 

questions. students can help each 
other improve their first drafts. 
They take responsibility for thE'.ir 
work, and this student investmeit 
is important for developing 
writing skills .and pride in their 
work. I usually mingle and give 
advice ii asked, but never barge 
in uninvited. 

At the end of 90 minutes I 
collect all papers. During the 
week I read the compositions and 
at the top of each paper offer 
advice or comments or ask 
questions. I never correct papers, 
and it is the student's 
responsibility to heed my 
suggestions. If I see that someone 
is not cooperating, ii is easy to 
have a conference in my office 
or during class. 

In week three, I list common 
errors on the board and caution 
students to look for them in their 
own papers. The first 45 minutes 
of the session is spent re-writing 
the first draft, the second 45 
minutes is devoted t.o group 
editing. Again I mingle, and 
students usually want my help. I 
collect papers once more , review 

progress and deie1mine ii anyone 
needs extra con:>ideration. 

Students spend the entire 
period in the fourth week on 
their final draft. I do not grnde 
these compo:;itions, but l note 
progress and keep them on file 
until the end of the year. 1 
expect good work. and I receive 
good work. 

At the end of the year. the 
class speids a month reading all 
the stories and compostions. and 
students select those they like 
best for the class storyboo k. I 
make sure that everyone is 
published. and I help with the 
table of contents. The best stories 
are sent to the secretarv who 
makes copies and binds. them. 
Each student receives a copy. and 
so does every teacher in the 
English departmeit. The students' 
sense of enthusiasm. pride. and 
accomplishment was best summed 
up by one student who exclaimed 
"This was fun!" 0 

11le auth<r: Lurline Lawsoo Bennett 
teaches at Shizuoka Ei wa Junior 
College in Japan. 

1988 TESOL AFFILIATE MEETINGS 
Sept 29-
0ct 1 
Oct 7·8 
Oct 7-8 
Oct 8·10 
Oct 14-15 
Oct 14-17 
Oct 20-23 
Nov 3-5 
Nov 4-5 
Nov 4-5 
Nov 4·5 
Nov 11-13 
Nov 17·19 

Southeast Regional Conference, Orlando, Florida, USA 

Mid-TESOL. Kansas City, Missouri . USA 
Texas TESOL IV, Beaumont, Texas, USA 
Japan Association of Language Teachers. Kobe. Japan 
Washington Area TESOL, Bethesda. Maryland. USA 
Asociacion Colombiana de Profesores de lngies. lbaque Tolima. Colombia 
Mexico TESOL. Mexico City. Mexico 
Rocky Mountain Regional Conference. Salt Lake City. Utah, USA 
Carolina TESOL. Greensboro. North Carolina , USA 
Ohio TESOL, Akron. Ohio. USA 
Texas TESOL I. El Paso, Texas, USA 
New York State TESOL. Tarrytown , New York, USA 
Colorado TESOL, Denver, Colorado, USA 

For more information . write to Susan Bayley. Field Services Director, TESOL. Suite 205. 
1118 22nd Street. NW, Washington. DC 20037 USA. Telephone 202-872· 1271 . 
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Reviews 

Editor· s note: Because of recent interest expresse? by new AE1:~ 
members in David Kosofsky' s l···ommon Problem11· .ll7 Korean English 
and the fact that Mr. Kosotsky will b~ the f~atur~ spe~ker at the 
September AETK meeting, the following review is repnnred from 
AETK New.•: Vol. S, No. 5 <.May 1987.l. 

Common Problems m 
Korean English 
by David Kosofsky. .. .. 
Seoul: Foreign Language Lmuted, 
1987. (402 pp. W7.S00) . 

Reviewa:I by Margaret Elliott 

For more than three years I 
worked at Sogang Institute for 
English as an International 
Language with David Kosof~ky 
while he was collecting matenals 
for Common Problems .. Many of 
the instructors at the Institute 
shared in his data collecting by 
noting the occurrenc e of 
probl ematic languag: in our 
classrooms. and reporting what 
we found to David. This sharing 
of process made us all. v~ry 
aware of frequent commurucat10n 
problems, and eager for David to 
" om p l e t e t h e bi g t a s k _o 1 
analyzing. clas~fying and offering 
rem€dial advice. 

As the early chapters were 
written. we used them in our 
classrooms, and reported the 
feedback to David. In this way 
we developed an interest in the 
progress: of the book and awaited 
with pleasant anticipation tht' 
appearar.ce of the final version 
with the changes in layout and 
content that would retlect the 
results of the tE'sting prcxess. 

Ko$ ofsky's book is 
designed to help rhe typical 
Korean ~tudent of English who. 
after six 0r perhaps as many as 
tt>n years (d classroom .>tudy of 
English. in addition to 
indeywndrnt. study ot one sort or 

another. has a good knowledge of 
the rules of grammar o1 the 
language but has co!1si~erabl_e 
difficulty in communicating h1~ 
ideas. This typical student has 
often acquired some language 
habits that at the least, sound 
awkward to the native speaker. 
and at the worst, interfere quite 
seriously with the exchange of 
information. Kosofsky invites 
students to use the book as they 
wish--for occasional reference. or 
for cover-to-cover study. He 
cautions teachers, however, that 
the book is not meant to replace 
a reference grammar. nor is it 
designed to be a classroom text. 

Common Problems 
includes a section with 
instructions for teachers. The 
author is very concerned that 
teachers may over-react to the 
book. by focusing too much on 
the correction of problems, during 
class sessions. and interrupting 
communicative activities. Instead, 
st udents should be given the 
correct page reference to enable 
them to study the problem at 
home. If the problem persist s at 
a. level where it continues to 
interfere with communication, 
Kosofsky suggests some non­
teacher-centered strategies that can 
he used in the classroom. 

There is also a section for 
students, using the book as a self· 
study guide. David begins by 
rea~suring his readers that they 
are most certainly doing many 
things right to be able to do_ the 
things wrong tha1 are de<>enbed 
in the boo k. He strongly urges 
st udents to use the sections 

written in Kor~an as a r~vi~w. 
after studying the English 
description of the problem. 

The litle of the book was 
chosen carefully. Kosofsky 
stresses that the word ·mistake' 
is rarely used by linguists in the 
field of language learning. "When 
we speak of a grammatical . rule." 
he continues. "we are reternng to 
some systematic principle which 
helps describe the way a 
language is 'structured." These are 
NOT ·rules' in the sense of 
laws enforced by an authority. 
Therefore. the notion of 
·mistakes' is not appropriate. 

This book is concerned 
with the problems that occur 
when Koreans use English as a 
means of communicatio n. The 
problems vary greatly in the 
seriousness of their consequences. 

Kosofsky goes on to 
explain his selection of the 
remainder o1 the title. · Korean 
English.' Several factors result in 
the relatively uniform manner of 
speaking English by Koreans. 
Obviously interference from the 
common fir st language, Korean. 
is one. 

Another reason is the rigid 
and uni fo rm syllabus in the 
school system. He n-::1 te;; that the 
textbooks used in the schools are 
usually the o nly expos u re_ to 
Engli,;h that middle and high 
school students have. 

The final factor that 
K osofs ky pre se nt s is the 
standardizing influenct' that ('Omes 
from the growing use of Engli~h 
by Korean sp eaker.;. Thi_s is 
especiallv evidrot in promotional 
brochur.es put out by Ko rean 
finns. in adverti>ing and even in 
the Eng)i sh languagE' ncw~papers. 

Kosofsky advi se$ langt1age 
learners that using \ivord s and 
phrases to mean something 

(See Commm Problems, p. 10) 
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Common Problems 
(Continued from page 9) 

different from what native 
English speakers mean by the 
same expression can lead to 

. serious confusion. Students should 
find his neat explanation of the 
di fterence between 'lend' and 
· borrow' helpful. 

Another problem area that 
Kosofsky covers is the 
breakdown in communication 
caused by faulty or incomplete 
understanding by Koreans of the 
social or emotional tone 
associated with an expression. 
The example he gives is in the 
use of · you'd better .. .' to make 
a suggestion. In English usage 
this expression conveys an 
authoritarian, threatening tone. If 
a tourist asks a Korean for 
directions how to get to the 
Railway Station, he might feel he 
has done something wrong if he 
is told "You'd better go down 
there." David explains in that 
chapter that a suggestion is much 
better expressed in a number of 
different ways, for example, "You 
should go down there." 

Common Problems is 
organized ace ording to the 
various kinds of problems. Part 
One covers some Grammar 
Problems. It includes an entry on 
the singular/plural problem of 
uncountable (mass) nouns. 
Kosofsky uses several examples 
to help students to understand the 
pattern for uncountable nouns. 
There is one that he did not 
include that amuses and slightly 
irritates me whenever I see it on 
a store sign: · Shoes Salon.' 

Part Two is about Problems 
in Meaning . Readers will find 
helpful his section on · almost' 
in which he gives the reason for 
frequent misuse of this word. 
· Almost' and 'most' are often 
confused. resulting in sentences 
like: · Almost Korean.> eat rice 
for breakfast.' 

Part Three deals with 
Awkward or Inappropriate 
Language. One .;ection in this 
part discusses the problem of 
redundancy in Korean-English. 

U :ring many examples, he touches 
on the problems related to using 
words together when the meaning 
of one word is obvious, and does 
not need to be repeated. One of 
his examples is ' The cost of this 
car is cheap. c Another example 
that I otten hear which David 
could have included is · I like to 
sing a song. a always feel like 
asking my musical students , 
"What else could you sing?") 
Another phrase discussed in Part 
Three is · of course.' Korean 
students use this as an attirmative 
expression. but actually its use by 
native speakers is quite limited. It 
does not mean. "Yes, that is 
true," but rather. for native 
speakers, · of course' means "The 
anS\\ier to your question is 
obvious; it is not necessary to 
ask such a question." 

Each section begins with 
two , or occasionally more, 
examples of inappropriate use of 
an expression arranged in an eye­
catching layout clearly marked as 
·non-standard' . This format 
attracts the eye of both teacher 
and student. For the teacha- there 
is the same feeling that. a doctor 
must have when he finds in a 
medical book the treatment for 
troublesome symptoms. For the 
student there must be a shock of 
recognition--"Do I say that when 
I speak English!" 

An explanation follows, 
with many sentences to show 
correct use. In some cases a 
cross reference is given to a 
related problem treated elsewhere 
in the book. Quite often a 
section ends with a practice 
exercise. The Answer Key 
appears at the end ot the book. 

To meet the demands of 
the domestic market, each section 
has a summary in Korean. 
translated bv Eohm Jae-ho. 
Korean colleagues have assured 
me that the clarity and 
preciseness of the translation of 
these :.;ummaries $hows 
meticulous work and a high 
degree of understanding ot the 
problems under discussion. Mr. 
Eohm should be congratulated for 
his part in the production of this 

book. 
The book jacket and part 

of the introductory section arc 
bilingual, making it more user­
friendly for the Korean audienc<.>. 
Kosofsky advises students to use 
the Korean cranslation. presenting 
the key points and a few model 
sentences, only as a review, after 
studying the S(,'Ction written in 
English. It appears to me that he 
is worrying unnecessarily. The 
amount oi Korean text ha:.; been 
kept to a minimum and is not 
designed to repeat the exhau&tive 
explanation that has already been 
given in English. 

There is a comprehensive 
index which will facilitate the use 
of the book as a remedial guide. 
The table of contents is short 
enough to make a quick search 
feasible. 

The language style of 
Common Problems is informal 
and readable. It evokes the 
picture of a teacher sitting in a 
small classroom, surrounded by 
students, discussing this or that 
facet of language. and inviting 
his students to participate. 

Another factor that makes 
this book more interesting than 
the usual remedial grammar book 
is the authenticity of the sentence 
examples. For example , tucked 
away in a chapter on the use of 
'despite/in spite of is a sentence 
about myself that is unfortunately 
quite true: ' In spite of her good 
knowledge of linguistics, Margaret 
doesn' t learn languages easily.' 
The sentence · Medical thing" 
make me very uncomfortable' 
makes the reader feel tha t 
Kos o fsky is sharing some 
information about himsel1, and 
not merely illustrating a particula; 
grammatical point. 

I can find little to criticize. 
except perhaps to regret th e 
omission of several examples that 
set up a communication bHril:'r 
for me when they come up in 
conversation with a K-:·•·ean. O;w 
of these is students' irequeni use 
of · In my opinion .. .' . which 
suggests argument rather than 
di,;<..::ussion. If you merely vvant to 
state your opini on. it i~ c:nly 

(See Commm Problems, p. lo) 



Resources 

Films on Videotape 
Atailable for Students 
at the British Council 
Library 
One good way t•)r students to 
develop their comprehension 
ability is to watch interesting 
film~ in English. For Korean 
~tudents who have registen.'d with 
the British Council Library and 
obtained library cards. the Library 
contains a number o f selections 
on videotape which should be of 
interest to most students and are 
available for \'iewin g on the 
Library premises. 

Videos that have recently 
arrived include Alfred 
Hitchcock's fr'<'.P.Z't a number of 
Charlie Chaplin cl~ssics like Citr 
LJg/71~- a nd The Tromp. Tie 
Importance ol Being Eame.<'/. The 
Tempest, The Beatles in A HtVd 
Da;<.> /\light; and award-winning 
films like Tht• Killi11g Field.», 
Gandhi. and A Room wirh o 
r,:1eiv. 

The Library is al s o n ow 
receiving a monthly Newsbrief 
Study Pack from the British 
Broadcasting Corporation (BBC) 
in Lond on. New:>bri ef is a 
monthly dige st of the major 
'10ries covered by BBC television 
news. Ii provides a unique and 
fa :>cinar.ing bank o f resource 
material on \Vorld affairs covering 
all the crucial issues of the day. 
The video features about thirty­
ti ve major news reports every 
month . An on-screen 1ime ci:iunter 
\'nables any ~!ory ro be found 
trc•m the indf>x immediately. 

i The British Council Library 
i.; localed on the fourth floor oi 
the Anglican Church Building at 
3-7 Chung-dong. Choong- ku , 
Se·Jul. jusr a ft'w steps away 
t-om thl' Citv Hall Station on the 
:\umber 1 s~bway tine.! 0 
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Publications Available from TESOL 
Listed below are some of the professional publications which muv b<' 
ordered from the TESOL central ottice in Washington. DC. USA. Prices 
in parentheses are sp(•cial di '.>count prices tor TESOL membrn only. 

References 
Di-tr/£¥}' ol Pm!e~·siona/ Prep1.m1tion Program.-· in TE5'0L in the l01ted 
&ore.~· : /9.f6-J_9J'S. Julia Frank-McNeil, editor. Contains 196 programs 
leading to degrees in ESOL. including up-to-dale survey o t state 
certification requirements. 1986. $15.00 ($13.00). 

/.9tf,7 TES'OL 1i-temben;hp D.irector.F Juana E. lfopkins . compiler. A 
comprehensive resource of who' s who in TESOL. Both alpha and geo 
listings of more than l 1.000 institutional. commercial. and individual 
members. $12.50 ($10.00) . 

A U0rid of Bot":>ks: An .4f111l1tated Reodu1g List hr ESL/EFL .S'lUti<:ms. 
Dorothy S. Brown. More than 75 entries. including titles on \·arious 
subjects and levels to assist the intermediate through advanced student 
in selecting reading materials. 1987. $7 .SO ($6.00) . 

,Selected Article.~ kom t/Je TE5'CJL Jvew.,fert&·: 1966- /_Q,fJ John F 
Haskell , editor. f..fore than 100 articles in methodology, languageand 
culture, linguistics and grammar, language assessment, compc•:>ition. ESP. 
reading, and vocabulary. 1986. $16.50 ($15.00). 

400/J/1J.1r.ri liJh/..itJrgpv;/J!f -:it. €SL iJlv~cw~:. Christine Aronis . Gathered 
from 76 publishers, the 636 ESL titles were designed to teach American 
English. Provides ESL teachers with an accurate and comprehenii'ive li~t 
of titles available. 1983. $12 .00 
($10.50). 

Bilingval. ESOL o.r1d Foreign 
Language Jencher Pnparotion: 1VodeJ,,: 
9.rac{~Cc!:. ~H :iut>s. John F. Fanselow 
and Richard L . Light , editors. An 
e~sential render for profeViional 
preparation. 1978. $9.00 ($8.00). 

En~:hsh o~· a Second Language: Ulu11 
Research So;rs ro the Teacher. 
Christine Bratt Paulston. A discussion 
about learning and teaching ESL with 
a concentration on practical matters in 
and out ot the c-Jassroom. 1980. $2.50. 

Testing 
Review.,· .:1 / English L c111guoge 
Profi·imcv Te.<:r.>·. 1. 01arles Alderson. 
Karl J . Krahnke . and Charles W. 
Stansfield. editor:>. Descriptive and 

(See TESOL Publications, p. 12) 

English Language 
Testing Service 
The Briti:>h Council ha'> it~ 
own test of pro fi c iency in 
English tor study abiOad. 
The English Languagt' 
Testing Servic e (ELTS ) i~ 
ac c epted by all BriLish 
universities and polrr.echnics 
and preferred by many to 
TOEFL. Th(' te st can be 
taken at the British Council 
in Seoul every m onth ar.d 
the resuits are available 
within a week. 

For more intormati on 
contact Mi ss S .W. Lee at 
the British Council ottice. 0 
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evaluative intonnation on the major ESL/EFL tem 
used in the world, including more than 40 reviews. 
1987. $16.50 ($15.00). 

Technologr and L,wguoge. Testing. Charles W. 
Stansfield, editor. New developments in meamrement 
theory and test administration methodology. Papers 
from the 1985 Language Testing Research 
Colloquium. $12.SO ($10.00). 

Thematics 
Research in Reading in ESL. Joanne Devine, Patricia 
L. Carrell. and David E. Eskey, editors. Views of 
reading a:> an interactive process involving reader 
and text variables, of the interplay of reading skills 
and general language proficiency. and of the 
differences in first and second language reading. 
1987. $16.50 ($15.00). 

(nildrm ond ESL: Integrating Per~pective~: Pat Rigg 
and D. Scott Enright, editors. ESL teachers as 
language advocates, ESL children's writing. reading 
in ESL, and more. 1986. $12.50 ($10.00). 

(.iJrren/ Perspectire.)' on PronuJJciation: Practice,,' 
Anchored in Theory:. Joan Morley, editor. The 
pronunciation component of oral language: how it 
operates to transmit meaning, how it can be learned, 
how teachers facilitate learning. 1987. $14.00 
($12.00). 

Oassroom Practices 
Oos..;mrim l?a1f:tk:e~ io. Adull E.'iL Donna Ilyin and 
Thomas Tragardh, editors. Articles on topics such as 
classroom organization and management. evaluation. 
rnat.erials, cultural considerations. literacy and reading, 
communicative competence and more. 1978. $6.50 
($5.00). 

l7a.wvom .Practi.·es n ESL and Bilingual Education. 
Muriel Saville-Troike. editor. A collection of articles 
designed to acquaint classroom teachers with 
successful methods and materials used in the ESOL 
and bilingual education contexts. $5.00 ($4.00). 

On TESOL Series 
Selected papers from TESOL Annual Conventions 
contained in the following volumes: 

O!l lES'OL · J'-1. Penny Larson, Elliot L. Judd, and 
Dorothy S. Me::;serochmitt, editor~. 1984 in Houston. 
$13.00 ($11.00). 

On TESOL 'tf.1. Jean Handscombe. Richard A. 
Orem , and Barry P. Taylor, editors. 1983 in 
Toronto. $11.50 ($10.00). 

On TESOL · S.2. Mark A. Clarke and Jean 
Hand;;combe, editors. 1983 in Honolulu. $I I.SO 
($10.00). 

On TESOL '81. Marv E. Hines and William 
Rutherford, editors. 1981 ·in Detroit. $10.50 ($9.00). 

Oil TESOL ·so. Janet Cameron Fisher. r...fark A. 
Oarke, and Jacquelyn Schacter, editors. 1980 in San 
Francisco. $10.50 ($9.00). 

On TESOL '7J'. Charles H. Blatchford and 
Jacquelyn Schacter, editors. 1978 in r-.'fexic:o City. 
$9.00 ($7.50). 

On TESOL '76. John F. Fanselow and Ruth H. 
Crvmes, editors. 1976 m New York Ci th. $7 .00 
($6.00). 

0JJ TESOL · 74. Ruth Cry mes and William E. 
Norris. editors. 1974 in Denver. $6.50 ($5.50). 

Complete set of all 8 volumes oi the On TE.SOL 
Series-$50.00. 
The On JESOL Series ends with the 1984 volume. 

TESOL Papers 
ld1w.Jit.1P.,'i. fiir: rbe r:R.r.1)f.b1.1.iJio. -1/J/i P.1."P.91wt1.h20. 11/.. 

Teod1trs of Engl.i..efl to .)pe;1.ke·,,· of Othe!' Languages 
.i7 the Unitad .Stllte.,: 1976. 

A .Memo: Educating Children wir/J L.imi1ed Engli..'11. 
1979. 

The Role of English a.~· a Second Language in 
£i.l~gua~ Z?Wca~m 1976. 

.Statement of Core Standard.~· /or LongtJc1ge and 
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Ordering Information 
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an official purchase order of more than US$40 .00. 
Orders for whiC"h payment is not included will be 
returned. Add 15% to all ord<'rs for po;tage and 
handling. Add 20% for CPS (USA only). Ordt>rs 
from outside the USA are shipped loreign book rate. 
Allow 4-6 weeks for USA delivery; 3-4 months 
outside the USA. 

Please send che<::"k in US fund$ made payable to 
TESOL or provide the appropriate credit card 
information &nd send to: TESOL, Suite 205, 11!8 
22nd Siree1. N.W .. \\'a;:hington, DC 20037 USA. 



Situational Leadership 
({.antilued from pah>e /) 

environment. is added to show 
that a single type of leader 
behavior i$ not necessarily be!lt 
in all circumstances . 

In Situational Leadership 
theory. the two continua o1 leader 
behavior are termed task behavior 
and relatiomhip behavior (p. 96). 
Task beha\-ior is concerned with 
seeing that activities are carried 
out, e.g .. that methodology i:; 
studied and comprehended, while 
relationship behavior is concerned 
with the social and psychological 
environment. e .g .. with seeing 
that the study of methodology is 
enjoyed or perceived favorably. 
Together. task and relationship 
behavior define four leadership 
styles: high task-low relationship 
(S 1), high task-high relationship 
(S2), low task-high relationship 
(S3). and low task-low 
relationship (S4). To Hersey and 
Blanchard. the appropriate 
leadership style depends on the 
environment, which itself is 
composed of variables including 
the leader's and follower 's 
demands and expectations. 
Expectations, ot course, may 
partly depend on cultural factors; 
Heney and Blanchard's theory 
recognizes that culture may affe:::t 
the value of whatever leaders do. 

Leader behavior, then is 
especially important in relation to 
the followers, and Hersey and 
Blanchard particularly emphasize 
considerin g the followers' 
readiness level (Hersey, 1984, p. 
45), or their "ability and 
willingness ... to take 
responsibilities for their own 
behavior" (Hersey & Blanchard , 
1982. p. 1S1). In referring to 
people'~ "readiness lHel," Hersey 
and Blanchard are not concemoo 
with any overall readiness or 
development level that people 
mav have. but rather with their 
re~dine~s as regards the 
requirements of some particular 
ta~k (p. 150. 

Readiness, like leader 
behavior. has two component s. 
The first. job readiness. is the 
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"knowledge. ability. and 
experience to perform certain 
tasks without direction from 
others." while the se-:-ond, 
psychological readiness, involves 
"con1ide11ce and commitment," or, 
at the very least. "willingness ... to 
do something" (p . 157). Persons 
with low levels of task relevant 
readiness are said to have 
readiness of level R 1. while those 
with increasingly higher levels. 
"unable but willing," "able but 
unwilling or insecure ." or 
"able ... and willing" (p. 154) are 
said to have readiness levels of 
R2 . R3, or R4. respectively 
(Hersey. 1984, pp. 48-51). and 
these numbers correspond to the 
four 1 eadership styles. S 1 through 
S4. To find an appropriate 
leadership sty I e in a given 
situation. then, one need only 
check to see which leadership 
style corresponds to a given 
readiness level. If followers are 
at level R l, the S 1 ('telling," or 
"defining and telling people what, 
how. when, and where to do 
various tasks" (p. 153) is most 
appropriate . For R2 . there is S2, 
"selling"-here the leader is still 
quite directive. but now provides 
socioemotional support to 
persuade followers to fully accept 
deci~1.ons. If tollowers are at the 
R3 level, then S3 is considered 
surest of success . In the S.3 
"participating" style. leaders and 
followers share de...isions, and R4 
evokes S4. "delighting"; followers, 
who are now at a high level of 
readiness. can be left on their 
own (Hersey & Blanchard, 1982, 
p. 153). 

In situational leadership, the 
desire to promote real leader 
effectiveness, i.e., getting $lUdents 
to do something because they 
view it as personally rewarding 
or appropriate (pp. 109-110). 
I ead s to the goal ot gradually 
moving followers from lower 
levels to R4. Much of situational 
leadership theory involves ways 
to accomplish this. The general 
view is that the time to switch 
to a different leadership style is 
when the followers' performance 
is gradually changing (Bla.1chard. 

1985. p. 9). To move 1rom S2 to 
S.3 successfully, for imtance. it i~ 
necessary to move followers trom 
R2 to R3. and this mmt be done 
by gradually increasing their task 
readiness , delegating 
responsibilities to them in small 
incremmts and l't!Wa1ding sucL e$ s 
U-Iersev & Blanchard. 1982, pp. 
201-203 l. The clearest directi om: 
are given by Blanchard (1985 ): 
let follower;: kn ow what y0u 
want them to d o, model 
appropriate performance for them. 
let them attempt the task. monitor 
their attempts to carry it out, and 
give an appropriate response. The 
key is to use a gradual approach. 

At the start of the 
methodology class, the teacher 
trainer may find traditi onal­
minded students to be at stage 
R 1. They do not wish to :>tudy 
methodology, having doubts a.bout 
its interest and relevance. and . 
being used to a teacher-centered 
class and to methods of studying 
that rely heavily on rote 
memorization rather than on 
analytical thinking, they are not 
prepared for the demands of a 
modern methodology course 
either. The trainer adopting the 
corrresponding leadership style S 1 
will not abandon the cour~e but 
instead assure students ot the 
value of studying methodology 
and also assure them that 
methodology will indeed be 
taught. Here 'live ha ve the 
'telling" style-informing trainees 
about the nature o1 the cour$e 
and about what will be expected. 
Simultaneouslv. the trainer can 
start developing . students' abilitiec> 
to handle the subject matter by 
beginning to tea.:: h the course 
content. Initial teaching. however. 
should be mainly lecture style to 
avoid too much unfamiliarity at 
once. 

If RI is dealt with in thi> 
manner. trainees can be expected 
to move rapidly to the R2 stage _ 
Here. they still lack the skills to 
study methodolt:1gy success-fully, 
but they have at lea st become 
willing to deal with it, even it 
their willingne:.;s i~ on!~· a 
grudging acceptance. S2 becom~s 

(See Situational Lea<i->tS.hip, p. 14> 
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Situational Leadership 
(Cmti'Jue.d from pa~w 1.1) 

appropriate at this point. The 
directive behavior oi S 1 will 
continue, but it will be 
accompanied by high relationship 
behavior: the beginning of 
socioemotional support, including 
supportive comments to reward 
good pe-formance. 

With respect to task behavior, 
· the trainer, while continuing to 
use a lecture style as needed for 
subject matter, will also begin to 
expose students to the study 
skills they need to handle 
methodology in a more leamer­
c entered manner. Group 
discussion can be introduced and 
demonstrations of methods can 
begin. Both discussions and 
demonstrations can be introduced 
by using the steps recommended 
by Blanchard, as cited above. 

When students have been 
sufficiently accustomed to the 
subject matter of modern 
methodology courses and have 
been trained to study it 
effectively, they move to stage 
R3, where they are able but lack 
confidence. At this stage, students 
may express considerable self-

doubt. Leadership style S3 is 
appropriate. Further instruction in 
how to approach the methodology 
course (tas:k behavior) is no 
longer needed, but increased 
socioemotional support is 
necessary to- build trainees' 
confidence. 

If students overcome this 
stage of self-doubt, they might 
then be said to have reached R4: 
it is rather unlikely, however, 
that a single course would be 
sufficient to produce that dramatic 
a degree of change. Nevertheless, 
progress can definitely be made. 

Using situational leadership 
can make the study of 
methodology acceptable to 
trainees. If they are instructed in 
its use, it can al::io make this 
study relevant to them. Providing 
training in situational leadership 
to teacher trainees can supply 
them with a tool to be used at 
their option to introduce nev.· 
methodology to their own 
students effectively. After all, 
when they return to their 
classrooms, should they wish to 
try something new, they will face 
the same problem that they posed 
for the teacher trainer-the 
problem of how to make 

ASSOCIATION OF ENGLISH TEACHERS IN 
KOREA 
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innovation acceptable. Instead of 
continuing to U$e only familiar 
methods out ot fear that students 
would not accept new ones . 
trainees can employ ~ituational 
leadership. 

Situational leadership is useful 
anywhere there is o. lack of 
congruence between the 
apporopriate method of teaching 
or subject matter and the 
expectations of the studenrs. 
whether these expectations are 
based on cultural or personal 
factors. In this regard, another 
area where it can enhance teacher 
training is in the teaching of 
linguistics in the U.S. Just as 
Chinese students are often 
reluctant to study methodology, 
so are American students often 
reluctant to study linguistics. Yet 
if we believe linguistics to be 
essential to teacher training 
programs. it is, as in the case of 
methodology, our responsibility to 
find ways to make it more 
acceptable to our students. 

Situational leadership cannot 
solve all the problems of the 
teacher trainer faced with student'S 
reluctant to learn methodology or 
other customary portions of the 
educational program. Nevertheless, 
it can help students adjust to the 
new material and carry out their 
study effectively. 0 

The author: Andrea G. Osburne 
teaches at Central Connecticut State 
University in the United States. 
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Conference Announcements 

JALT · 88 International 
CoP.ference on 
Language 
Teaching/Leaming 
"!he Japan Association of Language 
Teachers (JALT) will sponsor the 
14.th JAL T International Conference 
on Language Teaching and Leaming 
at the International Conference 
Center. Kobe . on October 8-10, 1988. 
Thi' Confen~nre will feature 
presentations dealing with all aspects 
of language teaching and learning, a 
job information center. and book 
exhibits by major ELT publishers. 

In addition , several pre­
ronference workshops emphasizing 
practical training and small-group 
hands-on activities will be held on 
Octo be r 7, the day befo1e the 
opening of the main cooference. 

Special Outreach to Third­
Wcdd Participants.. JALT is making 
a special effort to encourage 
participation by colleagues from other 
nations. especially those in Asia. 
Recognizing that the strong yen can 
make a trip to Japan very expensive. 
JALT is offering a 50% reduction in 
the conference fees for residents of 
third-world countries. Also. while 
arrangements tor conference 
acc ommodations have been made 
wi th hott>ls in a wide price range, 
usistance will he offered in 
arr anging even less expensive 
a1_·c ommodations. such as a hostel or· 
homt>sta.y. for rPsl.de11ts of dt-veloping 
f·o un tries who request this. In 
addition , all presenters who attend 
the full thiee davs of the conferenre 
:ire entitled to a· 25% discount from 
the ronference registration fee. so 
'll al thi r d- ·.~ · ort d pruente rs wilt 
1l'•.i!ive an add i!ion;tl 2~% discount 
frum i he 'tlr eaJy h:.i l!-price 
re bi~ irati on fee if the y atte nd all 
il 11-ee days. 

For further information contact 
the J ALT Central Office. e; j o Kyoto 
Engli~h Center , Sumitomo Seimei 
Blui; 8F. Shijo Karasuma l\ishi-iru. 
Shi mo gyo -ku . Kyoto bOO. Japan. 
TEL: 31-7S-221-.2376. 0 

Hong Kong Institute 
Fourth International 

of Language 
Conference 

in Education 

Tht> Hong Kong Institute of 
language in Education (ILE) "'ill 
hold its Fourth International 
Conference December 13-15, 1983 at 
Hong Kong'~ new Convention and 
Exhibition Centre. The Confl.>renre 
theme is; "Teaching and Learnin& 
Styles Within and Across Cultures: 
Implications for Language Pedagogy". 
The Conference objectives art~: 

• To examine the feasibility of 
adapting language teaching styles 
employed in one culture for use 
in other cultures 

• To explore the issues involved in 
using language teaching styles 
across cultures 

• To compare pupil-centered and 
teacher-centered approaches to 
language teaching in different 
cultural contexts 

• To explore aspects of school­
focussed curriculum development 
within and across cultures 

Speakers at the Conference will 
include Leung Kai-cheong. San Jose 
State University; Alan Maley. Bell 
language Foundation: Christopher 
Candlin, Macquarie University; 
Richard Al !wright, Lancaster 
University; Jae!-; Richards. University 
of Ha'<l'aii; Stephen Bochner. 
University of i\'ew South Wale);; 
Peter Falvey, British Coun:::il, Saudi 
Ar:.tbia; C'ierhard Nickel, university of 

Stutrgart; David Ingram. Brisbnne 
College of Advanced Et1ucdtion: Ian 
Malrolm. V'iestem Australian Colle~ 
of Advanred Educaiion: Chri~-topher 
Ward. British Council. Singapore: 
Harry Gradman and Edith Hanania. 
India.na Universitv: L mne Henrichsen, 
Bri5flam Young· university, Hawaii: 
Gillian Workman, Hong Kong Baptist 
College; and Ho Kv,.ok-cheung, 
verner Bickley, 'krnon Anley, John 
Clark, Desmond Allison, William 
Choy and Stephen Tauroza of the 
Institute of Language in Education. 

Registration is due by Septemrer 
30, 1988. The regi!.tration iee for 
participants who do not present 
papers is US$1 SO and includes 
coffee1tea twice a day, luncheon for 
each of the three days of the 
Conference. the opening reception 
and a bound. edited volume of the 
1988 ccnference papers, plus a copy 
of the 1987 papers. A recepli on 
hosted by the Director of Education, 
Hong Kong , will be held after the 
last session on December 13. and 
1here are also opportunitie-,; for twrs 
to China including such ci ti rs as 
Canton and Beijing. 

For further information write to 
Dr. \kmer Bickley. Direc!or, Institute 
of language in EJucation. 21/F, Park­
In Commercial Centre. 5G Dtmdas 
Street, Kowloon, Hong Kong. 0 

Call for Papers 
Second International Language Testing Conference 
Sponsored by JALT (Japan Association of Language Teachers), 
Thursday and Friday, March 30-31, 1989, Foreign Language Center, 
The University of Tsukuba, Tsukuba, Japan 
Papers are being solicited on 1opics related_ to lan~uage tt!.tinb. Send a . .::0-1.00 
"'ord abstract in English plus a shon biograptucal !.tatement to arnve oy 
October l. Applicants will he nmiiied of the stams of their proposals by 
;'I; ovemher l. The complete conference scht>dule will be published in rhe 
February issue of JAL T's magazine Tile £ ;u1gu,ige Ttwc/;er. Send proposal\ 10: 

Jntema;ional Language Testing Conference. cJo H. Asano, Foreign Lrnguage 
Center. The University of Tsukuba. Tsukuba-shi, Ibaraki ken 305. Japan. D 
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Common Problems 
(Continued from page 70.J 

nece$sary te: begin wirh ' I 
think ... · . Ii wha1 you stace 
arouses disagreemenl. and you 
wish to support your ,;rn1ernent, 
then by all means pull our all 
1he ;;i.nil!ery and blast yc1ur 
·•pponent with ·In my opinion ... .' 

Although the sheer weight 
of the book in its present ionn 
is almost too great for ease ot 
use. I v..-ould like to see another 
section included. covering socinl­
linguistic problems. Tbh C:(•Uld 
include the troublesome area of 
the use oi titles. leading 10 tile 
misuse of . sir' and 'ma' am' . r 
come frnm a dial~t area where 
the use oi 'ma' am' suggests a 
servant relatiomhip. and it makes 
me fet>l very unc:o m:tortable to 
have students greet me with that 
word. In addition to the 
formalities of greeting. there are 
accepted ways of clo5ing 11 

conversation. I still tee! ~~lightly 
surprisro when a student (!.,;,;ures 
me, a~ he leaves mr office, that 

he will ":)ee me 1 alt-r." ;;nJ 
expresse;; llie hope ti ia t i w iil 
"have a nice time." l hav<' no 
exp~:tation ot ::~ing thi; 'tudent 
agaln in the m>nr furure. and a;; I 
return t<:. the work waiting tc·r 
me at my d(•sk. I have an lliii:'a sy 
teeling that I am doing 
wmething wr<:•ng if i d•:; not 
have the "good time" that I have 
bet'l1 advised to . 

Kosotsky si:·ess('S that in 
mo~t ca;:es th<' exampks coverro 
in this book do aot caL1.;e ~ffious 
pro h l ems o f co 111 us i vn or 
emotional mi$under.~tanding. They 
do. however. "make 
communication more laborious 
and uncertain and for that r·eason 
are worth the attention u! Korx'an 
students." I heartily recommend 
thi ~ book to teachers and students 
of English in Korea. D 

The reviewer: Margaret Elliott 
te<tches at HanNam University in 
Ta e j an. F. or mer l y at So g ·an g 
University, \11argaret has had many 
yt>ars of experience 1(':irhing English 
in Ko;ea_ 

AETK Meetings 
fl.ontinued from page 11 

T!i..: C0m111iut:~E" aisu rep.:,11:.; 
rhat .loiln Nance of the Briiish 
Council ottice in ~t>-oul w11i bt:> 
the speaker oi the De 1:ember 
mt'efing. 

The Progrnm ('rymp1itth:' 

welcornes yollr request> and 
sugge$lions a~ it continues tc, 
work on plan~ for upc oming 
m e e t i n g s . C o n t a c t M a r i t: 
Fell ha um. Yonsei l'ninnity FI.!. 
134 Shinchnn-dong. 
ku, 1SeOLll 120-749. 
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